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George Mason University 

College of Education and Human Development 

 

EDUC 537-6F5 – EDUC 537 6F5 – Introduction to Culturally and Linguistically Diverse Learners 

3 Credits, Fall 2024 

Asynchronous online, 8/28/24 – 12/18/24 

 

Faculty 

Names:  Woomee Kim, Ph.D. and Manqian Zhao, Ph.D. 

Office Hours:  By appointment (please contact by email to schedule) 

Email Addresses: wkim18@gmu.edu & mzhao6@gmu.edu 

 

 

Prerequisites/Corequisites 

NONE 

 

University Catalog Course Description 

Examines the ways intersections of race, ethnicity, language, socioeconomic status, gender, sexual 

orientation, and ability affect equity for PK-12 culturally and linguistically diverse (CLD) learners. 

Invites educators to interrogate ways that personal cultural identity and biases influence 

instructional and assessment practices with CLD learners and relationships with families. Requires 

15 hours of PK-12 classroom fieldwork.  

 

Course Overview 

EDUC 537 Introduction to Culturally and Linguistically Diverse Learners is a three-credit course 

designed for graduate students seeking a master’s degree in Curriculum and Instruction, with a 

concentration in Teaching Culturally & Linguistically Diverse and Exceptional Learners 

(TCLDEL). EDUC 537 can be taken by candidates pursuing a Graduate Certificate in TESOL for 

PK-12 Practitioners as well. This course is required for candidates pursuing an initial teacher 

licensure in English as a Second Language (ESOL) or Foreign/World Language education.  It is 

also required for teachers pursuing endorsement in ESOL PreK-12 education and candidates 

pursuing Elementary Education licensure through the Virginia Department of Education. This 

course meets the following program goals: 

1. Diversity. Learn the basic concepts and develop the necessary skills to successfully work with 

learners of differing backgrounds and value systems. 

2. Classroom teaching. Candidates should be able to understand that there are multiple paths to 

learning and demonstrate skills and competency in teaching students from different backgrounds 

and varying learning styles. 

3. Democratic principles. Candidates should be able to adopt teaching practices, which reflect 

democratic principles and support creating and sustaining democratic learning environments. 

4. Knowledge base for teaching in diverse and inclusive classrooms. Candidates will learn the 

fundamental concepts pertaining to the teaching in culturally, linguistically, and socio-

economically diverse classrooms. 

mailto:wkim18@gmu.edu
mailto:mzhao6@gmu.edu
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5. Utilization of research. Candidates will critically evaluate theories of multicultural education 

and engage in systematic investigations of the knowledge base to inform their own or others' 

teaching practices.  

6. Curriculum.  Candidates will develop the skills needed to design, implement, and evaluate 

programs to enable them to work comfortably with students from different backgrounds. 

 

Course Delivery Method 

This course will be delivered online (76% or more) using an asynchronous format via Canvas 

Learning Management system (LMS) housed in the Canvas portal. You will log in to the Canvas 

course site using your Mason login (everything before @gmu.edu) and email password. The 

course site will be available on August 16th, 2024, for you to review the syllabus and the 

Welcome Module. 

• To access your course in Canvas: https://canvas.gmu.edu/login/canvas.  

 

Under no circumstances may students participate in online class sessions while operating 

motor vehicles.  

 

This online course is not self-paced. You will be expected to complete one module every week. 

Completing a Weekly Module includes reading, participating in Discussion Board, and completing 

any assignments and/or activities within that Week Module. You are asked to engage deeply with 

the course content, to take risks in your thinking, and to listen to and learn from your classmates.  

 

Learning Outcomes 

This course is designed to enable students to do the following: 

 

1. Analyze and interpret the historical, philosophical, economic, legal and sociocultural 

foundations of multicultural education.  

 

2. Analyze how social structures of race, class, gender, (dis)ability, and sexual orientation create 

relations that privilege some and deny opportunity to others. 

 

3. Evaluate and interpret the ways in which schooling influences and is influenced by equity 

issues.  

 

4. Understand and use the major concepts, principles, theories, and research related to the nature 

and role of culture in academic achievement and individual student learning.  

 

5. Understand how cultural groups and students' cultural identities affect language learning and 

school achievement.  

 

6. Understand and apply concepts, theories, research, and practice that facilitate the acquisition of 

a primary and new language in and out of classroom settings.  

 

7. Describe culturally relevant teaching in terms of teacher characteristics, teaching strategies, and 

assumptions about teaching, learning, and knowing. 

 

https://canvas.gmu.edu/login/canvas
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8. Develop strategies that challenge unjust social structures and allow all children to learn and 

grow into citizens who will be actively involved in democracy.  

 

9. Explain and provide examples of anti-bias strategies and practices. 

 

10. Use knowledge of subject matter, teaching and learning, and technology to facilitate experiences 

that advance student learning, creativity, and innovation in both face-to-face and virtual 

environments. 

 

11. Exhibit knowledge, skills, and work processes representative of an innovative professional in a 

global and digital society. 

 

12. Understand local and global societal issues and responsibilities in an evolving digital culture and 

exhibit legal and ethical behavior in their professional practices. 

 

 

Global Learning Outcomes: 

At the conclusion of this course, candidates will have:  

  

*Explored responsibilities of global citizenship and enhanced capacity to be receptive to others’ 

perspectives, to welcome differences in interpretation and judgment, and to revise and expand their 

own views.  

  

*Developed pedagogical skills for teaching for global competence to help prepare PK-12 learners for 

constructive participation in the development of a more just, peaceful, and sustainable world.  

  

*Deepened understanding that world events and global issues are complex and interdependent and 

learned strategies for embedding engagement around authentic global issues and perspectives across 

content areas.  

  

*Increased knowledge about why and how to integrate global content, issues, and perspectives into 

standards-based curricula to foster PK-12 learners’ preparation for learning, living, and working in a 

globalized world.  

  

*Enhanced ability to evaluate, critically choose, and use various forms of 21st century media and 

digital tools in teaching for global competence. 

 

Professional Standards (TESOL/CAEP/InTASC/ISTE Standards) 

GMU-SOED licensure courses are aligned with TESOL/CAEP 2019 Standards for Initial Programs 

in PreK-12 Teacher Preparation Programs, the Interstate New Teacher Assessment and Support 

Consortium (InTASC) Standards, and American Council on the Teaching of Foreign Languages 

(ACTFL), which represent those principles that should be present in all teaching environments, 

regardless of the subject or grade level, and serve as a framework for the systematic reform of 

teacher preparation and professional development programs. Effective teachers of all disciplines, 

subjects, and grade levels model and apply the Standards as they design, implement, and assess 

learning experiences and as they engage students in the classroom to enhance and support learning 

while they provide positive models for ethical and effective use of technology to students, 

colleagues, parents, and the community. 
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Upon completion of this course, students will have met the following professional standards: 

 

TESOL-CAEP Standards 2019:  

 

Standard 1:  Knowledge about Language      

Candidates demonstrate knowledge of English language structures, English language use, second 

language acquisition and development, and language processes to help English Language Learners 

(ELLs) acquire academic language and literacies specific to various content areas. 

 

1c Candidates demonstrate knowledge of language processes (e.g., interlanguage and language 

progressions) to facilitate and monitor ELLs’ language learning in English. 

 

Standard 2:  ELLs in the Sociocultural Context  

Candidates demonstrate and apply knowledge of the impact of dynamic academic, personal, 

familial, cultural, social, and sociopolitical contexts on the education and language acquisition of 

ELLs as supported by research and theories. Candidates investigate the academic and personal 

characteristics of each ELL, as well as family circumstances and literacy practices, to develop 

individualized, effective instructional and assessment practices for their ELLs. Candidates 

recognize how educator identity, role, culture, and biases impact the interpretation of ELLs’ 

strengths and needs. 

 

2a Candidates demonstrate knowledge of how dynamic academic, personal, familial, cultural, and 

social contexts, including sociopolitical factors, impact the education of ELLs. 

2b 

2b Candidates demonstrate knowledge of research and theories of cultural and linguistic diversity 

and equity that promote academic and social language learning for ELLs. 

2c 

2c Candidates devise and implement methods to understand each ELL’s academic characteristics, 

including background knowledge, educational history, and current performance data, to develop 

effective, individualized instructional and assessment practices for their ELLs. 

2d 

2d Candidates devise and implement methods to learn about personal characteristics of the 

individual ELL (e.g., interests, motivations, strengths, needs) and their family (e.g., language use, 

literacy practices, circumstances) to develop effective instructional practices. 

2e 

2e Candidates identify and describe the impact of his/her identity, role, cultural understandings, 

and personal biases and conscious knowledge of U.S. culture on his/her interpretation of the 

educational strengths and needs of individual ELLs and ELLs in general. 

 

Standard 3 Planning and Implementing Instruction  

Candidates plan supportive environments for ELLs, design and implement standards-based 

instruction using evidence-based, ELL-centered, interactive approaches. Candidates make 

instructional decisions by reflecting on individual ELL outcomes and adjusting instruction. 

Candidates demonstrate understanding of the role of collaboration with colleagues and 

communication with families to support their ELLs’ acquisition of English language and literacies 

in the content areas. Candidates use and adapt relevant resources, including appropriate 

technology, to effectively plan, develop, implement, and communicate about instruction for ELLs. 

 

3a Candidates plan for culturally and linguistically relevant, supportive environments 
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that promote ELLs’ learning. Candidates design scaffolded instruction of language and 

literacies to support standards and curricular objectives for ELLs’ in the content areas. 

