College of Education and Human Development
Division of Special Education and disAbility Research

Spring 2021
EDSE 354 001: Consultation and Collaboration
CRN: 20859, 3 — Credits

Instructor: Dr. Margaret Weiss Meeting Dates: 1/25/21 — 5/10/21
Phone: 703.993.5732 Meeting Day(s): Tuesday/Thursday
E-Mail: mweiss9@gmu.edu Meeting Time(s): 10:30 am — 11:45 am
Office Hours: Thursdays @12:30 or by Meeting Location: Fairfax; IN 105
appointment

Office Location: 213 Finley Building Other Phone: N/A

Note: This syllabus may change according to class needs. Teacher Candidates/Students
will be advised of any changes immediately through George Mason e-mail and/or
through Blackboard.

Prerequisite(s):
None

Co-requisite(s):
None

Course Description

Provides professionals in special education, general education, and related fields with knowledge
and skills necessary for collaboration with a wide variety of stakeholders. Emphasizes
developing and implementing individualized education programs for individuals with disabilities
using a team approach. Demonstrates active listening, group process, and problem-solving
strategies.

Course Overview

EDSE 354 provides professionals in special education, general education, and related fields with
descriptions of, and practice opportunities for, the knowledge and skills necessary for
collaboration with a wide variety of stakeholders. The course emphasizes developing and
implementing individualized education programs for individuals with disabilities using a team
approach. Students learn to use active listening, group process, and problem-solving strategies
for education contexts.
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Advising Contact Information

Please make sure that you are being advised on a regular basis as to your status and progress in
your program. Students in Special Education and Assistive Technology programs can contact the
Special Education Advising Office at 703-993-3670 or speced@gmu.edu for assistance. All
other students should refer to their assigned program advisor or the Mason Care Network (703-
993-2470).

Advising Tip

Did you know there is a student organization on campus for teacher candidates? Educators
Rising Collegiate is a student organization for undergraduate students dedicated to the promotion
of matters that educators are facing today. Email cehdsaa@gmu.edu to get involved.

Course Delivery Method
Learning activities include the following:
1. Class lecture and discussion
Application activities
Small group activities and assignments
Video and other media supports
Research and presentation activities
Electronic supplements and activities via Blackboard

Sk

This course will be delivered in person on the Fairfax Campus in Innovation Hall Room 136.
Those uncomfortable or unable to come to campus will participate using Zoom through my room
[https://gmu.zoom.us/j/6951566140]. This room link will remain the same throughout the entire
semester. I will send an email out each week to determine who will be on campus and who will
be on Zoom. If there is a need to change delivery methods, I will notify all students immediately.

Under no circumstances, may candidates/students participate in online class sessions (either by
phone or Internet) while operating motor vehicles. Further, as expected in a face-to-face class
meeting, such online participation requires undivided attention to course content and
communication.

Technical Requirements
To participate in this course, students will need to satisfy the following technical
requirements:

e High-speed Internet access with standard up-to-date browsers. To get a list of
Blackboard’s supported browsers see: Browser support
(https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support#suppo

rted-browsers)

To get a list of supported operation systems on different devices see: Tested devices
and operating systems
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(https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support#tested
-devices-and-operating-systems)

Students must maintain consistent and reliable access to their GMU email and
Blackboard, as these are the official methods of communication for this course.
Students will need a headset microphone for best quality use with the Zoom web
conferencing tool.
Students may be asked to create logins and passwords on supplemental websites
and/or to download trial software to their computer or tablet as part of course
requirements.
The following software plug-ins for PCs and Macs, respectively, are available for free
download: Adobe Acrobat Reader (https://get.adobe.com/reader/)

o Windows Media Player (https://support.microsoft.com/en-us/help/14209/get-

windows-media-player)
o Apple Quick Time Player (www.apple.com/quicktime/download/)

Expectations

Log-in Frequency:

Students must actively check the course Blackboard site and their GMU email for
communications from the instructor, class discussions, and/or access to course
materials at least once per week. In addition, students must log-in for all scheduled
online synchronous meetings.

