GEORGE MASON UNIVERSITY
COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT
Teaching Culturally, Linguistically Diverse & Exceptional Learners

EDCI 793 — Section 001
Internship in Education - ESL

6 Credits - Spring 2021
Meets Daily Online for Distance Learning

Professor: Lorraine Valdez Pierce, Ph.D.

Office Hours: By appointment

Office Location: Thompson Hall, Rm. 1502 — Fairfax Campus
Office Phone: (703) 993-2050

Email: LPIERCE@gmu.edu

Prerequisites/Corequisites
Completion of all licensure courses, passing scores on PRAXIS Core (or SAT or ACT) Math, PRAXIS I ESOL, &

VCLA

Students, please be aware of and follow all policies and procedures for Mason’s Safe Return to
Campus: https://mww2.gmu.edu/Safe-Return-Campus

University Catalog Course Description

Intensive, supervised clinical experience forfull semesterin accredited school. Students must register for
appropriate section.

Course Overview

The School of Education (GSE) prepares teacherlicensure candidates to be reflective practitioners who
use research-based practices and are responsiveto diversity. Field experiencesand teachinginternshipsare an
integral part of coursework and are significant opportunities for candidates to apply new knowledge, skills and
dispositionsintheirteachingfield.

Virginiastate licensure for English as aSecond Language (ESL) teachers atthe PreK-12levelsrequires
teachercandidates to conduct teachinginternships at both elementary and secondary levels. Since the teaching
internshipisa6-credit, one semesterrequirement, the state mandate to do internships at two separate
age/grade levels (and schools) limits the Teacher candidate to approximately 8weeks at each level, exceptin
cases of On-the-Job Interns, where candidates have received a provisional licenseto teach ina school while
conductingthe internship. Inthese cases, the intern willspend 20hours observing teachers at a different grade
range than the one she isteachingin. For example, an ESLteacherhired at an elementary school would need
to make 20 hours of observation at a high school during the internship.

EDCI 793, Internship in Education, is the final course and culminating experience in Mason’s state-
approved ESL teacher licensure program. It provides opportunities for extended practice underthe guidance of
experienced professionals from the schools and university. Such professionalsin the schools are called Mentor
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teachers (MT), except when they have been trained as clinical faculty to assume more responsibility for
supervision of teacher candidates. The University Supervisor (US) may be full-time oradjunctfaculty.

The purpose of this syllabusisto provide guidance to the teacher candidate, the University Supervisor,
and the Mentor teacher regarding procedures and required documentation for the ESLteachingintern. This
syllabus does not purport to provide detailed assistance on planning, teaching, observation, supervision, or
evaluation. Theseare coveredin the ESL TeachingInternship Manual and other materials and training provided
to members of the Teaching Internship team.

Many problems can be avoided by followinginstructions in this syllabus and in the internship manual and
by seeking assistance early. Teachercandidates should always try to solve a problemas close to the source as
possible. Ifthatis not possible, they should observethe lines of communication and authority in the school and
university. Forexample, interns should work with their Mentor Teachers before seeking help fromthe
University Supervisor and with the University Supervisor before contacting the CEHD internship office,
AcademicProgram Coordinator, or Dean’s office.

Course Delivery Method

Thisinternshipis conductedinthe field with English language learners. Instead of lectures and class discussions
on campus, teacherinterns work with Mentor Teachersin a school or online classroom settingin a combination
of co-planning, co-teaching, and independent teaching experiences. Internsare expectedto participateinall
aspects of the Mentor Teacher’s day, from lesson planning to participating in faculty meetings and professional
development, Child Study meetings, and before-and after-school activities. Interns also participatein monthly
seminars designed to supporttheir professional growth.

Under no circumstances, may candidates/students participate in online class sessions (either by phone or
Internet) while operating motor vehicles. Further, as expected in a face -to-face class meeting, such online
participation requires undivided attention to course content and communication.

Technical Requirements
To participate in this course, students will need to satisfy the following technical requirements:

e High-speed Internet access with standard up-to-date browsers. To get a list of Blackboard’s supported
browsers see:
https://help.blackboard.com/Learn/Student/Getting Started/Browser Support#supported-browsers

To get a list of supported operation systems on different devices see:
https://help.blackboard.com/Learn/Student/Getting Started/Browser Support#tested-devices-and-operating-

systems

e Students must maintain consistent and reliable access to their GMU email and Blackboard, as these are
the official methods of communication for this course.

e Students may need a headset microphone for use with the Blackboard Collaborate web conferencing
tool. [Delete this sentence if not applicable.]

e Students may be asked to create logins and passwords on supplemental websites and/or to download
trial software to their computer or tablet as part of course requirements.
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e The following software plug-ins for PCs and Macs, respectively, are available for free download: [Add
or delete options, as desire.]
o Adobe Acrobat Reader: https://get.adobe.com/reader/
o Windows Media Player:
https://support.microsoft.com/en-us/help/14209/get-windows-media-player
o Apple Quick Time Player: www.apple.com/quicktime/download/

Expectations

e Course Week: Our course week will begin on Mondays for the first day of each week that schools are in
session.

e Log-in Frequency:
Students must actively checkthe course Blackboard site and their GMU email for communications from
the instructor, class discussions, and/or access to course materials at least 2 — 3 times per week. In
addition, students must log-in for all scheduled online synchronous meetings.

e Participation:
Students are expected to actively engage in all course activities throughout the semester, which includes
viewing all course materials, completing course activities and assignments, and participating in course
discussions and group interactions.

e Technical Competence:
Students are expected to demonstrate competence in the use of all course technology. Students who are
struggling with technical components of the course are expected to seek assistance from the instructor
and/or College or University technical services.

e Technical Issues:
Students should anticipate some technical difficulties during the semester and should, therefore, budget
their time accordingly. Late work will not be accepted based on individual technical issues.

e Workload:
Please be aware that this course is not self-paced. Students are expected to meet specific deadlines and
due dates listed in the Class Schedule section of this syllabus. It is the student’s responsibility to keep
track of the weekly course schedule of topics, readings, activities and assignments due.

e Instructor Support:
Students may schedule a one-on-one meeting to discuss course requirements, content or other course-
related issues. Those unable to come to a Mason campus can meet with the instructor via telephone or
web conference. Students should email the instructor to schedule a one-on-one session, including their
preferred meeting method and suggested dates/times.

o Netiguette:
The course environment is a collaborative space. Experience shows that even an innocent remark typed
in the online environment can be misconstrued. Students must always re-read their responses carefully
before posting them, so as others do not consider them as personal offenses. Be positive in your
approach with others and diplomatic in selecting your words. Remember that you are not competing
with classmates, but sharing information and learning from others. All faculty are similarly expected to
be respectful in all communications.

e Accommodations:
Online learners who require effective accommodations to insure accessibility must be registered with
George Mason University Disability Services.
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LEARNER OBIJECTIVES

This internshipis designed to enable candidates to:
1. Plan and implement a variety of research-and standards-based lessons and instructional activities that meet students
learning needs;

’

2. Teachthe academiclanguage of the content areas, providing scaffolding for student learning, such as modeling tasks
and providing step-by-step directions;

3. Use digital resources to engage students and promote their learning;

4. Use knowledge of students’ native cultures to plan activitiesthat motivate their participation;
5. Check for learner comprehension and identify areas needing more or different instruction;

6. ldentify productive approaches to managing disruptive or unengaged students;

7. Designand use formative, classroom- and performance-based assessments to monitor student learning and direct
instruction;

8. Engagein self-assessment to identify areas of strength and needed improvement, respond appropriately to
constructive feedback, and plan for professional development;

9. Apply knowledge of school, district, and governmental policies and legislation to advocate for ELLs; and

10. Use professional behavior to collaborate with school-based Mentor Teacher, school administrators, and University
Supervisor and in order to promote learning and advocate for ELL students.

PROFESSIONALTEACHING STANDARDS

This teaching internship has been aligned with the Standards for Initial TESOL PreK-12 Teacher Preparation Programs
(2018) and with the Interstate New Teacher Assessment and Support Consortium (InTASC) Standards. These standards
represent principles applicable to allteaching environments, regardless of subject or grade level, and serve asa framework
for the systematic reform of teacher preparation and professional development programs. The standards aim to provide
consistency in teacher education programsacross the country in terms of what ESL teachers need to know and be able to
do (i.e., knowledge, skills, and dispositions to effectively teach of culturally and linguistically diverse students).