 

3d Candidates plan strategies to collaborate with other educators, school personnel, and families 

in order to support their ELLs’ learning of language and literacies in the content areas. 

3e 

3e Candidates use and adapt relevant materials and resources, including digital resources, to 

plan lessons for ELLs, support communication with other educators, school personnel, and 

ELLs and to foster student learning of language and literacies in the content areas. 

 

Standard 5 Professionalism and Leadership  

Candidates demonstrate professionalism and leadership by collaborating with other educators, 

knowing policies and legislation and the rights of ELLs, advocating for ELLs and their families, 

engaging in self-assessment and reflection, pursuing continuous professional development, and 

honing their teaching practice through supervised teaching. 

5a 

5a Candidates demonstrate knowledge of effective collaboration strategies in order to plan 

ways to serve as a resource for ELL instruction, support educators and school staff, and 

advocate for ELLs. 

5b 

5b Candidates apply knowledge of school, district, and governmental policies and legislation 

that impact ELLs’ educational rights in order to advocate for ELLs. 

5c 

5c Candidates practice self-assessment and reflection, make adjustments for self-improvement, 

and plan for continuous professional development in the field of English language learning and 

teaching. 

5d 

ACTFL Standards:  Cultures, Linguistics, Literatures, and Concepts from Other Disciplines 

2a.  Demonstrate target cultural understandings and compare cultures through perspectives, 

products, and practices of those cultures. 

 

ISTE (2017) Standards for Educators: https://iste.org/standards/educators 

1. Learner 

2. Leader 

3. Citizen 

 

Relationship of EDUC 537 to InTASC Standards: 

Standard #1: Learner Development. The teacher understands how learners grow and develop, 

recognizing that patterns of learning and development vary individually within and across the 

cognitive, linguistic, social, emotional, and physical areas, and designs and implements 

developmentally appropriate and challenging learning experiences. 

Standard #2: Learning Differences. The teacher uses understanding of individual differences and 

diverse cultures and communities to ensure inclusive learning environments that enable each learner 

to meet high standards. 

Standard #3: Learning Environments. The teacher works with others to create environments that 

support individual and collaborative learning, and that encourage positive social interaction, active 

engagement in learning, and self-motivation. 

https://iste.org/standards/educators
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Standard #7: Planning for Instruction. The teacher plans instruction that supports every student 

in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-

disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing 

professional learning and uses evidence to continually evaluate his/her practice, particularly the 

effects of his/her choices and actions on others (learners, families, other professionals, and the 

community), and adapts practice to meet the needs of each learner. 

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 

opportunities to take responsibility for student learning, to collaborate with learners, families, 

colleagues, other school professionals, and community members to ensure learner growth, and to 

advance the profession. 

 

Required Text – (The e-book is currently available in GMU Library.) 

Cushner, K., McClelland, A., Safford, P., & Cushner H. (2022). Human diversity in education: An 

intercultural approach (10th ed.). McGraw-Hill. 

 

Recommended Texts 

American Psychological Association (2020). Publication manual of the American psychological 

association (7th ed.). American Psychological Association. 

 

Technical Requirements 

To participate in this course, students will need to satisfy the following technical requirements: 

 

• High-speed internet access with updated browsers.  

o Canvas supported browsers: https://guides.instructure.com/a/720329] 

 

• Consistent and reliable access to GMU email and the course LMS, as these are the official 

methods of communication for this course. 

 

• Speakers and a microphone or a microphone-enabled headset for use with the synchronous 

web conferencing tools. 

 

• Note that students may be asked to create logins and passwords on supplemental websites 

and/or to download trial software to their computer or tablet as part of course requirements. 

 

Expectations 

• Course Week:  

[Include only the sentence below that is appropriate for the course. Delete the sentence that 

is not applicable.] 

 

Because asynchronous courses do not have a “fixed” meeting day, our week will start on 

[Day], and finish on [Day]. 

 

Our course week will begin on the day that our synchronous meetings take place as 

indicated on the Schedule of Classes. 

https://library.gmu.edu/
https://guides.instructure.com/a/720329%5d
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• Log in Frequency: 

Students must actively check the course LMS site and their GMU email for communications 

from the instructor, class discussions, and/or access to course materials at least [#] times per 

week. In addition, students must log in for all scheduled online synchronous meetings, if 

any. 

 

• Participation: 

Students are expected to actively engage in all course activities throughout the semester, 

which includes viewing all course materials, completing course activities and assignments, 

and participating in course discussions and group interactions. 

 

• Technical Competence: 

Students are expected to demonstrate competence in the use of all course technology.  

Students who are struggling with technical components of the course are expected to seek 

assistance from the instructor and/or College or University technical services. 

 

• Technical Issues: 

Students should anticipate some technical difficulties during the semester and should, 

therefore, budget their time accordingly. Late work will not be accepted based on individual 

technical issues. 

 

• Workload: 

Please be aware that this course is not self-paced.  Students are expected to meet specific 

deadlines and due dates listed in the Class Schedule section of this syllabus. It is the 

student’s responsibility to keep track of the weekly course schedule of topics, readings, 

activities and assignments due. 

 

• Instructor Support: 

Students may schedule a one-on-one meeting to discuss course requirements, content or 

other course-related issues. Those unable to come to a Mason campus can meet with the 

instructor via telephone or web conference. Students should email the instructor to schedule 

a one-on-one session, including their preferred meeting method and suggested dates/times. 

 

• Netiquette: 

The course environment is a collaborative space. Experience shows that even an innocent 

remark typed in the online environment can be misconstrued. Students must always re-read 

their responses carefully before posting them, so as others do not consider them as personal 

offenses. Be positive in your approach with others and diplomatic in selecting your words.  

Remember that you are not competing with classmates, but sharing information and learning 

from others. All faculty are similarly expected to be respectful in all communications. 
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Course Performance Evaluation 

Students are expected to submit all assignments on time in the manner outlined by the instructor 

(e.g., Canvas, VIA or both).   

 

VIA Performance-Based Assessment Submission Requirements (Bridging the Divide) 

Every student registered for any Teaching Culturally, Linguistically Diverse & Exceptional Learners 

program course with required performance-based assessments is required to submit these assessments 

and the Fieldwork Log of Hours and Evaluation Form to VIA through Canvas (regardless of whether 

the student is taking the course as an elective, a one-time course or as part of an undergraduate minor). 

Evaluation of the performance-based assessments by the course instructor will also be completed in 

VIA through Canvas.  

 

Note: The rubrics employed for assessment in VIA are for accreditation purposes.  The instructor 

may use different rubrics for assessing candidates’ work on the PBAs for course grading purposes.  

These grading rubrics will align with the PBA descriptions in the syllabus and will be shared on 

Canvas with candidates. 

 

Field Experience Record and Evaluation 

The field experience is a required component of the teacher preparation program at George Mason 

University. All students will complete a minimum of 15 hours in field experience for this course. 

Documentation of your field experience is required as well as a signed statement from your field 

experience teacher(s) or supervisor(s). If you are taking more than one course in a semester, you 

must complete 15 hours per course (e.g., two courses require 30 hours of field experience). This 

means you may be completing different tasks for different courses in the same placement. Materials 

and products used for one course cannot be used for another course (e.g., videos, lesson plans, 

activities, etc.)  

 

*TCLDEL Fieldwork Log of Hours and Evaluation Forms must be uploaded to VIA on 

Canvas. These forms are located in our course on Canvas. 

 

In-service teachers: Field experience can often be conducted in your own classroom if you have 

access to the population of students required for the PBAs and other assignments. Please consult 

your instructor if you have questions about the viability of your classroom for fieldwork in this 

class.  

 

Virginia state or county cohort teachers: Cohort Students are required by their district and by 

TCLDEL to complete field experiences as required by the Virginia Department of Education for 

this program. 

  

TCLDEL Fieldwork Log of Hours and Evaluation Assessment 

 

 Status of Student Work 

 1 0  

Fieldwork Log of Hours 

demonstrates 15 hours of 

fieldwork completed, with a 

teacher-mentor or supervisor 

signature. 

Complete Not Complete 
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NOTE: Failure to submit documentation of successful completion of your fieldwork in a timely 

manner will make you ineligible to register for coursework, be recommended for licensure, or 

receive a grade for this course. 

Field Accommodations 

If you believe you need ADA accommodations during your field placement and/or internship 

experience, please contact Mason’s Disability Services office (DS). Specific accommodations for 

fieldwork and internships may be different than academic accommodations; however, like academic 

accommodations, they are not retroactive. Connecting with DS is a student-initiated interactive 

process. DS will collaborate with the department and possibly the placement site to provide 

reasonable accommodations that are individualized and based on documentation, 

functional limitations, and a collaborative assessment of needs. For more information, please refer 

to the Disability Services website: https://ds.gmu.edu/field-placement/ 

 

Major Assignments 

 

EDUC 537 Major Assignments Overview 
 

Assignment Grade % DUE DATE 

Discussion of Theories and Practice 

 

30 Ongoing throughout course 

Discussion Leader Synthesis 10 Sign up by the end of the Week 1 

(Tuesday, 9/3)  

Ongoing throughout course   

Equity Issue  

Presentation (multimedia, narrated, 

collaborative)  

30 By or before midnight on Sunday, 

10/27 through Canvas.  

Bridging the Divide Project (PBA) 30 By or before midnight on Sunday, 

12/8 through Canvas AND VIA 

link. 

Field Experience Log & Evaluation Forms N/A By or before midnight on 

Tuesday, 12/10 through VIA link 

only.   