Participation:

Students are expected to actively engage in all course activities throughout the
semester, which includes viewing all course materials, completing course activities
and assignments, and participating in course discussions and group interactions.
Technical Competence:

Students are expected to demonstrate competence in the use of all course technology.
Students who are struggling with technical components of the course are expected to
seek assistance from the instructor and/or College or University technical services.
Technical Issues:

Students should anticipate some technical difficulties during the semester and should,
therefore, budget their time accordingly. Late work will not be accepted based on
individual technical issues.

Workload:

Please be aware that this course is not self-paced. Students are expected to meet
specific deadlines and due dates listed in the Class Schedule section of this syllabus.
It is the student’s responsibility to keep track of the weekly course schedule of topics,
readings, activities and assignments due.

Instructor Support:

Students may schedule a one-on-one meeting to discuss course requirements, content
or other course-related issues. Those unable to come to a Mason campus can meet
with the instructor via telephone or web conference. Students should email the
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instructor to schedule a one-on-one session, including their preferred meeting method
and suggested dates/times.

e Netiquette:
The course environment is a collaborative space. Experience shows that even an
innocent remark typed in the online environment can be misconstrued. Students must
always re-read their responses carefully before posting them, so as others do not
consider them as personal offenses. Be positive in your approach with others and
diplomatic in selecting your words. Remember that you are not competing with
classmates, but sharing information and learning from others. All faculty are
similarly expected to be respectful in all communications.

e Accommodations:
Online learners who require effective accommodations to insure accessibility must be
registered with George Mason University Disability Services.

Learner Outcomes
Upon completion of this course, students will be able to:

I.

10.

11.

12.

13.

14.

Articulate the value of collaboration and its role in serving students with disabilities.
Describe models of consultation and collaboration (e.g., co-teaching with co-planning,
student intervention teams).

Clearly articulate the knowledge and skills that are the expertise of special educators,
understanding the standards of professionalism.

Identify the roles and responsibilities of collaborative team members (e.g., individuals,
families, school personnel, community members) in development of individualized
programs.

Use active listening and group processing skills to promote effective communication and
collaboration with all stakeholders.

Evaluate cultural factors and their impact on communication, including strategies to
promote students’ self-advocacy skills.

Apply the Council for Exceptional Children standards of ethics in confidentiality.
Demonstrate the ability to plan and conduct collaborative conferences with individuals
with disabilities and with professional peers.

Use meaningful conflict resolution skills to identify, define, and alleviate sources of
conflict.

Demonstrate the ability to plan and conduct instruction with a co-teacher with awareness
of SOLs or adapted curriculum, structure of curriculum, accountability systems, and
general education classroom environments.

Effectively use multiple forms of communication to collaborate with peers and other
stakeholders.

Develop an individualized education program that addresses academic and functional
needs of individuals with disabilities, including modifications and accommodations,
using a variety of standardized and non-standardized assessment data.

Collaboratively plan, provide, and evaluate instruction and behavioral plans for students
with disabilities.

Observe, evaluate, and provide feedback to paraeducators.
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Professional Standards

(Council for Exceptional Children (CEC), Interstate Teacher Assessment and Support
Consortium (InTASC). Upon completion of this course, students will have met the following
professional standards: CEC Standard 7: Collaboration (InTASC 7).

Required Texts
Friend, M. (2021). Interactions: Collaboration skills for school professionals (9" ed.). Boston:
Pearson.

Additional Readings
Will be posted on Blackboard

Course Performance Evaluation
Students are expected to submit all assignments on time in the manner outlined by the instructor
(e.g., Blackboard, VIA, hard copy).

VIA Performance-Based Assessment Submission Requirement

It is critical for the special education program to collect data on how our students are meeting
accreditation standards. Every teacher candidate/student registered for an EDSE course with a
required Performance-based Assessment (PBA) is required to upload the PBA to VIA (regardless
of whether a course is an elective, a one-time course or part of an undergraduate minor). A PBA
is a specific assignment, presentation, or project that best demonstrates one or more CEC,
InTASC or other standard connected to the course. A PBA is evaluated in two ways. The first is
for a grade, based on the instructor's grading rubric. The second is for program accreditation
purposes. Your instructor will provide directions as to how to upload the PBA to VIA.

