
GEORGE MASON UIVERSITY 
College of Education and Human Development 

Graduate School of Education 
Elementary Education Program 

 
EDUC 543-002: Children, Family, Culture, and Schools, Ages 4-12 

3 credits, Fall 2015 

Robinson Hall B 442 Wednesdays 7:20-10 PM 
 
 

Instructor: Christy Irish Phone: (571) 317-0839 

Email: cirish@gmu.edu Office Hours:  by appointment 
 

 
I. Course Description 

Examines child and family development and ways children, families, schools, and communities 
interrelate.  Links children’s developing physical, social, emotional, and cognitive abilities to planning 
curriculum and developing instructional strategies. 

Field observation is required (15 hours). 
Prerequisites: Admission to Elementary Education Program at GMU; to be taken in sequence. 

 
II. Nature of Course Delivery 

This course is structured to use multiple instructional formats.  We will engage in face-to-face class 
sessions as well as several online discussions and activities.  Face-to-face class sessions will include 
small/large group discussions and tasks, lecture, and student led activities.  These courses require 15 
hours of field experience.  

 
III. Learning Outcomes 

Students completing EDUC 543 will be able to: 
 

1. Describe the stages of typical human development in the domains of cognition, language, 
social/emotional and physical in children ages 4-12. 

2. Demonstrate an understanding of the interconnections between culture, family, community, and school, 
and the dynamic interaction between teachers, parents and community members necessary to promote 
children’s growth and learning. 

3. Demonstrate knowledge of contemporary theories of human development and their relevance to 
educational practices in elementary schools. 

4. Observe the diversity of students and their families and demonstrate effective anti-bias educational 
approaches for use in classrooms with diverse learners. 

5. Develop competency in observing and assessing development and learning in classroom settings using 
performance-based methods that are sensitive to students’ unique cultural/ethnic backgrounds. 

6. Appreciate the teacher’s role in working with families in culturally diverse communities and fostering 
their involvement in their children’s education. 
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IV. Standards 
 

InTASC Model Core Teaching Standards (2011) 
Standard #1: Learner Development. The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles 
and opportunities to take responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community members to ensure learner 
growth, and to advance the profession. 

 
 

NCATE/ACEI Standards 
1.0 Development, Learning, and Motivation--Candidates know, understand, and use the major 

concepts, principles, theories, and research related to development of children and young adolescents 
to construct learning opportunities that support individual students’ development, acquisition of 
knowledge, and motivation. 

3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their 
development and approaches to learning, and create instructional opportunities that are adapted to diverse 
students; 

5.2 Collaboration with families, colleagues, and community agencies—Candidates know the 
importance of establishing and maintaining a positive collaborative relationship with families, school 
colleagues, and agencies in the larger community to promote the intellectual, social, emotional, physical 
growth and well-being of children. 

 
ISTE National Education Technology Standards 

 

I.  Teachers demonstrate a sound understanding of technology operations and concepts. 
 
 

V. Required Texts 

McDevitt, T.M., & Ormrod, J. E. (2013). Child development and education. (5th Edition). 

Upper Saddle River, NJ: Merrill/Prentice Hall. 

Wood, C. (2007). Yardsticks: Children in the Classroom Ages 4-14 (3rd Edition) 

National Association for the Education of Young Children (NAEYC): Position Statement on 
Developmentally Appropriate Practice (2009 ver.) http://www.naeyc.org/positionstatements/dap 

 

VI. Assignments 
 

1. Class participation: Students are expected to participate in class discussions and activities. Personal 
viewpoints and observations are very important in enhancing everyone’s learning: (all learning 
outcomes). See attached rubric. 

 
2. Field Observations: Fifteen hours of field observation is required for this course in an assigned school. 

The students will write reports about two types of field observations that they have conducted: 
(a) an ethnographic observation, and 
(b) anecdotal child development observations (3) 
They will connect what they have seen to the information presented and discussed in class. (Learning 
outcomes #1, #2, #3, #4, #5 #6) Detailed descriptions of reports are attached.
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3.   Community Mapping Project: Students shall work in groups to prepare a comparison of their schools. 