Teachers of English to Speakers of Other Languages (TESOL) Standards

STANDARD 2: ELLS IN THE SOCIOCULTURAL CONTEXT
Candidates demonstrate and apply knowledge of the impact of dynamicacademic, personal, familial, cultural,

social, and sociopolitical contexts on the education and language acquisition of ELLs as supported by research
and theories. Candidatesinvestigate the academicand personal characteristics of each ELL, as well asfamily
circumstances and literacy practices, to develop individualized, effective instructional and assessment practices
for theirELLs. Candidatesrecognizehow educatoridentity, role, culture, and biasesimpactthe interpretation of
ELLs’ strengthsand needs.

STANDARD 3: PLANNING AND IMPLEMENTING INSTRUCTION

Candidates plan supportive environments for ELLs, design and implement standards-based instruction using evidence-
based, ELL-centered, interactive approaches. Candidates make instructional decisions by reflecting onindividual ELL
outcomes and adjusting instruction. Candidates demonstrate understanding of the role of collaboration with colleagues
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and communication with families to support their ELLs’ acquisition of English language and literaciesinthe content areas.
Candidates use and adapt relevant resources, including appropriatetechnology, to effectively plan, develop, implement,
and communicate about instruction for ELLs.

STANDARD 4: ASSESSMENT AND EVALUATION

Candidates apply assessment principles to analyze and interpret multiple and varied assessments for ELLs, including
classroom-based, standardized, and language proficiency assessments. Candidates understand how to analyze and
interpret data to make informed decisions that promote English language and content learning. Candidates understand
the importance of communicating results to other educators, ELLs, and ELLs’ families.

STANDARD 5: PROFESSIONALISM AND LEADERSHIP

Candidates demonstrate professionalism and leadership by collaborating with other educators, knowing policies and
legislation and the rights of ELLs, advocating for ELLs and their families, engaging in self-assessment and reflection,
pursuing continuous professional development, and honing their teaching practice through supervised teaching.

Interstate Teacher Assessment & Support Consortium (InTASC) Standards

INTASC 1 Learner Development

The candidate understands how learners grow and develop, recognizing that patterns of learning and development
vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriateand challenging learning experiences that include the use of technology.

INTASC 2 Learning Differences
The candidate uses understanding of individual differences, diverse cultures, and communities to ensure inclusive
learning environments that enable eachlearner to meet high standards.

INTASC 3. Learning Environments
The candidateworks with others to create face-to-face andvirtual environments that support individual and
collaborative learning, encourage positive social interaction, active engagement in learning, and self- motivation.

InTASC 4. Content Knowledge

The candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches
and creates learning experiences that make these aspects accessible and meaningful for learners to ensure content
mastery.

InTASC 5. Innovative Applications of Content Knowledge
The candidate understands how to connect concepts and use different perspectives and digital resources to engage
learners in critical thinking, creativity, and collaborative problem solving related to authentic localand globalissues.

INTASC 6. Assessment
The candidate understands and uses multiple methods of assessment, including digital tools, to engage learners in
their own growth, to monitor learner progress, and to guide teacher and learner decision making.

INTASC 7. Planning forInstruction

The candidate plans instruction that supports everylearner in meeting rigorous learning goals by drawing upon
knowledge of digital age technology, content areas, curriculum, cross-disciplinary skills, and pedagogy, aswell as
knowledge of learnersand the community context.



InTASC 8. Instructional Strategies
The candidate understands and uses a variety of instructional strategiesto encourage learners to develop deep
understanding of content areas and their connections, and to build skills to apply knowledge in contemporary

meaningful ways.

InTASC 9. Professional Learning and Ethical Practice

The candidate engagesin ongoing professional learning and uses evidence to continually evaluate his or her practice,
particularly the effects of teacher choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner in an ethicaland responsible manner.

InTASC 10. Leadership and Collaboration

The candidate seeks appropriate leadership roles and opportunities totake responsibility for learning, to
collaborate with learners, families, colleagues, other school professionals, and community members using digitaltools
and resources, to ensure learner growth and to advance the profession.

REQUIRED TEXTS
ESL Teaching Internship Manual

RECOMMENDED TEXTS
Jacobs, G. M. & M. A. Power (2016). The teacher’s sourcebook for cooperative learning. Skyhorse Publishing.
Kagan, S. & M. Kagan. (2015). Kagan Cooperative Learning. Kagan Cooperative Learning.

*Modified Guided Reading: Gateway to English as a Second Language and Literacy Learning by Avalos,
M. A., Plasencia, A., Chavez, C., & Rascén, ] (2007), Reading Teacher, 61(4), 318-329.

The Next Step in Guided Reading (2009) by J. Richardson, Scholastic.

Collaboration & Co-Teaching: Strategies for English learners (2010) by A. Honigsfeld & M. G. Dove, Corwin
Press.

Culturally Responsive Standards-Based Teaching: Classroom to Community & Back (2011) by S. Saifer, K.
Edwards, D. Ellis, L. Ko, & A. Stuczynski.

Culturally Responsive Teaching. (2010) by G. Gay, Teachers College Press.

Evertson, C. M. & Emmer, E.T. (2016). Classroom Management for Elementary  Teachers (10t Ed.). New
York: Pearson.

Emmer, E.T. & Evertson, C. M. (2016). Classroom Management for Middle and High School Teachers (10t Ed.).
New York: Pearson.

Thompson, J. G. (2013). The first-year teacher's survival guide: Ready-to-use strategies, tools and
activities for meeting the challenges of each school day. 3 Ed. San Francisco, CA: Jossey-Bass.

TK20 PBA Submission Requirements

Every candidate registered forany Teaching Culturally, Linguistically Diverse & Exceptional Learners course
with a required performance-based assessmentisrequired to submit thisassessmentand the Fieldwork Log of
Hours and Evaluation Form to TK20 through Blackboard (regardless of whetherthe studentis taking the
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course as an elective, aone-time course or as part of an undergraduate minor). Evaluation of the
performance-based assessment by the course instructor will also be completed inTK20 through Blackboard.
Failure to submit the assessmentto TK20 (through Blackboard) will resultin the course instructor reporting
the course grade as Incomplete (IN). Unless the IN grade is changed upon completion of the required TK20
submission, the IN will convertto an F nine weeksinto the following semester.

For this internship, the required PBA submissions are: Each of three mid-term and final evaluation scored
rubrics. Allrubric scores are entered on Blackboard by the University Supervisorassignedto each intern.

University Supervisors will assign scores for: (1) Mid-Term Evaluation, (2) Final Evaluation, (3) Mid-Term
INTASC Standards, (4) Final InTASC Standards, (5) Mid-Term Dispositions Assessment, and (6) Final Dispositions
Assessment.

Assignments

Assignment/Assessment Description Standards Addressed
Log of hours State requirement
Teaching Evaluation —4 Lessons TESOL 2,3, 4

Teaching Evaluations - Mid-Term & Final TESOL 2,3, 4,5

INTASC Evaluations - Mid-term & Final INTASC Standards 1 —10

Assessment of Dispositions — Mid-Term & Final TESOL Standards 2 & 4
INTASC Standards 9 — 10
Certification Form for OTJ ESL Tchr Candidates State requirement

Course Performance Evaluation

Teachercandidates are expected to submit all evaluation documentation ontime in the manneroutlined by the
lead faculty memberand the ESL Teaching Internship Manual.

Course Requirements

The teacher candidate will complete the following tasks and keep copies of the documentation:

e Log of Hours: Teacher candidates must keep a daily log of hours specifyinghours spent in direct
teaching activities, indirect teaching activities, and other school-based activities. A subtotal of hoursis
calculated and submitted to the University Supervisor at the midterm or end of first placement, and a
total sum of hours is submitted at the end of the semester.

e WeeklyFeedback Log: The candidate is responsible forarranging informal observation dates with the
Mentor Teacher. During these sessions, the intern will obtain written feedback on his/herlesson
planning, collaborative activities, orindependentteachingand send the completed logto the
University Supervisor by email on Friday of each week.

e Lesson Plan Template: For all independentteachingactivities, the teacher candidate will provide
lesson plansfor review by the Mentor Teacher. The teacher candidate should also submit draft lesson




plans and accompanying materials to be used as part of the Teaching evaluation to the University
Supervisor AT LEAST 48 HOURS PRIOR TO THE TEACHING EVALUATION. The format should that of the
Lesson Plan Template foundin Appendix RM-2. The onlylesson plans to be turnedin to the University
Supervisorare those used during teaching evaluations by the US (use file-naming protocol for
electronicfiles—see instructions for lesson plans). As part of each teaching evaluation conducted by
the University Supervisor, the MT & US will each independently rate the planningand instructional
ability of the teacher candidate usingthe Teaching Evaluation Rubric, compare scores and agree on a
final total score.

o Self-Assessment Checklist: Each intern will use the criteria listed on this checklist to prepare for

teaching evaluations.

e Certification Form: For on-the-jobInternsonlyto certify theirobservation of a teacher at a different
school

e Evaluation Forms: At the end of each school placement (or end of semester for on-the-job candidates),
the teacher candidate should complete online evaluation forms for the Mentor teacher. All candidates
should complete online evaluation forms for the University Supervisor only once, at the end of the

semester.