For EDSE 354, the required PBA is Individualized Education Program. Please check to verify
your ability to upload items to VIA before the PBA due date.

Assignments and/or Examinations

Performance-based Assessment
(VIA submission required)

Individualized Education Plan Assignment (50 points)

Using the Virginia IEP system, candidates will write a complete IEP for a provided case
study student. In addition, each candidate will write an accompanying narrative that provides
rationale for the decisions made related to material in the IEP. Specific directions and evaluation
rubric are available on Blackboard.

Case Study Analysis “Jigsaw” Activity (50 points)

Throughout the course, we will be using case studies to provide opportunities for
interaction and dialogue. We will form groups of candidates that cross disciplines. Each
candidate will be part of a group that will be responsible for becoming experts about one case.
The expert group will write a case summary and case study questions. Each candidate in the
group will then use that information and those guiding questions to conduct a case study group
session with classmates. The case study group will be recorded. Evaluation will be on the written
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case documentation (group) and on each candidate’s running of the case study group. Each
candidate will submit the group’s case summary and case questions, as well as a targeted
reflection on the case study group session.

In addition to running a case study group session, each candidate will complete a Process
Observation Account. Using a guideline document, each candidate will be assigned to watch a
video of a case study group session run by a peer. The candidate will watch the video and
provide feedback on the group session. Specific directions and evaluation rubric are on
Blackboard.

Professional Learning Community (PLC) Project (50 points)

Many schools have implemented a Professional Learning Community (PLC) model in
which teams of teachers review student performance on selected assessments, determine areas of
strength and need, and then plan instruction to match these. To be effective, the PLC model
requires participants to use their effective collaboration skills, as well as their individual areas of
expertise, to develop plans for instruction that meet students’ needs. This assignment provides
candidates with the opportunity to refine their collaboration skills while evaluating student work
and related instructional plans. Each group will analyze student data, determine student need and
instructional objective, evaluate a general curriculum lesson plan, and provide recommendations
for making the instruction and content accessible for the identified student(s). Specific directions
and evaluation rubric are available on Blackboard.

College Wide Common Assessment
(VIA submission required)
N/A

Other Assignments
Professionalism and Participation (29 sessions @ 2 points/session; 58 points)
Attendance, punctuality, and active participation during each class session and assigned activity
are expected. For each session, students will earn up to 2 Professionalism checks for the
following expectations:

e Attendance: Students are expected to attend all classes, arrive on time, and remain in
class for the duration of each session. Refer to the Attendance Policy below for detailed
expectations.

e Participation & Professional Behavior: Throughout all classes, students are expected to
demonstrate professional and ethical behavior in the classroom, and complete all
assignments (including those completed in class, out of class, or on Blackboard) with
professional quality, integrity, and in a timely manner. Students are expected to read all
assigned readings prior to class and to actively participate in discussions and activities
during class sessions.

Professionalism and participation will be documented using the journal feature on Blackboard.
After each class session, candidates will respond to a brief journal prompt (same for the entire

semester). I will respond and assign participation points based on the rubric found on
Blackboard.

Assignment Summary
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Course grades are calculated by summing the points earned on assignments and dividing by the
total possible points. Grades are designed to indicate your success in completing assignments,
not the level of effort you put into them.

IEP 50 points

Case Study Analysis and Observation 50 points

Report

PLC Assignment 50 points

Participation 58 points
Total Points 208 points

Course Policies and Expectations

Attendance/Participation
Class attendance and professional participation at all sessions is very important because many of
the activities in class are planned in such a way that they cannot necessarily be recreated outside
of the class session. Students are expected to (a) attend all classes during the course, (b) arrive on
time, (c) remain in class for the duration of each session, (d) actively participate and demonstrate
professional behavior in the classroom, and (e) complete all assignments with professional
quality and on time. All assigned readings should be completed prior to class. (Note: assigned
readings may be added or removed as the semester progresses.)