 

Each course assignment is described below. VIA evaluation criteria for the two Performance-Based 

Assessments in this course are located at the end of the syllabus.  It is strongly recommended that 

candidates develop an organized plan for working on the major assignments throughout the 

semester.  

 

1. Discussion of Theories and Practice (30% of the final grade) – DUE: Weekly 

 

Online class participation is vitally important in a course such as this. Each week we will have readings 

to discuss, ideas to unpack, and activities to do. You are expected to participate in the class discussions 

and activities in a substantive way, as this not only enriches the class, but also helps ensure that you 

will get the most out of the course. Students with two or more absences from weekly discussions will 

not receive credit for the course. 

 

https://ds.gmu.edu/field-placement/
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In an online course, the discussion board is where the real learning begins—through interaction 

with your peers. Participation in the discussion board is critical to help you, among other things, 

think about relevant issues presented in the readings, share opinions with colleagues, challenge 

and be challenged, show how you can support an argument, and get the most from the course. 

Always prepare for thoughtful contributions to class through sharing significant personal and 

professional experiences, reflecting on developing critical literacy and sharing additional 

background resources. 

  

Follow these parameters for your discussion board participation: 

• In asynchronous discussions, good posts tend to be around 200-250 words per post. 

However, this word limit is flexible depending on the how the community forms its own 

communication patterns and what types of problems are posed by discussion leaders. 

• You are expected to post, at a minimum, 3 times each week per discussion forum. 

• Deadline for first post(s): Sunday 11:59 PM ET. This post should be a response to the 

discussion prompts. 

• Deadline for other posts: Tuesday 11:59 PM ET. Post at least two responses to your 

classmates' posts to further the discussion. 

 

Discussion Board Rubric 

  
Criteria 

  

  

  

  

No Evidence 

  

  

  

  

 

1 

Emerging 

Limited evidence 

  

  

  

2 

Developing 

Somewhat clear 

evidence 

   

  

 

3 

Accomplished 

Clear, 

convincing, 

substantial 

evidence 

  

4 

 

Score 

 

 

 

Total 

/20 

1. Critical analysis 

of readings  

Posts did not 

reflect 

understanding of 

readings. 

Posts reflected 

general 

understanding of 

readings. 

Posts reflected 

some critical 

analysis of 

readings. 

Posts reflected 

high level of 

critical analysis 

of readings.  

  

2. Responsive to 

other’s ideas  

Did not respond 

to other’s ideas. 

Posts reflected 

some analysis of 

others’ ideas but 

did not respond 

adequately. 

Posts reflected 

some analysis of 

others’ ideas & 

responded in 

depth. 

Posts reflected 

high level of 

critical analysis 

of others’ ideas 

& provided 

substantive 

responses.  

  

3. Contributed 

new perspectives 

to discussion 

Did not 

contribute new 

perspectives to 

the discussion. 

Contributed some 

new perspectives 

to the discussion. 

Contributed some 

new perspectives 

to further 

discussion. 

Contributed 

many new 

perspectives to 

further the 

discussion. 

  

4. Quality of 

writing 

Posts were not 

clearly written 

and full of errors. 

Posts not well 

written, and 

sources were not 

always cited 

properly. 

Posts well written 

and proofread, but 

sources were not 

always cited 

properly. 

Posts well 

written, 

proofread, and 

sources cited 

properly. 

  

  

5. Quantity and 

timeliness of posts 

Three posts late. Two posts late. One post late. First post and 

two responses on 

time. 
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2. Discussion Leader Synthesis (10% of the final grade) - Due: You will sign-up. 

 

You will have the opportunity to sign up as a discussion leader for one group discussion during 

this semester. Please choose a week to lead on the sign-up sheet by the end of week 1. 

 

For each weekly unit, the assigned student is responsible for facilitating the discussion board. Be 

ready to be a LEADER in the discussion and FACILITATOR by drawing out other students to 

enter the discussion and respond to you and to others. The discussion leader will RESPOND to 

classmates’ posts and ASK questions that CHALLENGE, CONNECT, and EXTEND information, 

ideas, and perspectives shared on the discussion board.  

  

By Wednesday, the discussion leader should synthesize the discussion by posting a one ore two 

paragraph wrap-up massage. This summary should highlight the main ideas, key concepts, and any 

significant challenges or insights shared by the group. 

  

The discussion leader’s roles are the following: 

  

• Keep the discussion going by getting participants to share ideas, explore the question(s), 

and think critically about the topics or problems posed. They will also integrate the ideas 

shared by the group and try to conclude the week by highlighting all new ideas, solutions, 

and applications constructed through the discussion.  

• Continue the discussion through Tuesday and then write a wrap-up message that 

summarizes the main points and issues from the discussion. If you posed a problem or 

issue, be sure to wrap up with proposed solutions or learnings from the discussion. 

• Post the wrap-up message by Wednesday. This can also be a multimodal communication 

using a variety of text types and applications (it’s up to you!). 

 

Discussion Leader Rubric 

  

Criteria 

  

  

  

  

No Evidence 

 

  

  

  

 1 

Emerging 

Limited 

evidence 

   

  

 

2 

Developing 

Somewhat 

clear evidence 

  

  

3 

Accomplished 

Clear, 

convincing, 

substantial 

evidence 

4 

 

Score 

 

 

 

Total 

/20 

1. Encouraged positive 

and sustained 

interaction: Discussion 

leader encouraged 

positive interaction 

among classmates by 

posing questions and 

responding regularly to 

classmates’ posts. 

Did not 

encourage 

positive 

interaction 

among 

classmates. 

Encouraged 

limited positive 

interaction 

among 

classmates and 

didn’t respond 

to many posts. 

Encouraged 

somewhat 

positive 

interaction 

among 

classmates but 

didn’t always 

respond 

regularly to 

classmates. 

Encouraged 

positive 

interaction 

among 

classmates by 

posing 

questions and 

responding 

regularly to 

classmates’ 

posts. 

  

2. Showed Depth of 

Understanding: 

Posts did not 

show 

Posts showed 

limited 

Most posts 

showed deep 

All posts 

showed deep 

  



   

 

 12 

Discussion leader’s 

posts showed deep 

understanding of the 

readings. 

understanding 

of the readings. 

understanding 

of the readings. 

understanding 

of the readings. 

understanding 

of the readings. 

3. Promoted Critical 

Thought and 

Reflection: Discussion 

leader helped deepen 

classmates’ 

understanding of the 

course content by 

getting participants to 

share and integrate 

ideas, explore questions, 

think critically, and find 

solutions to any 

problems posed. 

Did not help 

deepen 

classmates’ 

understanding 

of course 

content 

Helped deepen 

some 

classmates’ 

understanding 

of course 

content. 

Helped deepen 

most 

classmates’ 

understanding 

of course 

content. 

Helped deepen 

classmates’ 

understanding 

of course 

content by 

promoting 

critical thought 

and reflection. 

  

4. Last post wrapped 

up discussion: 

Discussion leader 

wrapped up the 

discussion by 

summarizing the main 

points from the 

discussion and 

highlighting new ideas, 

solutions, and 

applications constructed 

through the discussion.  

Last post did 

not wrap up the 

discussion. 

Last post did 

not wrap up the 

discussion. 

Last post 

wrapped up 

most of the 

discussion. 

Last post 

wrapped up the 

discussion by 

summarizing 

ideas 

constructed 

through 

discussion. 

  

  

5. Timing last post: 

Discussion leader’s last 

post by Wednesday 

Last posts were 

not on time. 
N/A N/A 

Last posts were 

on time. 

 

 

 

3. Equity Issue Presentation (30% the final grade) – Due: 10/27  

 

Your Equity Issue multimedia narrated presentation provides the opportunity to demonstrate your 

knowledge of the history, research, policy and current practices in ESOL or Foreign/World 

Language education in relation to an equity issue related to this course that is currently 

evident in schools/classrooms. Based on content from this course and careful thinking about 

practices/policies in school settings, you will identify a salient equity issue (for example, systemic 

racism’s impact on student discipline, access to advanced coursework, consideration for gifted and 

talented education, stereotyping and stereotype threat, bias/deficit lens, inappropriate placement in 

special education, etc.). Locate, read, and synthesize relevant research (minimum of five scholarly 

sources) related to the equity issue. Recommend strategies/brief action plan, linked to the research, 

to address this equity issue in a school setting. Gather feedback from colleagues/peers in this course 

about your recommendations. The narrated presentation may be created using any application that is 

compatible with Canvas (e.g., PowerPoint with audio or VoiceThread, a recorded Prezi, or a Google 

Slides presentation, etc.).  
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4. Bridging the Divide (BD) Project (30% of the final grade) – Due: 12/8.  

This assignment is a Performance-Based Assessment (PBA). 

 

This assignment involves culturally diverse students, families, schools, and communities. The goal 

of the assignment is to better understand the role of culture in student learning and 

engagement. For this assignment, you will gather data and engage in a constructive dialogue with a 

first or second-generation immigrant family or a family that is of a non-majority culture within the 

school, country, or context in which you work. You will learn about their backgrounds, values, 

dreams, and perspectives with a particular emphasis on their experiences within the school system 

in which their children are enrolled. You will analyze your findings and reflect in writing on what 

you learned from this experience. Please refer to the rubric for this assignment.  Bridging the Divide 

is a PBA and the paper must be submitted to VIA (as well as to Canvas).  