Note on Extended Absences by TC, MT, or US:

If a Mentor teacher, University Supervisor, or teacher candidate plans on being away from the school
settingand Internship experience for more than 3 consecutive days, thisextended absence will needto

be approved by the university professorin charge of the ESL Teaching Internship before final
placementis made. Since the internshipisan intensive supervised teachingexperience, extended
absencesare not recommended for any member of the Internship Team.

Other Requirements

Attendance: Teacher candidates maintain the same school arrival and departure schedule as their Mentor
teachers, withthe contract day as the minimum but not the norm. They follow the school’s calendar, not the
university calendar, until the end of the Mason semester.

Absences: Teacher candidates follow school division policy regarding notification of absences for illness or
other emergencies. The Mentor teacher and principal must approve all absences (exceptemergencies)in
advance. The University Supervisor must be notified of all absences on the same day as they occur, by email
and by phone. Time missedin excess of three days usually must be made up in order to provide sufficient
time for independentteaching or other experiences.

School Dress Code: Teacher candidates are required to obtain information on and follow the school dress
code for teachers.

Substitute Teaching: Teacher candidatesare not allowedto be employed (exceptforOn-the-JobInterns at
theirschool) or paid as substitute teachers.

Professional and Legal Responsibilities: Teacher candidates are expectedto meet professional standards in
everyrespect, including personal appearance and behavior. Personal commitments are no excuse for failing
to fulfill all duties and responsibilities of the Teaching Internship. Outside employmentis not allowed during
the Teaching Internship. Teacher candidates are legally responsible forexercisingreasonable care for their
ESL students’ welfare and for complying with federal, state, and local policies and regulations. This is best
accomplished through careful study of the school’s Teacher Handbook and through guidance from teachers or




administrators. Special attention should be givento responsibilities and proceduresfor deali ng with suspected
child abuse.

Confidentiality of Records: School Divisions and Mason policies regarding student records will be followed. A
Teacher candidate’s evaluation may be shared with the Mentor teacher, University Supervisor, and
administrators until the University Supervisorsubmits the Teacher candidate’s cumulative folderto the Office
of Academic and Student Affairs. Afterthat time, access will be inaccordance withthe Privacy Act. No
materials will be released for employment purposes otherthan for verification of meetinglicensure standards.

Blackboard: Everystudentregistered forany TCLDEL course with a required performance-based assessment is
requiredto postit and be evaluated through Blackboard. Inthisinternship, University Supervisorsand Mentor
Teachers will complete the Teaching Evaluation Rubric, the Mid-Term/Final Evaluation Rubric, the InTASC

Scoring Rubric, and the Dispositions Assessment. Failure tosubmitthese rubricscoresorscoresto Blackboard

will resultinthe instructorreportingthe course grade as Incomplete (IN). Unless the IN grade is changed upon
completion of the required Blackboard submission, the IN will converttoan F nine weeks into the following
semester.

Additional REQUIREMENTS by VA Dept. of Education

e Complete trainingmoduleson Positive Behavior Interventions available at:

https://www.odu.edu/eps/programs/ciees/initiatives/restraint-and-seclusion.html

e Hands-on trainingas part of CPR/First Aid/AED certification required BEFORE applyingfor their
teaching license.
e Complete the VDOE Dyslexia Awareness trainingmodule required forteacher licensure.

Schedule FOR TEACHING INTERNSHIP

Teacher candidates will be either traditional or on-the-job candidates. Traditional candidatesare pre-service teachers
who go into another teacher’sclassroom to learnfrom that teacher and take on that teacher’s responsibilities for
teaching. On-the-Job (OTJ) candidates, on the other hand, have been hired by a school system under a provisional
license and will be working independently in their own classrooms or with their own assigned students.

Traditional teacher candidatesin the ESL PreK-12 program will spend half of their internship period at the elementary
grade level (K-6) and the remaining half at the secondary level (7-12). This will typically require a change of school.

On-the-Job teacher candidates have been hired by a school system under a Provisional License and will be required to
conduct their entire Internship at their school of employment. However, because they will be teaching at either the
elementary or secondary level, they will also be required by the state and the college to observe students at a different
school for a minimum of 20 hours during the On-the-Job internship. This will entail leaving their own classrooms to
observe teachersworking with students at a different grade level. For example, an OTJ candidate hired to work in a high
school will be required to observe anESL teacherin an elementary school during the Teaching Internship. On-the-Job
candidates should plan with their principal or supervisor to complete required observation hours. Hours canbe
completed by utilizing early release days, planning periods, or by taking leave.

The teacher candidate begins by observing the ESL teacher and general education or content teachersand co-teaching
with any of these teachers. The purpose of conducting preliminary observations during Week 1 is to familiarize the
candidate with the content of instruction in the ESL and various content or general education classrooms to see how
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each teacher differentiatesinstruction (or does not) for ESL students and to introduce the candidate tothe nature of
learning challenges posed to ESL students in both ESL and content-area classrooms (by shadowing an ESL student).

The traditional teacher candidate will gradually assume responsibility for each class until he/she carriesas close to a full
teaching load as possible for a minimum of 4 weeks. Toward the end of the assighment, the teacher candidate gradually
returns responsibility for instruction of each class to the ESL teacher. During the transition periods before and after
independent teaching, the Mentor teacher and the teacher candidate may co-teach or share responsibility for specific
periods or subjects.

Teacher candidates should always progress at a rate appropriate to their preparedness to assume responsibility for
instruction.

Changing to OTJ internship while in a traditional internship - In the eventthat a traditional teaching candidate
is offered a full-time contract position with a local school division while in his/herinternship, he/she may not
switch to an on-the-job (OTJ) internship. The candidate must withdraw from the traditional internship and

may apply for an OTJ internshipina future semester.

LENGTH OF TEACHING INTERNSHIP

Mason requires 300 clock hours of teaching, including 150 clock hours of direct teaching. This commitment
is a full-time, 15-week experience. These requirements exceed state licensure requirements. An extended
period of supervised teaching provides better preparation and is protection against contingencies such as
illnessorotherinterruptions. Traditional teacher candidates are expected to complete the full semesterin
two differentschools (elementary & secondary). The remaining 150 hours must address indirect teaching,
such as lesson planning, parent conferences, or attending faculty meetings or professional development
sessions.

On-the-job Interns completing 300 hours before the end of the semesterwill be required to continue in the
internship until the last day of the semesterand will not be allowed to conclude the internship before th e last
day of the semester.

During the internship, each candidate will complete a minimum of 150 hours of direct and independent
teachinginhis/herclassroom for each placement (i.e. 75 hours in a K-6 classroom plus 75 hoursin a 7-12
classroom for Traditional Interns). For Traditional interns, thisis an incremental transition of accepting
responsibility duringthe 8 -15-week placementin which the Mentor teacher slowly decreases theiractive role
and the candidate takes control of the classroom. Then, as the candidate transitionsinto the se cond
placement or completion of the Internship, the Mentor teacher will gradually resume full control of the
classroom. The Mentor teacher and teacher candidate will work towards a mutually agreeable schedule to
complete the required directteaching in each placement.

On-the-job (OTJ) licensure candidates will be required to complete a minimum of 20 hours of observation
and, if possible, directteachingin an alternative grade levelin order to meetinternship requirements.
Teachers in a high school or middle school will be required to do this observation at an elementary school and
vice versa.

In addition to classroom time, teacher candidates are expected to participate in school-based activities
such as after-school programs, school open house or back-to-school night, or other non-teaching
responsibilities asrequired by the school or the University.

All teacher candidates are expected to complete the full semesterof the Internship. The Director of the
Division of Advanced Professional Teacher Development & International Education may approve early

termination based upon the recommendations of the University Supervisor and Mentor teacher.



Coursework & Part-Time Jobs During the Internship

Based on the time commitment and performance expectations for this internship, nointern will be

approved for holdingan additional part-time job or taking a course while enrolledinthe internship. This will
protect interns from physical, emotional, and cognitive overload and increase the likelihood that they will do

theirbest work each day and be able to respond to constructive feedbackin a timely manner so as to become
more effective teachers.