Late Work
To successfully complete this course, students need to adhere to all due dates for readings and
assignments. All assignments should be submitted on or before the assigned due date. To be
considered on time, assignments must be submitted by the start of class on the due date, unless
otherwise noted by the instructor. On all assignments, full credit is available for those submitted
on time. For every 24-hour period that an assignment is late, a 5% point deduction will occur.
After one week from the due date (or until the last class session per the syllabus, whichever
comes first), assignments will not be accepted. Please contact the instructor in advance if there is
a problem with submitting your work on time.

Grading Scale

A 95-100%
A- 90-94%
B+ 87-89%
B 83-86%
B- 80-82%
C+ 77-79%
C 73-76%
C- 70-72%
D 60-69%
F <60%
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NOTE: Grades of B- or better are required for all education course work for VDOE approved
licensure programs.

*Note: The George Mason University Honor Code will be strictly enforced. See Academic
Integrity Site (https://oai.emu.edu/) and Honor Code and System
(https://catalog.gmu.edu/policies/honor-code-system/). Students are responsible for reading and
understanding the Code. “To promote a stronger sense of mutual responsibility, respect, trust,
and fairness among all members of the George Mason University community and with the desire
for greater academic and personal achievement, we, the student members of the university
community, have set forth this honor code: Student members of the George Mason University
community pledge not to cheat, plagiarize, steal, or lie in matters related to academic work.”
Work submitted must be your own new, original work for this course or with proper citations.

Professional Dispositions

Students are expected to exhibit professional behaviors and dispositions at all times. See
Policies and Procedures (https://cehd.gmu.edu/students/polices-procedures/). Students are
expected to exhibit professional behaviors and dispositions at all times. In the College of
Education and Human Development, dispositions are formally and separately evaluated in at
least two points in each student’s program — a self-evaluation at the start of their program, and a
university supervisor’s evaluation during internship. In special education licensure programs, the
self-evaluation is an online survey distributed via email upon program entry for graduate
students and within initial courses (EDSE 241, EDSE 361, and EDSE 311) for undergraduate
students. When dispositions are assessed, it is important that for areas where a positive
disposition is ‘occasionally evident’ or ‘rarely evident,” the student takes steps to grow as an
educator. See https://cehd.gmu.edu/epo/candidate-dispositions.

Class Schedule
*Note: Faculty reserves the right to alter the schedule as necessary, with notification to students.

Date Topic Readings Assignments due
1/26 Introductions; norms
1/28 Framing collaboration/role | Friend chp 1
of special educator

2/2 Communication skills Friend chp 2

2/4 Practice

2/9 Communication Skills Friend chp 3

2/11 Practice

2/16 Problem solving Friend chp 5

2/18 Difficult interactions Friend chp 9

2/23 Practice

2/25 Case study groups Case study presentation

3/2 Case study groups Case study presentation

3/4 Teams Friend chp 6

3/9 Co-teaching Friend chp 7 Final case study
assignment due
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3/11 Co-teaching Scruggs & Mastropieri
(2017)
Murawski & Hughes
(2021)
Hensley & Huddle
(2021)
3/16 Consultation, coaching, Friend chp 8
mentoring
3/18 PLC work Avendano & Cho
(2020)
3/23 PLC work
3/25 Working with families Friend chp 11 PLC assignment due
3/30 Working with families Friend chp 12
4/1 IEPs: overview and Yell et al. (2020)
components Yell et al. (2013)
4/6 PLOP Harmon et al. (2020)
Yell, Bateman &
Shriner (2020)
4/8 Practice
4/13 Annual goals Yell (2020)
Goran et al. (2020)
4/15 Practice
4/20 Services/Accommodations/t | Yell, Katsiyannis et al.
ransition (2020)
Chow, Walters, &
Hollo (2020)
4/22 Practice
4/27 IEP meetings Biegun et al (2020)
Howard, Reed, &
Francis (2021)
4/29 Practice
5/4 Mock IEP meetings Final IEP assignment due

Core Values Commitment
The College of Education and Human Development is committed to collaboration, ethical
leadership, innovation, research-based practice, and social justice. Students are expected to
adhere to these principles: See Core Values (http://cehd.gmu.edu/values/).