 

 

Grading 

At George Mason University course work is measured in terms of quantity and quality. A credit 

normally represents one hour per week of lecture or recitation or not fewer than two hours per week 

of laboratory work throughout a semester. The number of credits is a measure of quantity. The 

grade is a measure of quality. The university-wide system for grading graduate courses is as 

follows: 

 

 

Grade GRADING Grade 

Points 

Interpretation  

A+ =100 4.00 
Represents mastery of the subject through effort 

beyond basic requirements 
A 94-99 4.00 

A- 90-93 3.67 

B+ 85-89 3.33 Reflects an understanding of and the ability to 

apply  

theories and principles at a basic level 
B 80-84 3.00 

C* 70-79 2.00 Denotes an unacceptable level of understanding 

and application of the basic elements of the 

course 
F* <69 0.00 

 

Note: “C” is not satisfactory for a licensure course; “F” does not meet requirements of the 

School of Education. 

 

See the University Catalog for details: http://catalog.gmu.edu/policies/academic/grading/  

 

Use of Generative AI 

Use of Generative AI tools should be used following the fundamental principles of Mason’s 

Academic Standards. This includes being honest about the use of these tools for submitted work and 

including citations when using the work of others, whether individual people or Generative AI 

tools. 

 

 

 

 

http://catalog.gmu.edu/policies/academic/grading/
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Professional Dispositions (CEHD Student Guide) 

Throughout study in the College of Education and Human Development, students are expected to 

demonstrate behaviors that reflect the positive dispositions of a professional. See 

https://cehd.gmu.edu/current-students/cehd-student-guide.  

[Additional course or program specific language may be added.] 

 

Student and Faculty Names and Pronouns 

Name and pronoun use: If you wish, please share your name and gender pronouns with us and 

indicate how best to address you in class and via email. Use tools Mason provides to change your 

name and pronouns on Mason records, if you so choose: https://registrar.gmu.edu/updating-chosen-

name-pronouns/      

 

Diversity and Inclusion Statement  

The College of Education and Human Development, an intentionally inclusive community, 

promotes and maintains an equitable and just work and learning environment. We welcome and 

value individuals and their differences including race, economic/class status, gender expression and 

identity, sex, sexual orientation, ethnicity, national origin, first language, religion, age, and ability 

status, among other characteristics. 

   

• We value our diverse student body and desire to increase the diversity of our faculty and 

staff. 

• We commit to supporting students, faculty and staff who have been the victims of bias and 

discrimination.   

• We promote continuous learning and improvement to create an environment that values 

diverse points of view and life experiences.   

• We believe that faculty, staff, and students play a role in creating an environment that 

engages diverse points of view.   

• We believe that by fostering their willingness to hear and learn from a variety of sources and 

viewpoints, our students will gain competence in communication, critical thinking and 

global understanding, and become aware of their biases and how they affect their   

interactions with others and the world.   

 

Land Acknowledgement Statement 

Land acknowledgment engages all present in an ongoing indigenous protocol to enact meaningful, 

reciprocal relationships with ancestors and contemporary tribal nations. As a state university, we 

have a responsibility to include and support indigenous communities and sovereign tribes in our 

work. 

 

At the place George Mason University occupies, we give greetings and thanksgivings to these 

Potomac River life sources, to the Doeg ancestors, who Virginia annihilated in violent campaigns 

while ripping their lands apart with the brutal system of African American enslavement, to the 

recognized Virginia tribes who have lovingly stewarded these lands for millennia, including the 

Rappahannock, Pamunkey, Upper Mattaponi, Chickahominy, Eastern Chickahominy, Nansemond, 

Monacan, Mattaponi, Patawomeck, and Nottaway, past, present, and future, and to the Piscataway 

tribes, who have lived on both sides of the river from time immemorial. 

 

 

 

https://cehd.gmu.edu/current-students/cehd-student-guide
https://registrar.gmu.edu/updating-chosen-name-pronouns/
https://registrar.gmu.edu/updating-chosen-name-pronouns/
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CEHD Commitments 

The College of Education and Human Development is committed to fostering collaboration and 

community, promoting justice and equity, and advancing research-informed practice. Students are 

expected to adhere to, and contribute to, these commitments, the CEHD Mission, and Core Values 

of George Mason University. More information can be found here: 

https://cehd.gmu.edu/about/culture/   

 

 

GMU Policies and Resources for Students 

 

Policies 

• Students must adhere to Mason’s Academic Standards (see 

https://catalog.gmu.edu/policies/academic-standards/) 

 

• Students must follow the university policy for Responsible Use of Computing (see 

https://universitypolicy.gmu.edu/policies/responsible-use-of-computing/). 

 

• Students are responsible for the content of university communications sent to their Mason 

email account and are required to activate their account and check it regularly.  All 

communication from the university, college, school, and program will be sent to students 

solely through their Mason email account. 

 

• Students with disabilities who seek accommodations in a course must be registered with 

George Mason University Disability Services. Approved accommodations will begin at the 

time the written letter from Disability Services is received by the instructor (see 

https://ds.gmu.edu/). 

 

• Students must silence all sound emitting devices during class unless otherwise authorized by 

the instructor.   

 

Campus Resources 

• Support for submission of assignments to VIA should be directed to viahelp@gmu.edu or 

https://cehd.gmu.edu/aero/assessments.   

 

• Questions or concerns regarding use of your LMS should be directed to: 

o Canvas: https://its.gmu.edu/service/canvas/ 

 

• For information on student support resources on campus, see: 

https://ctfe.gmu.edu/teaching/student-support-resources-on-campus  

o TimelyCare: https://caps.gmu.edu/timelycare-services/ 

o Writing Center: https://writingcenter.gmu.edu/  

 

Notice of mandatory reporting of sexual assault, sexual harassment, interpersonal violence, 

and stalking:  

 

As a faculty member, I am designated as a “Non-Confidential Employee,” and must report all 

disclosures of sexual assault, sexual harassment, interpersonal violence, and stalking to Mason’s 

Title IX Coordinator per University Policy 1202. If you wish to speak with someone confidentially, 

https://cehd.gmu.edu/about/culture/
https://catalog.gmu.edu/policies/academic-standards/
https://universitypolicy.gmu.edu/policies/responsible-use-of-computing/
https://ds.gmu.edu/
mailto:viahelp@gmu.edu
https://cehd.gmu.edu/aero/assessments
https://its.gmu.edu/service/canvas/
https://ctfe.gmu.edu/teaching/student-support-resources-on-campus
https://caps.gmu.edu/timelycare-services/
https://writingcenter.gmu.edu/
https://universitypolicy.gmu.edu/policies/sexual-harassment-policy/
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please contact one of Mason’s confidential resources, such as Student Support and Advocacy 

Center (SSAC) at 703-380-1434 or Counseling and Psychological Services (CAPS) at 703-993-

2380. You may also seek assistance or support measures from Mason’s Title IX Coordinator by 

calling 703-993-8730, or emailing titleix@gmu.edu. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://ssac.gmu.edu/
https://ssac.gmu.edu/
https://caps.gmu.edu/
mailto:titleix@gmu.edu
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EDUC 537: Class Schedule 
  

** Faculty reserve the right to make schedule adjustments as needed, with notification to students. 
Please regularly check the course schedule to stay informed about any changes and updates. (Note: 
Supplementary texts will be in the Weekly Modules on Canvas.)  

 

Class Session Topics Required Readings Assignments 

 
Week 1 

 
(8/28 - 9/3) 

 

 

• Introduction 

• Syllabus Review 

• Exploring 
Multicultural 
Education 

 

 

• Cushner et al. (2022) – 
Chapter 1 

• Moll (2010) 

• Moll & Friends: Hidden 
Family Resources 

• TESOL Principle 1 
 

 

• Discussion of Theories 
and Practice (DTP) 

• Application Activity 
(AA)  
 

 
Week 2 

 
(9/4 - 9/10) 

 

 

• Multicultural & 
Global Education: 
Critical Perspectives 

• Intro to Culturally 
Responsive 
Pedagogy 
 

 

• Cushner et al. (2022) – 
Chapter 2 

• Duran (2019) 

• Medin & Bang (2013) 
 

 

• DTP 

• AA 

• DLS #1 

 
Week 3 

 
(9/11 - 9/17) 

 

 

• Culture & 
Culture-Learning 
Process 

• Cultural & Religious 
Pluralism 

 

• Cushner et al. (2022) – 
Chapters 3 & 9 

• Gay (2013) 

• Rahm (2016) 
 

 

• DTP 

• MC Check-in #1 

 
Week 4 

 
(9/18 - 9/24) 

 

 

• Influence of Culture 
on Teaching & 
Learning: A Deeper 
Look 

 

• Cushner et al. (2022) – 
Chapter 4 

• Ladson-Billings (2014) 

• Paris (2012) 
 

 

• DTP 

• AA 

• DLS #2 

 
Week 5 

 
(9/25 - 10/1) 

 

 

• Teaching in a 
Linguistically 
Diverse 
Classroom: 
Understanding 
the Power of 
Language 

• Family Engagement 
 

 

• Cushner et al. (2022) – 
Chapter 8 

• Agirdag (2009) 

• Dorner et al. (2019) 

• Flores et al. (2019) 

• Araujo (2009) 
 

 

• Saturday Workshop 1 
(9/28) 

• AA 

• Equity Issue Topics 
Due 

 
Week 6 

 

 

• Intercultural 
Development and 

 

• Cushner et al. (2022) – 
Chapter 5 

 

• DTP 

• AA 
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(10/2 - 10/8) 
 

Equitable Teaching 
Practices 

• Piazza et al. (2015) 

• Trumbull & Pacheco 
(2005) 

 

• DLS #3 

 
Week 7 

Bb6 
 

(10/9 - 10/15) 
 