Online Format

During the Covid-19 pandemic in Spring 2021, the ESL teaching internship will be conducted online (76% or
more) unless and until schools return to normal face-to-face classesinside school buildings. Interns will use
the school’s online platform for working with the Mentor Teacher and his/herstudentsand Mason’s
Blackboard Learning Management system (LMS) for communication, materials, and webinars required for
successful completion of the internship.

Teacher interns will work synchronously (inreal time) with students on their Mentor Teacher’s schedule or
theirown (for on-the-jobinterns), obtaining resource materials and preparing lesson plans and assessments
on their own schedule.

Required participationin live internship webinars will also be synchronous, as will web or phone conferences
with university supervisors and Mentor Teachers.

Videos of Teaching & Required Seminars

Teacher candidates will make video recordings for each teachingsegment on which theyare being
evaluated and share these recordings with University Supervisors. Interns can use Zoom or Kaltura on

Blackboard or save videosto YouTube inorder to upload them to Blackboard. Candidates can review these
videos to conduct self-assessment of their teaching.

Q: What technology will | need for making video recordings?

A: Any video source—smart phone, pad/tablet, video camera. Just download the videoto a PC or laptop
and then upload the videofile to the Assignmentstab on Blackboard usinginstructions for uploadingvideos
with Kaltura at the followinglink:

https://its.gmu.edu/service/kaltura/

Q: What permissions will | need to videotape in my classroom?
A: Most area school divisions have mediaopt-outreleasesfor studentsin theirclassrooms (leavingitto
families to opt out of photographs/ videotapes that might be viewed in publiccontexts), so permissions are
rarely a concern. Teacher candidates should discuss video-recording activities with their cooperatingteachers
to be sure they are not capturing video of students who have opted out. Recordingswill tendto focus on the
teacher candidate rather than on students, so it isreasonable to avoid taping the faces of any K-12 studentsin
short video segments.
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Required Seminars

Teacher candidates are required to attend live monthly seminars or webinars conducted throughout
the semesteron topics of direct relevance to your teaching. Topics to be addressed, based on feedback from
previous ESL interns, may include teacher modeling, using technology resources or teaching online, classroom
management, cooperative learning, culturally responsive instruction, and working with traumatized
immigrants or refugees.

GRADING POLICY
The School of Education has approved the following grading policy for EDCI 793, the Teaching Internship:

The grading scale will be Satisfactory (S), In Progress (IP), or No Credit (NC), in accordance with Mason policy for
Internships and GSE policy for counseling and administrative Internships.

The Mentor Teacher(s) and the University Supervisor will jointly determine the interim and final gradesafter
consultation. If the MT & US cannot agree on a final grade, the Director of the Division of Advanced Professional Teacher
Development & International Education will determine the grade based on a review of the documentation and, in some
cases, observation of the candidate’s performance.

A teacher candidate who receives a total combined score of less than 3.0 on the Final Evaluation or InTASC rubric will
not be recommended for a state teaching license until he/she repeatsall or part of the internship with a grade of S (this
may require enrolling and paying tuition for additional credit hours in a subsequent semester.)

A teacher candidate whose performance cannot be evaluated at the end of the grading period will receive a
grade of IP. An IP grade must be changed to S or NC before the beginning of the next semester.

In some cases, a grade of NC may be accompanied by a recommendation that the student should not be
allowedto repeatthe Teaching Internship. In such cases, the student will be counseled out of the licensure
program, although not necessarily out of the degree program.

Professional Dispositions
See https://cehd.gmu.edu/stude nts/polices-procedures/

LATE WORK POLICY- Atthe graduate level all work is expected to be of high quality and submitted on the dates
due. Work submitted late will be evaluated under Professionalism. If candidates have any extraordinary
circumstances that preventthem from submittingwork in a timely manner, it is theirresponsibility to contact
the instructor as soon as possible afterthe circumstances occur and decide to complete the work. It is up to
the discretion of the university supervisor to approve the late/makeup work.

LAPTOP/CELL PHONE POLICY - Laptop use is permitted for specific purposes and at the discretion of the
Mentor Teacher. Cell phones must be turned off/silenced duringclass periods but may used during breaks.
Teacher candidates must follow school site regulations regarding teacher and student use of cell phonesand
laptops inschool and in the classroom.


https://cehd.gmu.edu/students/polices-procedures/

Teaching Schedule & Timeline A for Traditional Candidates

Working with your MT, use the table below to schedulea gradual transition to your independent teachingand dates for
your Teachingevaluations.

Weeks* | Teacher Candidate (TC) Mentor Teacher (MT) University Supervisor (US)
1-2 Observe MT & several content teachers for Orient Intern to school
differentiation strategies and classroom management Meet with Intern, MT, & AP in
approaches (shadow several ESL students to their Facilitate observations of charge of ESOL
content or general education classrooms). other teachers and classrooms
Schedule observations
Learn about WIDA language proficiency testing Plan short lessons with Intern
schedule and how student scoresare used to place Explain, clarify, answer
students into the ESL program Allow Intern to co-teach and questions, especially required
to work with small groups or documentation
Plan short lessonsto co-teach, lead small groups individuals
Provide feedback on Intern’s
teachingskills
Complete Weekly Feedback
Complete Weekly Feedback Logs Logs
2-3 Planlongerlessons, reflect on the lessons presented Assist TCin lesson planning Conduct
and provide feedback Teachingevaluation #1/3
Participatein student-related activities
Allow TC to do independent
Take responsibility for teaching at least one class of teaching with at least one class
students, then 2 and 3 classes of students
Schedule Teachingevaluation #1/3**
Complete Weekly Feedback Complete Teaching Evaluation
Complete Weekly Feedback Logs Log Rubric
Submit lesson plan to MT & US for feedback
4-8 Take over total teaching responsibility in coordination | Assist TCin taking over total
with MT for at least 4 weeks teachingresponsibility of Condu_ct .
Teachingevaluation#2/4
classes agreed upon
During Weeks 7 and 8, gradually return allclasses to
the MT and freely observe other teachers During Weeks 7 and 8
gradually resume teaching
Schedule Teaching evaluation #2/4 responsibilities for all classes
Weeks 4 & 12: Conduct video recording of teaching
segment and upload to Blackboard for feedback
Comple.te Weekly Feedback Logs, Log of Hours, online CompIeFe Weekly F(_eedback Complete Teaching Evaluation
evaluation forms Logs, l\/!ld-term ?r Final Rubric, Mid-Term or Final
Evaluation Rubric, InTASC Evaluation Rubric, INTASC
Submit lesson plan to MT & US for feedback Rubric, Dispositions Assmt. L. ..
with US. and online Rl.lbI'IC, D|sposnt|o_ns Assmt.
i with MT, and online
evaluation forms evaluation forms

*Items in red indicate documents due to the University Supervisor.

**4 Teachingevaluationsshouldbescheduledin Weeks 3-4,5-7, 10 - 11 and 13-14 of the Internship.




Teaching Schedule & Timeline B for On-the-Job Candidates

Weeks* | Teacher Candidate (TC) Mentor Teacher (MT) University Supervisor
(Us)
1-2 Meet MT & content teachers who work with your ESL Orient TC to school
students Meet with Intern and MT
Facilitate observations of
Observe your MT teach her own and perhaps your other teachers and Schedule observations
class classrooms
Ask MT to cover your class whileyou (1) observe Provide feedback on lessons Explain, clarify, answer
content or grade-level teachers for differentiation created by the intern questions, especially required
strategies andclassroom management approachesand documentation
(2) shadow at least two ESL students
Arrange to observe in an elementary school ifyou are
teachingat the secondary level (and vice versa)
Learn about WIDA language proficiency testing
schedule and how your own students’ scoresare used
for placementinthe ESL program
Complete Weekly Feedback
Complete Weekly Feedback Logs Logs
2-3 Continue draftinglesson plansand getting feedback Provide feedback & Conduct
& from MT suggestions on lesson plans, Teachingevaluations#1/3
11-12 assessments, & classroom
Schedule Teaching evaluations management
Complete Weekly Feedback Complete Teaching
Complete Weekly Feedback Logs Logs Evaluation Rubric
Submit lesson plan to MT & US for feedback Complete Teaching
Evaluation Rubric
4-8 Schedule Teachingevaluations Provide feedback &
& suggestions on lesson plans, Conduct
13- 16 assessments, & classroom Teachingevaluations#2/4

Weeks 4 & 12: Conduct video recording of teaching
segment and upload to Blackboard for feedback

Complete Weekly Feedback Log
Submit lesson plan to MT & US for feedback
Complete Log of Hours & all evaluation forms

management

Complete Weekly Feedback
Logs, Teaching Evaluation
Rubric, Mid-Term or Final
Evaluation Rubric, INTASC
Rubric, Dispositions Assmt.,
and online evaluation forms

Complete Teaching
Evaluation Rubric, Mid-Term
or Final Evaluation Rubric,
InTASC Rubric, Dispositions
Assmt., and online
evaluation forms

*|tems in red indicate documents due to the University Supervisor.