GMU Policies and Resources for Students

Policies

e Students must adhere to the guidelines of the Mason Honor Code. See Honor Code and
System (https://catalog.gmu.edu/policies/honor-code-system/).
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e Students must follow the university policy for Responsible Use of Computing. See
Responsible Use of Computing (http://universitypolicy.gmu.edu/policies/responsible-use-

of-computing/).

e Students are responsible for the content of university communications sent to their Mason
email account and are required to activate their account and check it regularly. All
communication from the university, college, school, and program will be sent to students
solely through their Mason email account.

e Students with disabilities who seek accommodations in a course must be registered with
George Mason University Disability Services. Approved accommodations will begin at
the time the written letter from Disability Services is received by the instructor. See
Disability Services (https://ds.gmu.edu/).

¢ Students must silence all sound emitting devices during class unless otherwise authorized
by the instructor.

Campus Resources
e Support for submission of assignments to either Tk20 or VIA should be directed to
https://cehd.gmu.edu/aero/assessments/

e Questions or concerns regarding use of Blackboard should be directed to Blackboard
Instructional Technology Support for Students (https://its.gmu.edu/knowledge-
base/blackboard-instructional-technology-support-for-students/).

Notice of mandatory reporting of sexual assault, interpersonal violence, and stalking:

e As a faculty member, I am designated as a “Responsible Employee,” and must report all
disclosures of sexual assault, interpersonal violence, and stalking to Mason’s Title IX
Coordinator per University Policy 1202. If you wish to speak with someone
confidentially, please contact one of Mason’s confidential resources, such as Student
Support and Advocacy Center (SSAC) at 703-380-1434 or Counseling and Psychological
Services (CAPS) at 703-993-2380. You may also seek assistance from Mason’s Title IX
Coordinator by calling 703-993-8730, or emailing the Title IX Coordinator
(titleix@gmu.edu).

e For information on student support resources on campus, see Student Support
Resources on Campus (https://ctfe.emu.edu/teaching/student-support-resources-on-
campus).

e For additional information on the College of Education and Human Development, please
visit our website College of Education and Human Development (http://cehd.gmu.edu/).
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Appendix
Assessment Rubric for Collaboration Portfolio (Combination of IEP, Case study, and PLC assignments)

Beginning special
education professionals
use the theory and
elements of effective
collaboration.

observation form
(observing a peer

group)

observation form OR
candidate does not
provide
examples/evidence of
analysis of group
dynamics, leader active
listening, control of
group or consensus.

o Group dynamics (e.g.,
participation, turn taking,
listening to others)

o Leader active listening
skills

o Leader control of group
(e.g., keeping on topic,
providing feedback to
participants)

o Consensus (e.g., how group
came to action plan)

Key Element Evidence 1 2 3
Does not meet Meets expectations Exceeds expectations
expectations
7.1 Beginning special
education professionals
use the theory and
elements of effective
collaboration.
7.1 Analyzing Case study ¢ Candidate does not ¢ Candidate provides evidence [|o Candidate provides evidence of
collaboration skills: process complete process of analysis of: analysis of:

o Group dynamics (e.g.,
participation, turn taking, listening
to others)

o Leader active listening skills

o Leader control of group (e.g.,
keeping on topic, providing
feedback to participants)

o Consensus (e.g., how group came
to action plan)

e Using material from the course,
candidate provides
recommendations to improve the
collaboration or outcome.

7.1 Reflecting on
collaboration skills:
Beginning special
education professionals
use the theory and
elements of effective
collaboration.