 

• Addressing Racial 
Equity in 
Classrooms and 
Schools 

 

• Cushner et al. (2022) – 
Chapter 6 

• Noguera (2017) 

• Gorski (2019) 

• Johnson (2018) 
 

 

• DTP 

• AA 

• DLS #4 

 
Week 8 

Bb7 
 

(10/16 - 10/22) 
 

 

• Gender Inclusive 
Schools & Equity for 
LGBTQ Students 

• Critical Literacy 
Theory & Practices 
 

 

• Cushner et al. (2022) – 
Chapter 10 

• Vasquez (2017) 

• Sandretto (2018) 
 

 

• DTP 

• DLS #5 

• MC Check-in #2 

 
Week 9 

 
(10/23 - 10/29) 

 

 

• Building Global 
Learning 
Communities 

• Teaching for Global 
Competence 1 
 

 

• Cushner et al. (2022) – 
Chapter 7 

• Tucker (2016) 
 

 

• Equity Issues 
Presentation Due 
(10/29) - To Canvas 
Discussion Board & 
VIA Assessment 

 
Week 10 

(10/30 - 11/5) 
 

 

• Using Global 
Thinking Routines 
for Teaching for 
Global Competence 

• Lived Experiences 
of Refugee & 
Immigrant 
Students: An Issue 
of Global 
Significance across 
Time and Contexts 

• Teaching for Global 
Competence 2 

 

 

• Boix-Mansilla (2017) 

• Boix-Mansilla et al. 
(2017) 

• Jackson (2016) 
 

 

• Week 9 DTP reply 

• AA 

• Equity Issues 
Presentation Peer 
Responses (10/29) - To 
Canvas Discussion 
Board 

 
Week 11 

 
(11/6 -11/12) 

 

 

• Exploring the 
Relationship 
between Teaching 
for Global 
Competence and 
Anti-Racism 
Education 

 

• Self-Selected Readings 

 

• Saturday Workshop 2 
(11/9) 

• DTP 
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• Teaching for Global 
Competence 3 
 

 
Week 12 

 
(11/13 -11/19) 

 
 

 

• Creating 
Developmentally 
Appropriate & 
Inclusive 
Classrooms 

 

• Cushner et al. (2022) – 
Chapters 11 & 12 

• Furman (2015)? 

• Hui-Michael (2019)? 
 

 

• Virtual Classroom Tour 

• DTP 

• DLS #6 

 
Week 13 

 
(11/20 -11/26) 
 

 

• Educational Equity 
– Improving Schools 
for All Children 

 

• Cushner et al. (2022) – 
Chapter 13 

• Gándara & Santibañez 
(2016) 

 

 

• Warm-up: take a tour! 
(2 or more 
classrooms) 

• DTP 

• AA 

• DLS #7 

 
Week 14 

 
(11/27 -12/3) 

 

 
 

Thanksgiving Recess 

 
Week 15 

 
(12/4 – 12/10) 

 

 

• Finalize Bridging the 
Divide Project (PBA) 

• Complete Field 
Experience Log of 
Hours and 
Evaluation Forms 
 

 

• Dedicate this week to 
Bridging the Divide PBA 

• Please complete Online 
Instructor Evaluations 

 

• Bridging the Divide 
Project (PBA)  Due 
(12/8) – Upload to 
Canvas & VIA 
Assessment 

• Field Experience Log of 
Hours and Evaluation 
Forms Due (12/10) –  
Upload to VIA 
Assessment 
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MAJOR ASSIGNMENTS GUIDLINES & RUBRICS 

 

EQUITY ISSUE PRESENTATION 

 

This project provides the opportunity to demonstrate your knowledge of the history, research, 

policy, and current practices in ESOL or world language education as it applies to an equity issue 

related to this course that is currently evident in schools/classrooms. Based on learning from this 

course and/or knowledge about practices/policies in school settings, you will identify a salient 

equity issue, research the issue and then create a narrated, in-depth presentation (approx. 15 minutes 

in length) that includes the following sections: 

  

**Please note: You do not necessarily need to address every question listed within each section. 

These are intended to help guide you as you research your topic and organize your information. 

   

Section I: Introduction to the Issue in your Setting: 

1. What is the background on the equity issue? 

2. How is this topic an “equity” issue and not an “equality” issue? 

3. How is it manifested in school settings?   

4. Why is it of concern to you as an educator working for equity?  

5. Why did your team decide to focus on this issue for your paper? 

6. How is the equity issue handled in your professional context (if applicable)? 

7. How might this equity issue impact experiences/outcomes for diverse learners? 

 

TIP: This section provides an opportunity for each group member to explain their personal 

connection to this topic. Make sure to include these connections as you describe and explain the 

topic. 

  

Section II: Research Related to the Issue (using at least 5 scholarly resources) 

1. How prevalent is this equity issue in PreK-12 school settings? 

2. Which relevant studies have been done on the impact of this equity issue on diverse 

learners? 

3. Based on the relevant research, what are the effects of this equity issue on diverse learners’ 

experiences and/or outcomes in school settings? 

4. How do dominant cultural values contribute to (affect or perpetuate) this issue and its impact 

on diverse learners? 

 

TIP: Make sure your scholarly resources include peer-reviewed journal articles and/or books. You 

may also include other reliable online sources in addition to this (including education-related 

websites explored in this course).  

  

Section III: Possible Strategies/Brief Action Plan to Address Equity Issue 

1. Based on your review of the literature, what are some possible research-based strategies for 

addressing this equity issue in school settings? 

2. How empowered would you feel to address the issue? Why? 

3. How might you advocate for this equity issue to be addressed? How might you seek others’ 

interest and support in addressing this issue? 

4. What benefits can you envision for CLD/bilingual & multilingual learners from these 
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strategies? 5. What happens if this equity issue is not addressed? 

 

TIP: Make sure your recommendations/strategies/action plan are based on the research you’ve 

conducted. During your presentation, you should refer to specific research when discussing possible 

solutions.  

  

Section IV: Additional Feedback  

1. What have you learned from feedback you received from others about this issue? 

2. What suggestions did your colleagues offer you? 

3. What are your colleagues/peers’ views toward the research-informed action plan?  

4. Do you agree or disagree with their views?  Why? 

5. What else was significant for you in learning about this issue from interacting with your 

colleagues? 

 

TIP: Look for similarities in the feedback each group member receives and synthesize this into a 

streamlined summary. 

  

Section V: Conclusion/Reflections 

1. How has your awareness about this equity issue changed? Why is this important? 

2. What have you learned from this experience? Why does this learning matter? 

3. What have you learned that will help you to work to address this equity issue in your 

current or future classroom? 

 

TIP: Instead of each person providing an individual reflection, discuss (as a group) how your 

thinking and learning has changed and describe what the group’s overall reflections are. 

  

Section VI: References and sources 

1. Include a References page that includes at least five scholarly sources (i.e., peer reviewed 

journal articles and/or books). 

a. You only need to include your sources on the References slide(s), You don’t need to 

include a citation or reference on any of the slides where you discuss the research. 

2. Make sure your References slide is in proper APA-7 format. In particular, please pay 

attention to the following: 

a. Hanging Indent 

b. Italics & Capitalization APA-7 rules 

c. Spacing 

3. Please provide source data for any images, videos, etc. that are used. These can be placed on 

the individual slide (in very small font), underneath the image/graphic. 

 

TIP: For a handy APA formatting guide, please see the OWL at Purdue’s APA website. 

  

 

 

 

 

 

 

https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/index.html
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Presentation details: 

  

Recommended Section Length: (this is approximate) 

NOTE: Presentation length DOES NOT include Title Slide or References Slide(s) 

  

Section   Number of Slides 

Section I Introduction 2 - 3 

Section II Research Related to the Issue 3 - 4 

Section III Possible Interventions & Brief Action Plan 2-3 

Section IV Additional Feedback from Colleagues/Peers 2 

Section V Conclusion/Reflections 2 

TOTAL   11-14 

  

PRESENTATION TIPS: 

● Keep the text on each slide limited, and do not read your slides to the viewer. Your narration 

will provide the explanation, depth, background, etc. to the text on each slide. 

● Use graphics that are easy for the viewer to see/read/understand. 

● Use graphics that are engaging and relevant to the content on your slide. 

● Avoid quotes or large blocks of text. 

● Write out the narration for each slide ahead of time and practice reading it before recording. 

DO NOT TRY TO ‘WING IT.’  

● Ensure that the narration is clear and easy to understand (no background noise, not too 

soft/too loud, not too fast/too slow). 

 

You use any presentation software, such as PowerPoint, Prezi, Google Slides, etc. You are also free 

to create a narrated infographic or use an alternative presentation tool. Your final presentation 

must be shared as an mp3 or mp4 file, or as a link to a video posted on a file sharing website 

such as YouTube or Vimeo. 

 

Choosing a topic: Below is a list of topics you want to explore; however, you are certainly 

welcome to investigate any equity issue that is of particular interest to you and your group. Please 

use the sign-up documents that is provided on Canvas to indicate your potential presenting Equity 

Issue Topic. 

 

Possible Topics: 

● Systemic racism’s impact on student discipline 

● Access to advanced coursework 

● Talented and gifted placement 

● Inappropriate placement in special education 

● Professional development (for anti-racism education, special education, ESOL, etc.) 