**4 Teachingevaluationsshouldbescheduledin Weeks 3-4,5-7, 10 - 11 and 13-14 of the Internship.




Core Values Commitment

The College of Education and Human Development is committed to collaboration, ethical leadership,
innovation, research-based practice, and social justice. Students are expected to adhere to these principles:
http://cehd.gmu.edu/values/.

GMU Policies and Resources for Students

Policies

Students must adhere to the guidelines of the Mason Honor Code (see
https://catalog.gmu.edu/policies/honor-code-system/ ).

Students must follow the university policy for Responsible Use of Computing (see
https://universitypolicy.gmu.edu/polic ies/responsible-use-of-computing/).

Students are responsible for the content of university communications sent to their Mason email account
and are required to activate their account and check it regularly. All communication from the university,
college, school, and program will be sent to students solely through their Mason email account.

Students with disabilities who seek accommodations in a course must be registered with George Mason

University Disability Services. Approved accommodations will begin at the time the written letter from
Disability Services is received by the instructor (see https://ds.gmu.edu/).

Students must silence all sound emitting devices during class unless otherwise authorized by the
instructor.

Campus Resources

Support for submission of assignments to Tk20 should be directed to tk20help@gmu.edu or
https://cehd.gmu.edu/aero/tk20. Questions or concerns regarding use of Blackboard should be directed
to https://its.gmu.edu/know ledge-base/blackboar d- instructional-technology-support-for-students/.

For information on student support resources on campus, see https://ctfe.gmu.edu/teaching/student-
support-resources-on-campus



http://cehd.gmu.edu/values/
https://catalog.gmu.edu/policies/honor-code-system/
https://universitypolicy.gmu.edu/policies/responsible-use-of-computing/
https://ds.gmu.edu/
mailto:tk20help@gmu.edu
https://cehd.gmu.edu/aero/tk20
https://its.gmu.edu/knowledge-base/blackboard-instructional-technology-support-for-students/
https://ctfe.gmu.edu/teaching/student-support-resources-on-campus
https://ctfe.gmu.edu/teaching/student-support-resources-on-campus

Notice of mandatory reporting of sexual assault, interpersonal violence, and stalking:

As a faculty member, I am designated as a “Responsible Employee,” and must report all disclosures of sexual
assault, interpersonal violence, and stalking to Mason’s Title IX Coordinator per University Policy 1202. If you
wish to speak with someone confidentially, please contact one of Mason’s confidential resources, such as
Student Support and Advocacy Center (SSAC) at 703-380-1434 or Counseling and Psychological Services
(CAPS) at 703-993-2380. You may also seek assistance from Mason’s Title IX Coordinator by calling 703-993-
8730, or emailing titleix@gmu.edu.

For additional information on the College of Education and Human Development, please visit our
website https://cehd.gmu.edu/students/ .



mailto:titleix@gmu.edu
https://cehd.gmu.edu/students/

Log of Hours

Before filling in this form, please make copies needed for the entire internship period.

Name of Tchr. Candidate: School:

Log Sheet # of (e.g.,10f 3)

Verified by Mentor Teacher:

(Signature)

Reviewed by University Supervisor:

(Signature)

Date Hours of Hours of Hours of Comments
Direct Indirect School-Based
Teaching!? Teaching? Activities3
150 for OTJ 150 for OTJ
75 + 75 for Trad
75 + 75 for Trad

1Direct Teaching = Time spent directly interacting with students, whether co-teaching, independent teaching,

working with small groups, or working one-on-one with a student. Candidates shouldaim for a variety of

direct teachingexperiences.

2Indirect Teaching = Time spent observing otherteachers, planning, grading, attending faculty meetings, and

other teaching-related experiences.

3 School-based Activities = non-teaching duties occurring outside of school hours, such as parent open house
or school multicultural nights.



Date

Direct Teaching

Indirect Teaching

School-Based
Activities

Comments

Total
Hours:




Weekly Feedback Log for Observations by MT

the Self-Assessment Checklist found in this Internship Manual.

Teacher Candidate’s Name Mentor Teacher’s Name
Day/Date Time of Day/ Critical Feedback & Next Steps
observed by Class Name &
Mentor Level
Teacher

ESL Interns: Please arrange for weekly observation and feedback sessions from your mentor teacher, get his/her written
feedback on this form (typed up as a Word doc) or as video feedback, then send the file by email to your University Superviso r
on Saturday of each week during your internship semester.



Self-Assessment Checklist for Teaching Evaluation Session

Use this checklistto review your draft lesson plan and materials before sendingthem to the University
Supervisorfor feedback. Your lesson plan should clearly show where and how you have addressed each item
on this checklist.

I. PREPARATION/ PLANNING
_____Plansanddelivers research-based instructional activities for multilevel classrooms
_____Baseslearningactivities on both ESL and content-based standards
_____ Prepares scaffolding materials that help learners access information presented
Il. INSTRUCTIONAL METHODS/ ASSESSMENT
_____Taps prior knowledge to connect material to students’ lives
_____Models step-by-step directions and has students retell them to him/her before
distributing materials
_____Integrates listening, speaking, reading, and/or writing with content objectives
_____Useslessonplanasaroadmap and deviates from it whenever students are not engaged
orindicate a lack of understanding
____Adjusts pacing of instruction to match student responses and level of language
proficiency
_____Limits quantity of teacher talk and gets each student to speak at least once in English
____Usesknowledge of students’ cultural values and prior experiences to promote learning
_____Redirects questions, wherever possible, to promote deeper thinking and/or more use of
oral language

Checks for comprehension with open-ended questions addressed to a range of students



Designs and uses formative assessment appropriately

Uses technological resources effectively to promote learning

lIl. CLASSROOM MANAGEMENT/ CLIMATE
Ensures that all students are on task
Uses interactive learning activities effectively, setting short time limits for each task

Uses wait time and/or teacher silence to regain attention of class (does not raise voice or

admonish students)
_____Shows respect for all students
_____Prevents or manages disruptive behavior
IV. PERSONAL/PROFESSIONAL DEVELOPMENT
_____Arrivesearlyorontime forthe lesson
_____Comesfully prepared forthe lesson
_____Welcomes constructive feedback and acts upon it promptly
_____Communicates promptly and effectively with both MT and US

Submits lesson plans and other documentation by required deadlines



Teaching Evaluation Rubric

Name of ESL Intern:

Teaching 1 2
Skills Does Not Meet Standard Approaches Standard

Lesson #
DATE of Evaluation

3
Meets Standard

Plans research-and standards-

4
Exceeds Standard

implementing
instruction

provides predominantly
inappropriateinstructional
activities, interactivetasks,

modeling, provides some
inappropriateinstructional
activities, interactivetasks, or

modeling but uses effective
instructional activities,
interactivetasks and digital

Planning Plans activitiesthatarenot Plans activities that may not be Thoroughly plans developmentally
Instruction research-based and provide | research-basedor donot basedinstructional activities appropriate, research-and
little differentiation of differentiateinstruction or that | with some differentiation, standards-based instructional
(TESOL Standards 3a, instruction, with scaffolding | address either ESL or content- bases learningactivities on activities for a multilevel classroom,
3b) that does not support based standardsand mayneed | both ESL and content-based integratinglanguageand content
learning. additional scaffolding. standards and provides objectives and providing a variety of
scaffoldingfor learning. scaffoldingthatsupports learners’
needs.
Managing & Lacks teacher modeling, Ineffectively uses teacher May need additional teacher Effectively and consistently uses

teacher modeling, a range of
instructional activities, interactive
tasks and digital resource materials,

disruptivebehaviorand/or
applies consequences
inconsistently.

applies consequences
inconsistently.

teacher talk, managing minor
conflicts or disruptive behavior,
or applying consequences
consistently.

(TESOL Standards 3b, o ) o ; ) .
3¢, 3e) ordigital resource materials, | digital resourcematerials,and | resource materials,andchecks | andchecks for comprehension;
and does not check for may not check for for comprehension; may need makes appropriateadjustments to
comprehension; needs comprehension; needs additional adjustments to promote learning.
additional adjustments to additional adjustments to promote learning.
promote learning. promote learning.
Classroom | Elicits littlestudentlanguage | Ineffectively elicits student Ensures thatmost students are | Effectivelyand skillfully ensures that
Management whiledoing most of the language, predominantlyuses | on taskbut maymiss the majority of students areon task
Skills talkingandineffectively teacher talk, manages conflicts | opportunities for eliciting and have opportunities tospeak or
(TESOL Standard 3b) manages conflicts or ordisruptivebehaviorand/or | studentlanguage, limiting respond, limits teacher talk, prevents

or manages conflicts and disruptive
behavior, applies consequences

consistently,and sets and enforces
high expectations for each student.
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Culture
(TESOL Standard 3a,
3b)

Does not demonstrate
awareness of students’
cultural values.