Case study group
reflection
(reflecting on
own group)

o Candidate provides
reflective statement
that is a summary of
the meeting events.

e Candidate DOES NOT
include specific
examples of how they
met/didn’t meet
expectations of
effective group
meeting.

o Candidate provides reflective
statement on their overall
handling of group.

o Candidate includes specific
examples of how they
met/didn’t meet expectations
of effective group meeting.

o Candidate includes
commentary on the
perspective of others in the

group.

e Candidate provides reflective
statement on their overall handling
of group and includes references to
specific course material related to
items discussed.

e Candidate includes specific
examples of how they met/didn’t
meet expectations of effective group
meeting.

e Candidate includes commentary on
the perspective of others in the

group and includes how that
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o Candidate integrates perspective is different from their
statements of what they would | own.
do differently in future. o Candidate integrates statements of
what they would do differently in
future, including hypothesizing
how this simulation is like/not like
a school-based meeting.
7.2 Beginning special
education professionals
serve as a collaborative
resource to colleagues.
7.2 Lesson evaluation: PLC Lesson ¢ Candidate provides a o Candidate identifies content, o Candidate identifies content,
Beginning special Evaluation summary of th.e lesson delivery, apd methodology that delivery, apd methodology that
education professionals w1th0.ut ana1y51§. cquld be d}f.ﬁ.cult for student(s) cquld be d}f.ﬁ.cult for student(s)
. e Candidate provides with disabilities with disabilities and matches these
serve as a collaborative . . o . -
recommendations that | e Candidate identifies content, to specific student characteristics
resource to colleagues. are broad and not delivery, and methodology that | ¢ Candidate identifies content,
directly targeted to could be advantageous for delivery, and methodology that
learning objectives or student(s) with disabilities could be advantageous for
characteristics of e Candidate provides student(s) with disabilities and
students with recommendations for matches these to specific student
disabilities. colleagues that are coherent characteristics
¢ Candidate identifies and relevant to the learning o Candidate provides
content, delivery OR objectives and student recommendations for colleagues
methodology that characteristics that are coherent and relevant to
could be difficult or e Candidate includes the learning objectives and student
advantageous for recommendations for characteristics, citing course
students with colleagues that specifically resources for support
disabilities but does target considerations of culture | e Candidate includes
not address all. or beliefs recommendations for colleagues
that specifically target
considerations of multiple
perspectives, including culture,
belief, gender, and others
7.2 Professional learning | Professional e Candidate provides a e Candidate includes overall e Candidate includes overall
community Learning summary gf the description of how PLC group description of how PLC group and
collaboration: Beginning | Communit collabora‘gon that aqd partner process worked partner process worked with
. . y occurred in the PLC. with specific examples for specific examples for strengths and
special education
areas for further growth
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collaboration to promote
the well-being of
individuals with
exceptionalities across a

links to evaluations
and assessments,
AND/OR

o fails to include
educational

statement with:

o clear links to evaluations and
assessments (such as
interviews, observations,
informal and classroom

professionals serve as a (PLC) Plan for Strengths and areas for further e Candidate includes identification of
collaborative resource to | Collaboration growth any problems that arose in the PLC
colleagues. o Candidate includes or describes process negotiated to
identification of any problems solve problems (even if none
that arose in the PLC or occurred)
describes process negotiated to | e Candidate provides specific details
solve problems (even if none about individual contribution to the
occurred) PLC group and partner components
¢ Candidate provides specific of assignment
details about individual ¢ Candidate provides a statement of
contribution to the PLC group overall effectiveness of the
and partner components of collaboration in the PLC AND
assignment suggests views of effectiveness
e Candidate provides a from other
statement of overall perspectives/participants in the
effectiveness of the group
collaboration in the PLC AND | e Candidate provides suggestions for
recommendations for improvement for the PLC group
improvement. process with reference to course
material or additional readings.
7.3 Beginning special
education professionals
use collaboration to
promote the well-being
of individuals with
exceptionalities across
a wide range of settings
and collaborators.
7.3 IEP Present Level of | IEP Present Candidate writes a Candidate interprets e Candidate interprets information
Performance: Beginning | [evel of pre;ent levels of %n?orma‘{ion from formal aqd from formal and ir}formal '
. . performance statement informal assessments to write assessments to write appropriate,
;gz;;zlsiiilzzizz Performance that: . an appropriate, relevant relevant present levels of .
statement o lacks consistent present levels of performance performance statement with:

o clear links to evaluations and
assessments (such as interviews,
observations, standardized tests),

o description of educational
implications of the
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wide range of settings
and collaborators.