● Interpretation of standardized testing for multilingual learners (MLs) 

● Stereotyping/stereotyping threat; role of teachers’ implicit bias 

● Resources/training for teaching at the intersections of race, ethnicity, language, religion, 

gender, sexual orientation, socioeconomic class, and ability 

● Resources/training for teaching and serving students from refugee and immigrant 

backgrounds 
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● Resources/training for teaching and serving LGBTQ+ youth 

● Equitable family engagement 

 

Equity Presentation Evaluation Tool: 

 

SECTION C-Level Work 

(70 – 79 points) 

B-Level Work 

(80 - 89 points) 

A-Level Work 

(90 – 100 points) 

POINTS 

EARNE

D 

Section I:  

Introduction 

  

  

  

Chooses an issue 

with little relevance 

to equity & 

multicultural 

education; does not 

clearly situate and 

explain the issue 

and its relevance as 

it relates to the 

school context. 

Chooses an issue 

with adequate 

relevance to equity 

& multicultural 

education; 

satisfactorily situates 

and explains the 

issue and its 

relevance as it 

relates to the school 

context. 

Chooses an issue 

with strong relevance 

to equity and 

multicultural 

education; clearly 

and strongly situates 

and explains the 

issue and its 

relevance as it relates 

to the school context. 

  

  

 /20 

Section II: 

Research 

Related to 

the Issue 

  

Uses fewer than 5 

scholarly sources; 

research included 

does not clearly 

frame the equity 

issue; research is 

summarized rather 

than synthesized. 

Uses 5 scholarly 

sources; research is 

used to satisfactorily 

frame the equity 

issue but clarity 

could be 

strengthened; 

research is 

adequately 

synthesized in a 

focused way. 

Uses 5 scholarly 

sources; research is 

used to frame the 

equity issue clearly; 

research is clearly 

synthesized in a 

focused, compelling 

way. 

  

  

 /25 

Section III: 

Possible 

Interventions 

(strategies/ac

tion plan) 

  

Possible 

interventions 

(strategies/action 

plan) for addressing 

the equity issue are 

not adequately 

grounded in 

research; 

explanation of how 

interventions are 

situated in school 

context is not clear. 

Possible 

interventions 

(strategies/action 

plan) for addressing 

the equity issue are 

satisfactorily 

grounded in 

research; 

explanation of how 

interventions are 

situated in school 

context is 

satisfactorily clear. 

Possible 

interventions 

(strategies/action 

plan) for addressing 

the equity issue are 

strongly grounded in 

research; explanation 

of how interventions 

are situated in school 

context is clear and 

compelling. 

  

  

 /20 



   

 

 

 
24 

Section IV: 

Additional 

Feedback 

from 

Colleagues/P

eers 

Feedback from field 

site/school 

colleagues and/or 

peers from the 

course is not 

adequate (minimally 

addressed and 

superficially 

considered). 

Feedback from field 

site/school 

colleagues and/or 

peers from the 

course is included in 

a satisfactory way 

(addressed and 

considered in a 

thoughtful way). 

Feedback from field 

site/school 

colleagues and/or 

peers from the 

course is included in 

a compelling way 

(addressed and 

considered in a 

thorough, 

meaningful way). 

  

  

 /15 

Section V: 

Conclusion 

Reflects inadequate 

reflection and 

learning about the 

equity issue 

Reflects adequate 

reflection and 

learning about the 

equity issue. 

Reflects strong 

reflection and 

learning about the 

equity issue. 

 /10 

  

Overall 

Quality of 

Presentation 

Not reflective of 

graduate-level 

work:  lacks 

organization, 

contains many 

errors, ineffective 

(or lack of) 

graphics, excessive 

text, narration is 

unclear. 

Graduate-level 

work:  well-

organized, few 

errors; satisfactory 

use of graphics and 

text;  concise and 

clear narration 

Highly polished 

presentation; well-

organized, highly 

effective use of 

graphics, minimal 

text, exceptionally 

clear narration 

  

  

  /10 

TOTAL        /100 = 

    % 

 

 

Equity Issue Project Rubric (VIA ASSESSMENTS) 

    

Criteria Does Not Meet  

Standards (1) 

Approaches  

Standards (2) 

Meets 

Standards (3) 

Exceeds 

Standards (4) 

Relevance of 

Equity Issue to 

Critical 

Multicultural 

Education 

TESOL 2a; 2b  

Topic/issue not 

linked to field of 

critical 

multicultural 

education 

Topic/issue is of 

minor 

importance in 

field of critical 

multicultural 

education 

Topic/issue is 

relevant in field 

of critical 

multicultural 

education 

Topic/issue is 

highly salient in 

field of critical 

multicultural 

education 

Presentation of 

Equity Issue in 

Candidate’s Field 

Setting 

TESOL 5b 

Completely 

vague and/or 

inadequate 

presentation of 

background on 

equity issue; not 

relevant  

Incomplete 

presentation of 

background on 

equity issue and 

its relevance in 

field setting 

Focused, 

satisfactorily 

analytical 

presentation of 

background on 

equity issue and 

Highly focused, 

analytical 

presentation of 

background on 

equity issue and 

its relevance in 

field setting 
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its relevance in 

field setting 

Quality of 

Research 

Conducted 

around Equity 

Issue 

TESOL 2a; 2b; 

5b 

 

Completely 

vague and/or 

inadequate 

presentation of 

research using 5 

or fewer 

academic sources 

Research is 

presented as 

summaries rather 

than synthesis 

using 5 or fewer 

academic sources 

Satisfactorily 

nuanced 

synthesis of 

research around 

equity issue 

using 5 or more 

academic sources 

Highly nuanced 

synthesis of 

research around 

equity issue 

using 5 or more 

academic sources 

Presentation of 

Possible 

Interventions 

Related to Equity 

Issue 

TESOL 2c; 2d; 

3a; 5b 

 

Interventions are 

not grounded in 

research and/or 

are only vaguely 

responsive to 

equity issue in 

school setting 

Interventions are 

loosely grounded 

in research 

and/or are not 

responsive to 

school setting in 

explicit way 

Interventions are 

satisfactorily 

grounded in 

research and 

clearly respond 

to equity issue in 

school setting 

Interventions are 

strongly 

grounded in 

research and 

highly responsive 

to equity issue in 

school setting 

Incorporation of 

Feedback around 

Equity Issue 

Interventions 

TESOL 5b; 5c 

Feedback was 

not sought in 

school setting 

and is not present 

in paper 

Only minimal 

feedback sought 

in school setting; 

integration of 

feedback is 

minimal or 

unclear 

Satisfactory 

effort to seek 

feedback in 

school setting; 

integration of 

feedback is 

satisfactory 

Strong effort to 

seek feedback in 

school setting; 

integration of 

feedback is very 

clear 

Reflective 

Conclusion 

around Equity 

Issue 

TESOL 2e; 5c 

 

Personal learning 

around equity 

issue is not 

conveyed and/or 

relevance for 

CLD learners is 

not stated 

Personal learning 

around equity 

issue is minimal; 

relevance of 

teaching CLD 

learners is 

unclear 

Reflects 

satisfactory 

personal learning 

around equity 

issue; clear 

relevance for 

teaching CLD 

learners  

Reflects deep 

personal learning 

around equity 

issue; high 

degree of 

relevance for 

teaching CLD 

learners 
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BRIDGING THE DIVIDE (BtD) PROJECT (PBA) 

  

The principal goal of this performance-based assessment (PBA) is to increase your own expertise as 

a culturally responsive educator through understanding the way that a student’s  intersectional 

identity–race, ethnicity, culture, language, , , religion, gender, sexual orientation, socioeconomic class, 

and abilities, along with family’s cultural, educational, and experiential background, play a critical role 

in creating a safe, welcoming learning environment and in informing your design of culturally and 

linguistically responsive and sustaining learning experiences that support equity in learning outcomes 

for every student Your overarching goal is to enhance your own strengths as a culturally and 

linguistically responsive educator through developing a deep understanding about: 

 

 

• how language, culture, and other influences interact and intersect to shape a multilingual 

learner child’s identity and how valuing the child’s full identity contributes to creating 

equitable learning environments, experiences, and outcomes; and 

• how seeking to know about the child and family’s funds of knowledge (home and 

community strengths, values, ways of being, thinking, doing, etc.) is essential for optimizing 

equitable, culturally and linguistically responsive and sustaining learning environments, 

experiences, and outcomes for the child. 

  

Instructions 

To build this understanding, you will plan and conduct two interviews with a culturally and 

linguistically diverse family that has a child/children in the school in which you teach OR are 

conducting your fieldwork. Please work with a family from a racial, cultural, linguistic, and 

socioeconomic background different from your own. Your aim is to seek to fully understand 

the family’s cultural, linguistic, educational, and experiential backgrounds, values, and dreams. You 

should seek to also understand their experiences with the school system in which the child of focus 

is enrolled. This rich knowledge will serve as your Findings in this project. You will carefully 

analyze your Findings, writing about what you have learned and critically reflecting on why/how 

this knowledge would shape/inform your current/future teaching with this child.  

  

Participants and Location 

Work with your mentor teacher or school personnel to determine a family to interview. Determine 

your school’s policies with regard to obtaining permission and maintaining confidentiality of all 

data and members of the family interviewed. It may be that you will interview one adult member of 

the family, or your interviews may include more than one adult member (this will depend on the 

family’s preference and availability).Ask the mentor teacher about appropriate protocols to follow 

to identify a child of focus and connect with the child’s family/parent(s)/caregiver(s) for two 

interviews. In your paper, you will change the name of the school and all family members’ 

names to pseudonyms to protect their identity. 