See below for complete description. Time will be given in class to work on this assignment. (Learning 
outcomes #1, #3, #6) 

 
4.   Case Study: Students will compile a detailed case study of a child with a different cultural background 

from their own in the classroom in which they are observing.  This case study report will be based on the 
field observations made during the semester. See attached guidelines. Case study assessment results will 
be entered into BlackBoard. (Learning outcomes #1, #2, #3,  #5) 

 
Evaluation: High quality work is expected on all assignments and in class. Grades will be based on the 
completion of course requirements and on the scope, quality, and creativity of the assignments. All assignments 
will be graded according to the attached assignment guidelines. Late assignments will not be accepted without the 
prior consent of the instructor. Assignments may be revised for a higher grade after consulting with instructor. All 
field observations must be completed satisfactorily in order to pass this course. 

 
Grading Policies: 
The final grade for this course will be based on the instructor’s evaluation of the teacher candidate’s achievement 
and progress.  Each will be rated according to a rubric indicating the following general rating scale or according to 
an attached rubric for specific assignments: 

 
4 = Work meets all basic requirements; demonstrates attention to course materials, 

activities, and performance criteria at an exemplary level. 
3 = Work meets all basic requirements; demonstrates attention to course materials, 

activities, and performance criteria at a basic level. 
2 = Work partially meets basic requirements and performance criteria. 
1 = Work meets basic requirements and performance criteria at a minimal level. 
0 = Work does not meet basic requirements or performance criteria. 

 
The performance ratings for each assignment/requirement will be averaged, and the final grade will be assessed 
according to the following four-point grade scale: 

 

3.76 - 4.0 = A 
3.6 – 3.75 = A- 
3.3 – 3.59 = B+ 
2.76 – 3.29 = B 
2.5 – 2.75 = C+ 
1.6 - 2.49 = C 
1.1 - 1.5 = D 
0 - 1.0 = F 

 
 

Weighting of Assignments 
 
20 % = Participation 
20%  = Community Mapping Project 
20% = Anecdotal Forms 
40% = PBA 
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ASSIGNMENT DESCRIPTIONS 
 

1. Course participation 
Contributing to class discussion and activities is vital. Each person brings a unique perspective based on personal 
experiences and family and community culture and this aids all students to gain knowledge and understanding 
about the course content. See attached rubric. 

 

2. Field Observations 
Each student is assigned to an elementary school classroom and is expected to conduct a series of targeted 
observations.  You are expected to observe for a total of 15 hours for EDUC 543. You will hand in: 

o 1 ethnographic report, and 
o 3 anecdotal reports 

All reports will be based on your field observation notes and data. Refer to rubrics for scoring information. 
 

• All reports should begin with the following information as a heading: 
 

Observer: 
School: 
Grade Level: 
Focus of Observation: 

 
• Each report should begin with an introductory paragraph that briefly explains the focus of the 

observation and refers to the relevant theorists, theories and course content. 
 

• Each report should conclude with a conclusion/summary paragraph in which you 
1) Interpret what you have observed by relating it to the assigned theory, 
2) Suggest implications for development in terms of the assigned theory, and 
3) Raise questions about what you have observed as it relates to the assigned theory, 
4) Identify diverse circumstances that may impact instruction and/or learning. 

Each observation report should be double-spaced in 12-point font. 
Submit reports electronically on BlackBoard. 
BE SURE TO PROOFREAD AND SPELL-CHECK YOUR WORK. 

REQUIRED OBSERVATION REPORTS 
 

A. Ethnographic report on classroom climate and culture (1st observation in classroom) 
Topics: 
 The learning environment: teacher’s organization, rules and expectations. 
 Demographics (diversity) in the classroom. 
 How the teacher uses developmental information to plan the learning environment. 
 How the teacher addresses various differentiation/diversity information to plan the learning environment. 

 
B. Anecdotal reports on observations of selected elementary student (case study child). Select an average 
child who has a different cultural background from you. 