implications of the
student’s
exceptionality,
AND/OR

o fails to consider
variations in
beliefs, traditions,
and values across
and within cultures.

e Candidate fails to
demonstrate respect
for the student by
using biased and
negative language.

e Candidate fails to
show evidence of the
similarities and
differences between
the student’s
development and
typical human
development.

e Candidate includes
irrelevant information
statements.

assessments, and standardized
tests),

oreference to the similarities
and differences between the
student’s development and
typical human development,

o description of educational
implications of the
characteristics of various
exceptionalities and sensory
impairments (as applicable),
and

o description of variations in
beliefs, traditions, and values
across and within cultures (as
applicable).

Candidate identifies specific
areas of need and for each
identified area describes what
the student:

o currently can do,

o currently cannot do that is
appropriate for curriculum-
based or age-based or ability-
based expectations, and

oneeds to do within the coming
IEP year.

Candidate uses unbiased,
objective language, defines
terms and acronyms to assist
understanding by all who
participate in the IEP
development.

characteristics of various
exceptionalities, sensory
impairments (as applicable), and

o description of variations in
beliefs, traditions, and values
across and within cultures (as
applicable).

e (Candidate identifies specific areas
of need and for each identified area
describes what the student:

o currently can do,

o currently cannot do that is
appropriate for curriculum-based
or age-based or ability-based
expectations, and

oneeds to do within the coming I[EP
year.

¢ Candidate uses unbiased, objective
language, defines terms and
acronyms to assist understanding
by all who participate in the IEP
development.

e Candidate describes strengths and
areas in need of improvement in
relation to Virginia Standards of
Learning.

7.3 1EP annual goals:
Beginning special
education professionals
use collaboration to
promote the well-being
of individuals with

IEP annual goals

e Candidate fails to
demonstrate an
understanding of the
models and theories
related to instructional
planning by writing
annual goals that are not

Candidate writes clearly stated

appropriate age and ability

annual goals that:

oreflect areas of need
identified in the present levels
of performance AND

e (Candidate writes clearly stated
appropriate age and ability annual
goals that:

oreflect areas of need identified in
the present levels of performance
AND
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exceptionalities across a
wide range of settings
and collaborators.

priorities and/ OR do
not reflect present
levels of performance
and/ OR lack direction
for student growth.

o identify appropriate targets
for student growth within a
year.

e Candidate includes for each
goal:

o measurable/ observable
behavior(s) AND

o condition(s) under which the
student’s performance will be
demonstrated AND

o appropriate and clear levels of
mastery.

e Candidate writes goals that
focus on decreasing and/or
increasing (as appropriate)
academic, behavioral/social,
life, and study/ organizational
skills.

e Candidate demonstrates (if
appropriate) consideration of
variations in beliefs, traditions,
and values across and within
cultures.

o identify appropriate targets for
student growth within a year.
Candidate includes for each goal:
o measurable/ observable
behavior(s) AND
o condition(s) under which the
student’s performance will be
demonstrated AND
o appropriate and clear levels of
mastery.
Candidate writes goals that focus
on decreasing and/or increasing (as
appropriate) academic,
behavioral/social, life, and study/
organizational skills.
Candidate demonstrates (if
appropriate) consideration of
variations in beliefs, traditions, and
values across and within cultures.
Annual goals are written in relation
to the Virginia Standards of
Learning.