Demonstrates awareness of
students’ culturalvalues and
beliefs butdoes not
incorporatethesevalues into
lesson plan orinstructional
activities.

Uses knowledge of students’
cultural valuesand beliefs to
supportstudent learning.

Visiblyand productively integrates
students’ culturalvalues and beliefs
intolesson planandinstructional
activitiestotap prior knowledgeand
promote student learning.

Assessment &
Evaluation
(TESOL Standard 4b,
4d)

Does not design or use
formative or summative
assessments.

Designs formative or
summativeassessments but
these may not be based on
instructional objectives,
provideinappropriate
scaffolding, or used to direct
instruction.

Designs formative or
summativeassessments based
on instructional objectives but
may not provideappropriate
scaffoldingor may miss
opportunities to useresults to
directinstruction.

Thoroughly and accurately designs
and administersformativeor
summativeassessments based on
instructional objectives and language
proficiency assessment data,
provides appropriatescaffolding, and
productively uses results to direct
instruction.




Mid-Term/Final Evaluation Rubric

Name of ESOL Intern:

Teaching

Skills

1
Does Not Meet Standard

2
Approaches Standard

ND-Term

DATE

FITJL

3
Meets Standard

4
Exceeds Standard

Planning Plans a teacher-centered Plans activitiesthat may Plans research-based Plans developmentally
Instruction classroom, does notdifferentiate | not be research-based,do | classroomactivities with appropriate, research-based
instruction, does notaddress not differentiate some differentiation, instructional activities for
(TESOL Standards 3a, standards and does notreflect instruction, or address bases learningactivities on | multilevel classrooms thatare
3b, 3¢) on teaching. either ESL or content- both ESL and content- supportive of linguisticallyand
based standards, but may based standards, provides | culturally diversestudents,
not reflect on teachingor scaffoldingfor learning, including thosewith special
make needed and reflects on teaching needs, bases learning activities
adjustments. but inconsistently makes on both ESL and content-based
necessary adjustments. standards, provides a variety of
scaffolding for learning,and
reflects onteachingand
consistently makes necessary
adjustments.
Managing & Does not use activitiesthat Demonstratesa limited Demonstrates teaching Demonstrates a range of
implementing integrate language skills and range of teaching activitiesthatintegrate teachingactivities thatintegrate
instruction content objectives AND does activities that may languageskills and content | listening, speaking, reading,and
(TESOL Standards 3, | NOt Use digital resources. address only language objectives and uses digital | writingwith cc?ntent ob}ectives,
3b, 3e) objectives OR does not resources to enhance uses cooperativelearninganda
use digital resources. learning. rangeof digital resource
materials effectively,and
provides accessto the core
curriculum.
Classroom | Does not showrespect for all Shows respect for all Ensures that most Ensures thatmost or all students
Management students, is unableto manage students butis frequently | students are ontask, areon task, shows respectfor
skills conflictsand disruptive behavior, | unableto manageconflicts | shows respectfor students, prevents or manages

and applies consequences
inconsistently.

anddisruptive behavior
and/orapplies
consequences
inconsistently.

students, but may have
problems managing minor
conflictsor disruptive
behavior effectively or
applying consequences
consistently,andsets and
enforces high
expectations.

conflictsand disruptive
behavior,applies consequences
consistently,and sets and
enforces high expectations for
each student.




Culture
(TESOL Standard 3a)

Does not demonstrate
knowledge about students’
cultural values.

Demonstrates knowledge
of students’ cultural values
and beliefs butdoes not
incorporatethesevalues
intolesson plansor
instructional activities.

Applies knowledge of
students’ cultural values
and beliefs to promote
student learning but may
only occasionallyintegrate
these into lesson plans or
instructional activities.

Regularlyintegrates students’
cultural values and beliefs into
lesson plansandinstructional
activitiesto tap prior knowledge
and promote student learning.

Classroom-based
(formative)
Assessment

(TESOL Standard 4b)

Does not conduct formative
assessments or use
performance-based assessment
tools.

Uses few formative
assessmenttasks and
tools, or most arenot
performance-based, or
some of these do not
provideappropriate
scaffolding, and/or does
not analyzeresults to
informinstruction.

Designs formative
assessmenttasks and tools
based onclassroom
instruction butsomemay
not be performance-based
or may not provide
appropriateor sufficient
scaffolding, uses results
appropriatelytodirect
instruction.

Designs and administers
formative, performance-based
assessmenttasks and tools
based on classroominstruction
and curriculumobjectives,
provides appropriatescaffolding,
anduses results appropriately to
directinstruction.

Responsibility

Consistently arrives late, comes

May frequently be late or

Arrives consistently on

Arrives consistently earlyfor

(TESOL Standards 3d, | unprepared, or does not follow absentor comes time, comes prepared for each classor teacher meeting,
5a) school dress code. Does not unprepared or may not the task,and follows comes fully prepared for the task
participatein after- or before followschool dress code. school’s dresscode. May | athand, participatesinafter-or
school activities. Does not participatein participatein after-or before - school activities, and
after- or before school before-school activities. follows school’sdress code.
activities.
Professionalism Does not respond appropriately | Does not respond Uses self-reflection and Engages inself-assessmentand
(TESOL Standards 3d, | to feedback, does not appropriately to feedback | responds well tofeedback | reflection to respondto
5a, 5¢, 5d) communicate effectively with or does not communicate but may not consider constructive feedback
MT or US, delays in submitting effectively with MT or US. professional practiceor appropriatelyand develop
required documentation,and/or | Maydelayinsubmitting communicate effectively professional practice,
does not collaborate with the required documentation with MT or US and/or may | communicates promptly and
MT. or may not collaborate delayinsubmitting effectively with both MT and US,
effectively with the MT. required documentation, submits documentation by
and works collaboratively | required deadlines,and works
with the MT. collaboratively with the MT.
Leadership Demonstrates lack of awareness | Demonstrates awareness Demonstrates some Clearly demonstrates knowledge
(TESOL Standard 3d, | of school, district,and of school, district,and knowledge of school, of school, district,and
5a, 5b) government policiesand government policiesand district,and government government policiesand

legislation and does not
advocatefor ELLs.

legislation but does not
shareresearch-based
practices to advocatefor
ELLs.

policies and legislationand
collaborates with non-EL
teachers,sharingresearch-
based teachingpractices
to advocatefor ELLs.

legislation and effectively
collaborates with non-EL
teachers, consistently modeling
research-based teaching
practices to advocatefor ELLs.

25
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To be completed by the Mentor teacher and University Supervisor at MID-TERM and END of independent teaching for each school
placement.

INTASC Standards - Internship Scoring Rubric

This rubricdescribes the clinical experience performance standards in the College of Education and HumanDevel opment at George Mason University. The evaluation will be
completed by the mentor teacher, university supervisor, andteacher candidate prior to a conference where one composite score is agreed uponandsubmitted to the
Accreditationand External Reporting Office (AERO). If the average score for all standardsis less than 2, or any individual standardisless than 2, theclinical
experience/internshipmay be extended and materialsresubmitted per instruction from your University Supervisorand Program Coordinator.

This instrument draws on teaching standards from multiple sources, including the Interstate Teacher Assessment and Support Co nsortium (InTASC), Council for the
Accreditationof Educator Preparation (CAEP), and the Virginia Department of Education (VDOE). These standards guide teacher education programs and are a required part
of our accreditation process. Rubric rows have been developed to assess eachstandard. This assessment also meets the Virginia Department of Education (VDOE) Standards
for the Professional Practice of All Teachers. Standards are tagged with the appropriate VDOE s tandard, as applicable.

Standards Assessed

InTASC Standards: 1,2, 3,4,5,6,7,8,9,10
CAEP Standards:1.1,1.2,1.3,1.4,1.5
VDOE Standards:1,2,3,4,6

GENERAL SCORING GUIDELINES

3= Highly Proficient: rich, sophisticated, exemplary inall aspects of quality (including both mechanics of writing and clarity/insightfulness of thinking), thoroughly
accurateand developed, exceeds expectations fora Candidate at this stage of development, integrates thorough understanding of relevant professional
literature/research. All key proficiencies for the standard are met at alevel beyond expectations for pre-service teachers.