 

1. Physical Development: 
 physical growth (including motor skills), 
 eating habits, 
 physical activity, 
 rest and sleep, 
 health, 
 socio-cultural/diversity factors/bioecological information 
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2. Cognitive Development: 
(a) The theories of Piaget and Vygotsky: 

 stage of cognitive development according to Piaget according to concrete operations tasks 
 key ideas in each theory 
 Vygotsky’s socio-cultural theory 
 self-talk/inner speech 

 
(b) Cognitive processes 

 attention 
 memory 
 thinking and reasoning 
 metacognition 
 socio-cultural/diversity factors/bioecological information 

 
3. Affective Development 

(a) Emotional Development 
 Erikson’s theory 
 emotions 
 attachment 
 temperament and personality 
 socio-cultural/diversity factors/bioecological information 

 
(b) Social Development 

 sense of self 
 social cognition 
 socio-cultural/diversity factors/bioecological information 

 
(c) Moral Development (Ch. 13 and 14) 

 intrinsic and extrinsic motivation 
 self-regulation 
 Kohlberg’s theory 
 interpersonal behaviors, (prosocial/aggression) 
 moral reasoning 
 socio-cultural/diversity factors/bioecological information 

 
Rubrics for rating are attached 

 
3. Community Mapping Activity (20 points) 

During your field hours, you will complete a community mapping activity. The purpose of this activity is to 
familiarize you with the myriad of factors that influence students’ daily school experiences.  As you work at 
your field hours schools, you gather materials to create a brief presentation (7-10 minutes max) that 
introduces us to the following aspects of your school: 

1) a visual tour of both your school and the surrounding community 
2) school description/demographics 
3) community description/demographics 
4) aspects of your school that make it unique 
5) intersection of course readings/discussions with your school experiences 

The presentation can take any format that your group prefers! Be creative. Please be cognizant of taking 
pictures of children—any photographs need to be used only for the purposes of this assignment and not 
distributed/used in any other forum.   

 
4.The Case Study: Performance Based Assessment (PBA) 
The case study report is a rich portrait of the development of the child that you observed in the school context 
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who has a different cultural background from your own.  It is based on your written reports and observations and 
includes descriptive information about the child’s family, the community, and cultural context; also teaching 
implications to meet the developmental needs of the child. The purpose is to help you learn how to observe 
children and collect data systematically so that you gain insight into development. These skills will enable you to 
assess students and plan developmentally and culturally appropriate learning experiences for them. 
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Each case study should include the following: 
 

Section 1. A general description of the child and a summary of the child’s socio-cultural context (family, school, 
community, ethnicity) and how this might affect the child’s development in the 3 domains (Background). 

 
Section 2.  A summary of the child’s development in the physical domain supported by specific examples from 
your observations with connections to the child development theories and research studied (class content). 
 
Section 3. A summary of the child’s development in the cognitive domains (include Piaget and Vygotsky’s 
theories and an overview of the observed Cognitive processes) supported by specific examples from your 
observations with connections to the child development theories and research studied (class content). 

 
Section 4. A summary of the child’s development in the affective (social, emotional, moral) domains supported by 
specific examples from your observations with connections to the child development theories and research studied 
(class content). 

 
Section 5. A reflection on the teaching implications for the child based on your observations of her/his overall 
development; include a brief reflection on how culture (the child’s, the teacher’s, the classroom’s, the school’s 
and your own), has affected your observations of and conclusions about the child. 

 
Your observations and other notes constitute the data for your case study. Your knowledge of course material 
(child development theory and research, the influence of family, community, culture and school on development) 
should be woven throughout.  Support your conclusions with (a) theory and research from course content 
and (b) examples from your observations. 

 
Organizing the Case Study report in chapters (e.g., Chapter 1= ethnography of child’s environment and 
description of child, Ch. 2 – physical development etc.) is a good way to approach this case study. 

 
The paper should be written in narrative form, single-sided, double-spaced, 12 point font. Use APA format. 
Submit the case study electronically. Please include a title page, table of contents, which includes attached 
appendices.  

 
VII. Electronic Requirements 

 
Students must have access to email and the Internet, either at home, work or GMU campus. GMU 
provides students with free email accounts, which must be accessed for information sent from the 
university or the Graduate School of Education. Go to http://mason.gmu.edu/ for information on 
accessing email. 