7.3 IEP services, LRE,
accommondations/modif
ications: Beginning
special education
professionals use
collaboration to promote
the well-being of
individuals with
exceptionalities across a
wide range of settings
and collaborators.

IEP services,
LRE,
accommodations
/ modifications

e Candidate lists program
or primary or related
services that do not or
inconsistently align
with areas of need
based on present level
of performance.

e Candidate identifies
inappropriate
accommodations and/or
modifications.

OR
e Candidate fails to
describe the
accommodations and/or

e Candidate lists appropriate
program and primary services
and related services (if
applicable) that demonstrate an
understanding of:

o the continuum of placement
and services available for
individuals with exceptional
learning needs and

o the concept of the least
restrictive environment and

e (Candidate identifies
appropriate program and
primary services and related
services (if applicable) that

¢ Candidate lists and describes

appropriate program and primary

services and related services (as

appropriate) that

o demonstrate an understanding
of the continuum of placement
and services available for
individuals with exceptional
learning needs, and the concept
of the least restrictive
environment and

o consistently align with areas of
need based on present levels of
performance as well as the
supports needed to be
successful in the LRE.
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modifications which
provide the foundation
upon which special
educators individualize
instruction to provide
meaningful and
challenging learning for
individuals with
exceptional learning
needs.

o align consistently with the
individual’s areas of need
based on present levels of
performance and

o provide supports needed for
the student to be successful in
the least restrictive
environment.

Candidate includes for all

services appropriate statements

of the following:

o service provider(s)

o location

o frequency

o setting

o duration start and end dates.

o Candidate identifies and
prioritizes areas of the
general curriculum and the
accommodations and/or
modifications to individualize
instruction to provide
meaningful and challenging
learning for individuals with
exceptional learning needs
including appropriate
technologies (as needed).
¢ Candidate identifies and

prioritizes appropriate
accommodations and/or
modifications based on
present levels of
performance, to provide
access to nonacademic and
extracurricular activities in
educationally related settings.

e Candidate includes the following:

o Location

o Frequency

o Setting

o Duration

o Start and end dates

Candidate includes statement of
how services relate to the
individual’s needs as well as the
rationale for any activities in
which the student cannot
participate.

Candidate selects
accommodations and/or
modifications that are based on
assessment data and reflect the
candidate’s understanding of the
impact exceptionalities may have
on auditory and information
processing skills, test taking
abilities and variations in beliefs,
traditions, and values across and
within cultures with a statement
relating these accommodations to
specific instructional goals.
Candidate identifies and
prioritizes areas of the general
curriculum and the
accommodations and/or
modifications to individualize
instruction to provide meaningful
and challenging learning for
individuals with exceptional
learning needs including
appropriate technologies (as
needed).

Candidate identifies and
prioritizes appropriate
accommodations and/or
modifications based on present
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levels of performance, to provide
access to nonacademic in
extracurricular activities and
educationally related settings.

7.3 IEP Collaboration:
Beginning special
education professionals
use collaboration to
promote the well-being
of individuals with
exceptionalities across a
wide range of settings
and collaborators.

IEP narrative on
collaboration

e Candidate narrative
includes:

o Incomplete list of
stakeholder
participants

o Incomplete
description of
required steps for
procedural safeguards

o Process for
developing IEP that is
teacher/school-
centered

o No mention or only
one method for
developing
relationships between
professionals, parents,
and students

e Candidate narrative includes:

o Complete list of stakeholder
participants

o Required steps for procedural
safeguards

o Multiple methods for
developing relationships
between professionals,
parents, and students

o Reasonable process for
development of complete IEP
that is student-focused

o Evidence of incorporating
multiple perspectives in the
IEP process

e Candidate narrative includes:

o Complete list of stakeholder
participants and how they each
can contribute to the IEP process

o Required steps for procedural
safeguards

o Multiple methods for developing
relationships between
professionals, parents, and
students with description of
advantages/disadvantages of each

o Reasonable process for
development of complete IEP that
is student-focused

o Evidence of incorporating
multiple perspectives in the IEP
process, including material from
coursework
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