2= Proficient: well developed, good quality (may include very few errors in mechanics, and shows clarity of thinking), fully meets expectations for a Candidate at this

stage of devel opment, shows understanding of relevant professionalliterature/research. All key proficiencies for the standard are metat alevel expected for pre-
service teachers. Thisis the TARGET score.

1= Not Proficient: s uperficially developed, minimally acceptable quality (Written work/plans may include a few errors inmechanics and inconsistent clarity in thinking),
lags behind expectations for most Candidates at this stage of devel opment. Mayshow beginning/weak understanding of the relevant professional
literature/research. At leastone listed key proficiency for the standardis not met.


https://www.ccsso.org/resource-library/intasc-model-core-teaching-standards-and-learning-progressions-teachers-10
http://caepnet.org/standards/introduction
http://www.doe.virginia.gov/teaching/performance_evaluation/teacher/index.shtml

Construct 1: Learnerand Learning
INTASC 1 - Learner Development

The candidate understands how learners grow and develop, recognizing that patterns of learning and devel opment varyindividua lly within and across the cognitive,
linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging | earning experiences. Key Proficiencies:
Developmentally appropriate instruction; varied instructional approaches and resources; appropriate adaptations

Not Proficient
1

Proficient
2

Highly Proficient
3

(OThe evidenceindicates that the Candidate
demonstrated a partial understandingof learners’
developmental levels, planninginstruction that
aligned to the developmental levels of some (but
notall) of thelearners;instructionwas
inappropriate and/orinaccessible for groups of
learners.

(OThe evidenceindicates that the Candidate
demonstrated an accurate understanding of
learners’ developmental | evels by planning varied
instruction appropriate to support|earning goals,
actively engaginglearnersin learning thataligned
with overall subsets of learner’s developmental

levels making learning accessible and challenging for

the classroom.

(OThe evidenceindicates that the Candidate
demonstrated an accurate understanding of
learners’ developmental levels andwas able to plan
and articulate specific, varied strategies for engaging
learnersinthelearningand providing varied options
for learners to demonstrate masteryaligned to the
developmental learning level of eachlearner and
groups of learnersinthe classroom.

Optional comments or evidence

InNTASC 2 - Learner Differences

The candidate uses understanding of individual differences, diverse cultures, and communities to ensureinclusive learningen vironments that enable each learner to meet

high standards. Key Proficiencies: Learner background, classroom culture

Not Proficient
1

(O The evidenceindicates that the Candidate
demonstrated only partialfamiliarity with the
learners’ backgrounds (analysis of learners’
readiness forlearning and prior experiences)
and/or was unable to usethis information to
informinstruction to meet the needs of the
learner.

Proficient
2

(OThe evidenceindicates that the Candidate
demonstrated familiarity with groups’ and individual
learners’ backgrounds (analysis of learners’ readiness
for learning and priorexperiences) and was able to
use this informationto informinstruction to createa
positive culture of respectandrapportinthe
classroomthat meets the needs of all learners.

Highly Proficient
3

(O The evidenceindicates that the Candidate
demonstrated a deep understanding of each
learner’s backgroundandwasableto usethis
informationto informinstruction that meets the
needs of all learners andarticulates the connection
between specific strategies, contentand delivery to
meet the needs of individual learners andgroups of
learnersin theclassroom.

Optional comments or evidence



INTASC 3 — Learning Environment
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The candidate works with others to create face-to-face and virtual environments that supportindividual and collaborative | earning, encourage positive social interaction,
active engagementin learning, andself- motivation. Key Proficiencies: Learner rapport; pacing/transitions; classroom management

Not Proficient
1

(O The evidenceindicates that the Candidate
transitions inefficiently between learningactivities
with someloss of instructional time, monitoringand
responding to learner behavior (both positive and
negative) in away thatisinconsistent, inappropriate
and/or ineffective for meeting classroomand
individuallearner needs, includinginvirtual
environments.

Proficient
2

(OThe evidenceindicates that the Candidate
transitions efficientlyandsmoothly between
learning activities with minimalloss of instructional
time, using varied|earning situations thatincludes
monitoringandresponding to learnerbehavior (both
positive and negative) ina waythatis consistent,
appropriate and effective for meeting classroomand
individuallearner needs, includinginvirtual
environments.

Highly Proficient
3

(OThe evidenceindicates that the Candidate
demonstrates respect for and interestinindividual
learner’s experiences, thoughts and opinionsand
uses transitions that are seamless, effectively
maximizing instructional time, and combining
independent, collaborative, andthe individual
needs of alllearners, including invirtual
environments.

Optional comments or evidence

Construct 2: Content
INTASC 4 — Content Knowledge

The candidate understands the central concepts, tools of inquiry, andstructures of the discipline(s) he or she teaches and c reates learning experiences that make these
aspects accessible and meaningful for learners to ensure content mastery. Key Proficiencies: Content representation; content clarify; instructional strategies for content

Not Proficient
1

Proficient
2

Highly Proficient
3

(OThe evidenceindicates that the Candidate
demonstrated knowledge of the content using
explanations thatwere notalwaysaccurateand
clear and/orwas notableto provide aneffective
alternate explanationfor learner misconceptions.

Optional comments or evidence

(OThe evidenceindicates that the Candidate
displayed knowledge of theimportant contentinthe
discipline by using content-related strategies that
clearlyidentify how concepts related to one another,
using developmentally appropriate terminology/
language to build anunderstanding of content for all

learners.

(OThe evidenceindicates that the Candidate
displayed extensive knowledge of theimportant
concepts in the discipline by using multiple
representations, multiple formats, andappropriate
content-related strategies and devel opmentally
appropriate terminology/language, including varied
levels of questioning, a wide variety of experiences,
and opportunities to build a higher-level of
understanding of content for all learners.
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INTASC 5 -- Innovative Applications of Content Knowledge

The candidate understands how to connect concepts and use different perspectives and digital resources to engage learnersin critical thinking, creativity, and collaborative
problem solving related to authenticlocal and globalissues. Key Proficiencies: Problem solving; real-work application; cross-curricular connections

Not Proficient Proficient Highly Proficient
1 2 3

(OThe evidenceindicates that the Candidate (OThe evidenceindicates that the Candidate used (OThe evidenceindicates that the

implemented teacher-directed lessons with limited collaborative problem solving as a way to explore Candidate used collaborative problem

useof problem solving and/or did not explore contentthatincludes learner-led | earning activities solving asa wayto explore content with

contentthrough real-world and cross-curricular including cross-curricularlearning opportunities, with = the majorityof instructionbeing

connections. clear connections between content and other learner-led | earning activities including
disciplines that encouragedindependent, creative real-world and cross-curricular learning
and critical thinking by the learners. opportunities, with clear connections

between contentand other disciplines
thatencouraged independent, creative
and critical thinking by thelearners
leading to a higher level of learner
understanding of content.

Optional comments or evidence

Construct 3: Instructional Practices
INTASC 6 -- Assessment

The candidate understands and uses multiple methods of assessment, including digital tools, to engage learners in their own growth, to monitorlearner progress, and to guide
teacher and learnerdecision making. Key Proficiencies: Varied assessments; data analysis; feedback

Not Proficient Proficient Highly Proficient
1 2 3

(OThe evidenceindicates that the Candidate (OThe evidenceindicates that the Candidate (OThe evidenceindicates that the Candidate
providedlimited opportunities forlearners to provided effective feedback to | earners on multiple provided multiple opportunities for learners to
demonstrate learning by using a variety of instances of formative, summative, informal, and/or demonstrate learning by using formative,
assessments therefore did not have opportunities | formal assessments and analyzed datato inform summative, informal, and/or formal assessments.
of feedback or analysis of learner data to inform instruction. Assessments were differentiated to matcha full
futureinstruction. rating of learner needs and abilities, and the

Candidate consistentlyanalyzed data to inform
instruction, witha clearlyarticulated rationale for
data-based instructional decisions.

Optional comments or evidence



INTASC 7 -- Planning for Instruction

The candidate plansinstructionthat supports every learner in meeting rigorous learning goals by drawing upon knowledge of digital age technology, content areas,

curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of |learners andthe community context. Key Proficiencies: Lesson objectives; building on prior
knowledge

Not Proficient Proficient Highly Proficient
1 2 3

(OThe evidenceindicates that the Candidate (OThe evidenceindicates that the Candidate (OThe evidenceindicates that the Candidate planned

plannedactivities that did notinclude learner- plannedchallenging activities using learner- challenging activities using learnerappropriate and

appropriateand measurable objectives aligned with appropriateand measurable objectives that used measurable objectives with appropriate scaffolds and

standards and/or use of prior knowledge. appropriate scaffolds and differentiationthat differentiation thataddress individual learner
address learner needs to build on prior knowledge strengths and needs to build on priorknowledge and
and used pedagogical content knowledge/teaching used pedagogical content knowledge/teaching
strategies aligned with standards, including strategies thataligned with multiple standards,
College- and Career-Ready Skills, and connects to including College- and Career-Ready Skills, clearly
futurelearning. connects to therange of previous and future learning.