  

If possible, conduct the interview in the family’s home. Visiting the home for one of the interviews 

is highly recommended to enrich your own learning, but it is not required. It is important to honor 

the family member(s)’ time and preferences for the interviews. For example, the interviewee(s) may 

wish to come to the school, meet in a public space near their home, or participate in the interviews 

by phone. 
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A parent/caregiver or other adult living in the home with the focus student must be included 

in the interviews. Approach communication with the family respectfully and with sensitivity (for 

example, it is not permitted to ask about a family’s legal status in the U.S.) 

  

Family Context: If appropriate/safe in the location where the family lives, take a walk through the 

neighborhood.  

• How is it similar or different from your own neighborhood?  

• Which languages do you hear?  

• Which cultural, class, racial and religious contextual clues do you observe?  

• How would it “feel” for a family to live here?  

Make observations and search for “cultural artifacts” (e.g., community centers, libraries, storefronts, 

places of worship, signs, and spaces) and what they represent to its residents. As you explore, you 

may wish to take photographs and/or record your observations in a journal/notebook. You may also 

gain this type of contextual information online through searching about community resources, types 

of housing, median incomes, available businesses, etc. 

  

Interview Expectations 

During the first interview, your goal is to establish a comfortable connection with the family 

member(s) being interviewed and to invite their responses to an initial set of questions that you will 

design. These questions will be informed by your observations of the child of focus in the school 

setting and/or conversations with the mentor teacher. 

  

As you plan for the first interview, be sure to convey to the family that the purpose of this 

assignment is for YOU to gain expertise as a culturally and linguistically responsive educator 

(not to “find out” information about them!). Assure anonymity and confidentiality of 

information (your project paper will only be read by course professor/s). 

  

The First Interview 

For the first interview, work to create an initial set of questions that will allow you to gain a basic 

understanding of the child/family’s cultural, linguistic, educational, and experiential background. 

(You may choose to share your questions with your mentor teacher. It would be wise to do so if you 

are a pre-service teacher). 

  

Good interview questions consist primarily of open-ended questions that invite participants to 

engage with you in a comfortable, conversational manner. That is, avoid questions that elicit only 

yes/no or very short answers (e.g., “Did you go to school?”) in favor of questions that encourage 

longer responses (e.g., “Tell me about your childhood back home. What was your school like?”) 

Use prompts to encourage participants to elaborate (e.g., “Tell me more about that” or “How did 

that make you feel?”).  

  

Have your questions prepared in a written/typed format. It will be helpful to record the interview, 

but be sure to specifically ask permission to do so. Otherwise, you will need to take detailed notes 

during the interview. 
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Aim to collect these suggested types of information: 

 

a. Demographic/background information (names, ages, years in U.S. of those living in the 

home); 

b. Educational background of parent(s)/caregiver(s); age(s) and grade(s) of child/children in 

the home; 

c. Languages spoken in the home and by whom; level of literacy in languages spoken; 

d. If applicable: Immigration experience (How/why they decided to come to the U.S., reasons 

for living where they do, etc.))--take care not to ask about legal status; 

e. Childrearing practices and philosophy–what do they value and believe?; 

f. Economic/work issues (if any); aspirations/goals for their future or child/children’s future; 

g. Religious practices/beliefs (if of importance to family); 

h. Funds of Knowledge—their beliefs, values, ways of communicating/interacting, making 

decisions, going about daily life, etc; 

i. Perspectives/beliefs around education.  What is a well-educated child?  What are the roles of 

families and schools in children’s education? 

j. Experiences with child/children’s school(s); Types of support they have received; Successes 

with language and literacy development in English; 

k. Misunderstandings, difficulties, and challenges in school and teacher/school efforts to 

address; 

l. What does the family want their child/children’s teachers and administrators to know about 

their experiences, values, and beliefs? 

  

Processing the First Interview: Reflect on your Findings from the first interview. For example, 

consider: What surprised you? What moved you? What affirmed or disconfirmed what you 

expected to learn? How does this family’s story contribute to your understanding of culturally and 

linguistically responsive education, equity and social justice, and/or family engagement in schools? 

Note relevant information, stories, or quotes. Many other points for critical reflection may have 

come up for you! 

  

The Second, Follow-Up Interview 

Review and reflect on your interview Findings to create a follow-up, second interview to gain 

deeper insights on any topics that have key relevance for you as a culturally and linguistically 

responsive educator! There is not a required number of questions to include in the second interview. 

In fact, it would be wise to have a small set of follow-up questions. Consider your learning 

throughout this course and what you learned during the first interview to critically reflect on further 

key questions that you have about aspects of the family’s story/background that would be useful to 

you in creating a culturally and linguistically responsive learning environment and learning 

experiences for the child of focus. Arrange to conduct the follow-up interview at a time that is 

convenient to the family member(s) and in a format that they prefer (phone call? in-person meeting? 

a communications app that may be used by the school?). 

  

Next Steps: Choose the most salient pieces from the interviews to transcribe (include in an 

Appendix—do not transcribe the entirety of the interviews). Then, think carefully about how you 

will analyze your Findings in relation to learning from this course as well as the 

TESOL/ACTFL/InTASC Standards related to culture and language and their influence on student 

learning and engagement. You may also consider your observational notes from the field site school 



   

 

 

 
29 

about the child/children in this family. 

  

In your paper, you will also be asked to reflect on the ways that your own Critical Self-

Reflection Cultural Autobiography may have informed/shaped your thinking and/or 

responses to your Findings gleaned through the interviews. 

  

Reflect critically about key concepts such as the ones below and others you may have 

identified as important through your critical thinking and analysis: 

*cultural values and beliefs in the context of teaching and learning. 

*the effects of racism, stereotyping, and discrimination on teaching and learning. 

*cultural conflicts and home events that can have an impact on bi-multilingual learners. 

*communication between home and school to enhance ESOL/foreign & world language teaching 

and build partnerships with bi-multilingual students’ families. 

*the interrelationship between language, culture, and identity and the way that teacher views 

children’s cultures, languages, and home/community funds of knowledge as resources and assets for 

learning 

*the importance of teacher’s critical self-reflection of one’s own cultural self, biases, beliefs, values 

as a foundation for anti-racist, culturally and linguistically responsive teaching. 

  

Format for Final Written Report 

Your paper must be organized with headings and subheadings according to the format below 

and follow APA-7 style writing guidelines for the title page, within-text citations, and references. 

Do not include an abstract.   

  

Include the transcription of part of the interview, the interview questions, and any photographs 

and/or artifacts in appendices in ONE document. 

  

The page-length parameters in the chart below do not include the title page, references or any 

appendices that you may include. Please use double-space, Times New Roman 12-point font, and 

1” margins. 

  

Section Page Lengths Per Section 

Introduction & 

Part I Findings 

  

3.0 – 4.0 pages 

Part II Analysis 4.0 – 5.0 pages 

Part III Recommendations 2.0 – 2.5 pages 

Part IV Personal Reflections 

Part V Conclusion 

2.0 – 2.5 pages 

1.0 page 

Recommended Total 12 – 15.0 pages 

  

Introduction  

 

Part I: Findings: When writing this section, try to place yourself in this family’s shoes in order to 

understand their holistic backgrounds. Explore their views about immigrating or their lived 

experiences in the host country, educating their children, and engaging with the educational system, 

and other relevant Findings gained from the interviews. Include the following: 
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A. Setting  

1. Describe the setting/format in which the interviews took place. 

2. Describe the neighborhood and reflections gained from walk through/research. 

3. Introduce the family and explain why this family was chosen for this study.  

a. Provide a brief history of the family.  

b. Ages, places of birth, countries and cities where they have lived, and ages of 

child/children when immigrated.  

4. Social, educational, linguistic, and cultural backgrounds. 

5. If applicable: Immigration (first, second generation) experience. Relatives in the area? 

6. Home and community funds of knowledge, cultural competencies, difficulties encountered in 

the U.S., positive experiences. 

 

 

B. Educational Experience  

What are the family’s perspectives about education? Family’s experiences enrolling and 

supporting their children in their schools? Interactions with teachers and administrators?  

Support received? Educational successes and challenges--What is working? What is not 

working?  If relevant, contrast the way things are done “here” with the way things are done 

“back home.”  Highlight any cultural differences/similarities between home and school. 

  

Part II: Analysis: Analyze and interpret your Findings about this family’s story/experiences using 

theory and research from content/readings in this course. Aim to integrate multiple themes 

addressed in this class around equitable, anti-racist, culturally and linguistically responsive 

teaching and learning environments and experiences. Ground your analysis in a coherent, 

thoughtful, and thoroughly developed theoretical framework based on learning/content in this 

course. Anuanced analysis that situates your Findings within learning from this course represents 

the “core” of this assignment. Use citations within the text of the paper when relating Findings to 

relevant theory/research. 

  

Part III: Recommendations 

  

Based on your Findings, as well as related theory and research (please cite relevant sources 

from the course related to your thinking/assertions), which specific recommendations do you 

have to strengthen meaningful engagement with this family and enhance equity in learning 

experiences and outcomes for their child/children and/or for bi-multilingual children/families 

in general? Provide specific, concrete examples of steps teachers and schools can take to: 

 

 

a. Improve faculty and staff understanding of the need to value cultures, languages, 

experiences, values and beliefs (e.g., funds of knowledge) of bi-multilingual families in 

order to create equitable culturally and linguistically responsive school environments and 

learning experiences across classrooms;  

b. Proactively develop stronger, culturally responsive school-family relationships and 

engagement; 

c. Make schools and classrooms more welcoming places for bi-multilingual families.  



   

 

 

 
31 

d. Strengthen culturally and linguistically responsive and sustaining individualized 

instructional and assessment practices that are promising for fostering bi-multilingual 

learners’ language and literacy development and content learning. 

  

Part IV: Personal Reflections: Explain the most important aspects of your personal and 

professional growth throughout this project. Reflect on your own cultural identity, beliefs, values, 

and biases which shaped your analysis and interpretation of the Findings: 

• What did this project mean to you as a current or future educator?  

• How has your knowledge and understanding changed?  

• What negative assumptions or biases may have changed?  

• What new concepts and ideals have you embraced? Why?  

• How will you apply learning from this project in your current or future practice?  

• Why does this effort matter to you and to your current or future students?  

• What do you want to commit to learning more about after completing this project? Why? 

  

Be sure to include a reflection on the way(s) that engaging in your own Critical Self-Reflection 

Cultural Autobiography in this course informed/shaped your approach to, your thinking about, or 

your reactions/responses to your Findings and analysis. 

  

Part V: Conclusion 

Here are some ideas for your Conclusion: 

In what ways was this project useful for deepening your understanding of equitable, culturally and 

linguistically responsive and sustaining teaching? Prior to conducting this project, what did you 

expect to learn about engaging with and learning from culturally diverse, bi-multilingual families? 

In what ways did this project shape or change your assumptions and beliefs? What did you learn 

that you will embrace in  your current and future teaching? Why? Which ideas are important to 

share with other PK-12 teachers? 

  

References: Follow APA-7 guidelines. 

Appendix I:  Interview protocol (questions) 

Appendix II: Transcription of part of the interview 

Appendix III: Photographs and other artifacts (if available) 

 

Bridging the Divide Evaluation Rubric (VIA ASSESSMENTS).  

 
Criteria & 

Alignment to 

TESOL/CAEP 

Standards 

Does Not Meet 

Standards (1) 

Approaches 

Standards (2) 

Meets 

Standards (3) 

Exceeds 

Standards (4) 

 

FINDINGS AND 

ANALYSIS  

 

Demonstrate 

knowledge of how 

dynamic academic, 

personal, familial, 

cultural, and social 

Candidate 

provides minimal 

introduction to and 

description of 

Findings around 

the bi-multilingual 

child/family’s 

cultural, linguistic, 

educational, and 

Candidate 

provides adequate 

introduction to and 

description of 

Findings around 

the bi-multilingual 

child/family’s 

cultural, linguistic, 

educational, and 

Candidate 

provides a 

satisfactorily 

detailed 

introduction to and 

description of 

Findings around 

the bi-multilingual 

child/family’s 

Candidate 

provides a 

thorough, 

sophisticated 

introduction to and 

description of 

Findings around 

the bi-multilingual 

child/family’s 
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contexts, including 

sociopolitical 

factors, impact the 

education of ELLs; 

TESOL/CAEP 2a, 

2c, 2d 

 

/25 points 

experiential 

background based 

on minimal effort 

to craft and 

conduct interview 

of child’s family 

and gathers 

minimal 

understanding of 

child’s learning 

environment and 

experiences in 

school setting. 

experiential 

background based 

on adequate effort 

to craft and 

conduct interview 

of child’s family 

and gather basic 

understanding of 

child’s learning 

environment and 

experiences in 

school setting. 

 

cultural, linguistic, 

educational, and 

experiential 

background based 

on satisfactory 

effort to craft and 

conduct interview 

of child’s family 

and gather firm 

understanding of 

child’s learning 

environment and 

experiences in 

school setting. 

 

cultural, linguistic, 

educational, and 

experiential 

background based 

on superior effort 

to craft and 

conduct interview 

of child’s family 

and gather 

nuanced 

understanding of 

child’s learning 

environment and 

experiences in 

school setting.  

 

FINDINGS AND 

ANALYSIS 

CONTINUED 

 

Demonstrate 

knowledge of 

research and 

theories of cultural 

and linguistic 

diversity and equity 

that promote 

academic and social 

language learning 

for ELLs. 

 

TESOL/CAEP 2b 

 

/30 points 

 

Candidate provides 

inadequate 

analysis and 

interpretation of 

Findings with 

minimal synthesis 

of relevant 

research and 

inadequate 

connection to 

theories/concepts 

from course 

readings/content 

Candidate 

provides adequate 

analysis and 

interpretation of 

Findings that is 

situated in 

adequate synthesis 

of relevant 

research and basic 

level of 

connection to 

theories/concepts 

from course 

readings/content 

 

Candidate 

provides 

satisfactory 

analysis and 

interpretation of 

Findings that is 

situated in 

satisfactory 

synthesis of 

relevant research 

and ample 

connection to 

theories/concepts 

from course 

readings/content 

 

Candidate provides 

deeply nuanced 

analysis and 

interpretation of 

Findings that is 

situated in 

sophisticated 

synthesis of 

relevant research 

and extensive 

connection to 

theories/concepts 

from course 

readings/content 

 

APPLICATION 

 

Apply Findings to 

develop effective, 

individualized 

instructional and 

assessment practices 

for their ELLs and 

support 

communication with 

other educators, 

school personnel to 

foster student 

learning of language 

and literacies in the 

content areas; 

Candidate 

articulates only 

minimal set of 

research-based 

recommendations 

that are not 

sufficient for 

building 

knowledge and 

implementation of 

culturally and 

linguistically 

responsive policies 

and practices in 

school across 

classrooms that 

inadequately value 

Candidate 

articulates basic 

set of research-

based 

recommendations 

that are adequately 

promising for 

building 

knowledge and 

implementation of 

culturally and 

linguistically 

responsive policies 

and practices in 

school across 

classrooms that 

adequately value 

Candidate 

articulates clear 

set of research-

based 

recommendations 

that are 

satisfactorily 

promising for 

building 

knowledge and 

implementation of 

culturally and 

linguistically 

responsive policies 

and practices in 

school across 

classrooms that 

Candidate 

articulates 

exceptional set of 

research-based 

recommendations 

that are strongly 

promising for 

building 

knowledge and 

implementation of 

culturally and 

linguistically 

responsive policies 

and practices in 

school across 

classrooms that 

highly value and 



   

 

 

 
33 

Demonstrate 

knowledge of 

language processes 

to facilitate and 

monitor ELLs’ 

language learning in 

English; 

TESOL/CAEP 1c, 

2c, 2d, 3e  

 

/30 points 

 

and leverage bi-

multilingual 

learner and family 

funds of 

knowledge in a 

way that is not 

likely to 

strengthen 

language and 

literacy 

development 

through 

individualized 

instruction and 

assessment. 

and leverage bi-

multilingual 

learner and family 

funds of 

knowledge in a 

way that may not 

effectively 

strengthen 

language and 

literacy 

development 

through 

individualized 

instruction and 

assessment. 

satisfactorily value 

and leverage bi-

multilingual 

learner and family 

funds of 

knowledge in a 

way that will 

satisfactorily 

strengthen 

language and 

literacy 

development 

through 

individualized 

instruction and 

assessment.  

leverage bi-

multilingual 

learner and family 

funds of 

knowledge in a 

way that will 

effectively 

strengthen 

language and 

literacy 

development 

through 

individualized 

instruction and 

assessment.  

REFLECTION  

 

Identify and 

describe impact of 

their own identity, 

role, cultural 

understandings, and 

personal biases and 

conscious 

knowledge of U.S. 

culture on their 

interpretation of 

educational 

strengths and needs 

of individual ELLs 

and ELLs in general 

TESOL/CAEP 2e 

 

/25 points 

 

Candidate 

provides 

inadequate 

reflection that 

conveys 

inadequate 

learning from 

project and 

minimal 

understanding of 

impact of 

candidate’s 

cultural identity 

(values, beliefs, 

and biases) on 

creating additive 

teaching and 

learning 

environments and 

experiences for bi-

multilingual 

learners. 

Candidate 

provides adequate 

reflection that 

conveys adequate 

learning from 

project and basic 

understanding of 

impact of 

candidate’s 

cultural identity 

(values, beliefs, 

and biases) on 

creating additive 

teaching and 

learning 

environments and 

experiences for bi-

multilingual 

learners. 

Candidate 

provides nuanced, 

satisfactory 

reflection that 

conveys clear 

learning from 

project and clear 

understanding of 

impact of 

candidate’s 

cultural identity 

(values, beliefs, 

and biases) on 

creating additive 

teaching and 

learning 

environments and 

experiences for bi-

multilingual 

learners. 

Candidate 

provides highly 

nuanced, 

sophisticated 

reflection that 

conveys deep 

learning from 

project and deep 

understanding of 

impact of 

candidate’s 

cultural identity 

(values, beliefs, 

and biases) on 

creating additive 

teaching and 

learning 

environments and 

experiences for bi-

multilingual 

learners. 

Quality of Writing 

and Adherence to 

Page Length 

Recommendations 

 

/15 points 

Not reflective of 

graduate-level 

writing: lacks 

organizations, 

contains many 

mechanical errors, 

lacks coherence, 

many errors with 

APA-7. 

 

Graduate-level 

writing: well-

organized, several 

mechanical errors, 

acceptable concise 

and clear; 

somewhat correct 

use of APA-7 

within text & on 

References page. 

 

Graduate-level 

writing: well-

organized, very 

few mechanical 

errors, 

satisfactorily 

concise and clear; 

mostly correct use 

of APA-7 within 

text & on 

References page. 

 

Highly polished 

writing: well-

organized, 

minimal to no 

mechanical errors; 

concise & clear; 

correct use of 

APA-7 within text 

& on References 

page. 

 

 

TOTAL = /125 