Optional comments or evidence

INTASC 8 -- Instructional Strategies

The candidate understands and uses a variety of instructional strategies to encourage | earners to devel op deep understanding of contentareas and their connections, and
to build skills to apply knowledge in meaningful ways.

Key Proficiencies: Varied instructional strategies and technologies; differentiation

Not Proficient Proficient

Highly Proficient
1 2 3
(OThe evidenceindicates thatthe Candidateused (O The evidenceindicates thatthe Candidateused a (OThe evidenceindicates that the Candidate used
limited instructional strategies thatdidnotallow variety of instructional strategies, including a variety of instructional strategies, including
for differentiated learning situationsand/ordidnot =~ appropriate, available technologies, to engage and appropriate, available technologies, to engage and

useatleastoneavailabletechnologytoengageand @ challengelearnersin differentiated learningsituations.  challengelearnersin differentiate learning

challengelearners. situations allowing all learners to take ownership of
their learning.

Optional comments or evidence



Construct 4: Professional Responsibility
INTASC 9 - Professional

The candidate engages in ongoingprofessional learning and uses evidence to continually evaluate his or her practice, particularlythe effects of teacher choices and actions on others

(learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner inan ethicalandresponsible manner.
Key proficiencies: Professional development; self-reflection; ethical manner

Not Proficient
1

Proficient
2

Highly Proficient
3

(OThe evidenceindicates that the Candidate did
not participatein professional development;
participated in professional development not
relevantto needs identified through ethical and
responsible self-reflection

(OThe evidenceindicates that the Candidate used
self-reflection to identify professional development
opportunities relevant to learning and applied
activitiesintheirteachinginanethicaland
responsible manner.

(OThe evidenceindicates that the Candidate
consistently used self-reflectionto identify
professional devel opment opportunities relevant
to improving teaching andlearningfor specific
groups of learners and successfully made
systematicapplication of activities in their teaching
in an ethical and responsible manner.

Optional comments or evidence

INTASC 10 Leadershipand Collaboration

The candidate seeks appropriate |eadership roles and opportunities to take responsibility for learning, to collaborate with | earners, families, colleagues, other school professionals, and

community members using digital tools and resources, to ensure learn er growth and to advance the profession. Key Proficiencies: Collaboration; leadership

Not Proficient
1

Proficient
2

Highly Proficient
3

(O The evidence indicates that the Candidate
collaborated with colleagueson a limited basis
(mentor/other school professionals/
Supervisors) and other stakeholders with little
influence on classroom activities.

(O The evidence indicates that the Candidate
collaborated on multiple occasions with learners
and families, as well as colleagues (mentor/other
school professionals/Supervisors) in leadership,
school, and professional activities initiating,
advocating, or leading activitiesin the classroom
to improve and support learning for all.

(O The evidence indicates that the Candidate
collaborated on multiple occasions with
learners and families, as well as colleagues
(mentor/other school professionals/
Supervisors) in leadership activitiesto initiate,
advocate, and/or lead activities with
stakeholders to improve and support learning.

Optional comments or evidence

FACULTY USE ONLY

assessment.

Candidate was not evaluated due to extenuating
circumstances that impeded the completion of this
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Dispositions Assessment— Rating Scale
Candidate Name: Evaluators: Date:

Education professionals are held to high standards, both inside and outside of the classroom. Educators are evaluated on their behaviors and interactions with learners,
parents, other professionals, and the community at large. The behaviors observed reflect the dispositions held by education professionals at all stages in their careers,
including as a candidate in CEHD’steacher licensure programs.

Dispositions reflect one’s attitudes and deeply held beliefs. They can be positive (e.g., committed) or negative (e.g., apathetic). Dispositions are not directly “visible,” but
areinferred from one’s actions. Throughout a candidate’s program of study at Mason, s/he should demonstrate behaviors that reflect positive dispositions befitting a
professional. Dispositions are assessed multiple times during the teacher education program. Growthin one’s dispositions is developmental and can be informed through
instruction, experience, and reflection. A single occurrence of dispositional issues might be due to a lack of understanding of the disposition and expectations of
appropriate behaviors. Itis important that an assessor rely on observations of candidate behaviors when assessing dispositions. Assessment of dispositions should not be
used as a punitive action, but as an instructional tool to address developmental gaps or clarify the overt actions being asse ssed for each dimension of the disposition. The
dispositions also align to the INTASC Core Teaching Standards, nationally acceptedteaching standards. The alignment is noted in parentheses after each disposition.

Directions for assessors
For each of the dimensions below, please rate the degree to which you observe the candidate’s proficiency with each disposition.

3 = Highly Proficient: Candidates receive this score when they exhibit behaviors beyond the expectations of candidates at this point in their programs. Assessors
observe candidatesdemonstrate behaviors consistent with professional dispositions in multiple situations/data points, independent of external support or prompts. All
proficiencies are met at a level beyond expectations for pre-service teacher.

2= Proficient: This is the TARGET score. This score reflectsthat Candidates have met the standard at the level expected at this point in their program, with some
support and guidance. Behaviors are observed that align with expectations for this specific dimension of the dispositions. Candidates who receive a 2 have successfully
met the disposition. All proficiencies are met at a level expected for pre-service teachers.

1= NotProficient: Candidates receive this score when their understanding and effort does not meet the Target, but they may exhibit some of the behaviors associated
with the disposition ata minimally acceptable quality. This score indicates the Candidate lags behind expectations for most Candidates at this stage of development.

ND = Not Demonstrated: This score reflectsthat a Candidate did not yet have opportunities to demonstrate the disposition due to placement opportunities.
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Professional Responsibility (InTASC9)

The Candidate demonstrates professional responsibility with the following actions and words: Not Not Proficient Highly
demonstrated Proficient 2 Proficient
ND 1 3
The Candidate exhibits professional behaviors (on time, professional dress, prepared for teaching, etc.)
The Candidate self-reflects, self-reqgulates, and modifies behavior based on feedback.
The Candidate exhibits integrity and ethical behavior.
Comments or notes:
Collaboration and Leadership (InTASC 10)
The Candidate demonstrates collaborationand leadership with the following actions and words: Not Not Proficient Highly
demonstrated Proficient 2 Proficient
ND 1 3
The Candidate exhibits teamwork and collaborates in professional interactions.
The Candidate takes initiative appropriately.
The Candidate seeks to understand and address challenges by initiating, advocating, or leading
activities toimprove and support my learning and the learning of others.
Comments or notes:
Cultural Responsiveness(Learner and Learning)
The Candidate demonstrates cultural responsiveness with the following actions and words: Not Not Proficient Highly
demonstrated Proficient 2 Proficient
ND 1 3
The Candidate treatsindividuals in an unbiased manner.
The Candidate supports those around them to be successful.
The Candidate demonstratesthrough their actions/interactions that diversity as an asset.
Comments or notes:
High Expectations for Learning (Instructional Practice)
The Candidate demonstrates high expectations for learning with the following actions and words: Not Not Proficient Highly
demonstrated Proficient 2 Proficient
ND 1 3

The Candidate takes responsibility for the learning of those with whom they collaborate or lead.

The Candidate holds high expectations for stakeholders (e.g., students, peers, faculty, families).

The Candidate monitors and assesses learning to provide feedback to others and reflect and alter
actions individually and as part of a team.

Comments or notes:
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NOTE to Evaluators: One score of ‘not proficient’ (1) should be viewed as a “teachable moment.” The assessor should meet with the candidate
to clarify expectations and discuss what behaviors were observed that warrantedthe score. (Programs and/or faculty can choose to createa
development planifa “1” is scored multiple times in a semester or program.)

Two ratings of ‘not proficient’ on one assessment will require the creation of a Professional Disposition Development Plan to assist the candidate
in demonstrating growth of dispositions. (See the website at https://education.gmu.edu/teacher-track/connect for a copy of the Plan.)
A complete a Professional Dispositions Plan must be approved by the evaluator, academic program coordinator, and/or the teacher candidate.

For further direction and specifics related to how the dispositions are assessed in your program, please email the Academic Program Coordinator
or Course Lead.

FACULTY USE ONLY

Candidate was not evaluated due to extenuating circumstancesthat impeded the
completion of this assessment.
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