 
VIII. BlackBoard Requirements 

 
Every student registered for any Elementary Education course with a required performance-based 
assessment (will be designated as such in the syllabus) is required to submit this assessment (The Case 
Study) to Blackboard (regardless of whether a course is an elective, a onetime course or part of an 
undergraduate minor). Evaluation of your performance-based assessment will also be provided using 
Blackboard.  Failure to submit the assessment to Blackboard will result in a the course instructor 
reporting the course grade as Incomplete(IN).  Unless this grade is changed upon completion of the 
required Blackboard submission, the IN will convert to an F nine weeks into the following semester. 

 
IX. GMU Policies and Resources for students 

 
 UNIVERSITY EXPECTATIONS, RESOURCES AND POLICIES  
1) Students must adhere to the guidelines of the George Mason University Honor Code [See 

http://academicintegrity.gmu.edu/honorcode/]. 
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2) Students must follow the university policy for Responsible Use of Computing [See 
http://universitypolicy.gmu.edu/1301gen.html]. 

3) Students are responsible for the content of university communications sent to their George Mason 
University email account and are required to activate their account and check It regularly. All 
communication from the university, college, school, and program will be sent to students solely through 
their Mason email account. 

4) The George Mason University Counseling and Psychological Services (CAPS) staff consists of professional 
counseling and clinical psychologists, social workers, and counselors who offer a wide range of services 
(e.g., individual and group counseling, workshops and outreach programs) to enhance students' personal 
experience and academic performance [See http://caps.gmu.edu/]. 

5) Students with disabilities who seek accommodations in a course must be registered with the George Mason 
University Office of Disability Services (ODS) and inform their instructor, in writing, at the beginning of 
the semester [See http://ods.gmu.edu/]. 

6) Students must follow the university policy stating that all sound emitting devices shall be turned off during 
class unless otherwise authorized by the instructor. 

7) The George Mason University Writing Center staff provides a variety of resources and services (e.g., 
tutoring, workshops, writing guides, handbooks) intended to support students as they work to construct and 
share knowledge through writing [See http://writingcenter.gmu.edu/]. 

8) Students are expected to exhibit professional behaviors and dispositions at all times. 
http://cehd.gmu.edu/assets/docs/forms/secondary_ed/sec_ed_handbook.pdf 

9) Core Values Commitment The College of Education & Human Development is committed to collaboration, 
ethical leadership, innovation, research-based practice, and social justice. Students are expected to adhere to 
these principles. http://cehd.gmu.edu/values/ 

 
EMERGENCY PROCEDURES 

 
You are encouraged to sign up for emergency alerts by visiting the website 
https://alert.gmu.edu. There are emergency posters in each classroom explaining what to 
do in the event of crises. Further information about emergency procedures exists on http://gmu.edu/service/cert  
 
IMPORTANT INFORMATION FOR LICENSURE COMPLETION 
 
Beginning with Spring 2015 internships, all official and passing test scores must be submitted and in the Mason 
system (i.e. Banner/PatriotWeb) by the internship application deadline. Allow a minimum of six weeks for official 
test scores to arrive at Mason.  Testing too close to the application deadline means scores will not arrive in time and 
the internship application will not be accepted. 
Required tests: 

• Praxis Core Academic Skills for Educators Tests (or qualifying substitute)  
• VCLA 
• RVE 
• Praxis II (Content Knowledge exam in your specific endorsement area) 

 
For details, please check http://cehd.gmu.edu/teacher/test/ 
 
Endorsements: 
Please note that ALL endorsement coursework must be completed, with all transcripts submitted and approved by 
the CEHD Endorsement Office, prior to the internship application deadline. Since the internship application must be 
submitted in the semester prior to the actual internship, please make an appointment to meet with the Endorsement 
Specialist and plan the completion of your Endorsements accordingly. 
 
CPR/AED/First Aid: 
Beginning with spring 2015 internships, verification that the Emergency First Aid, CPR, and Use of AED 
Certification or Training requirement must be submitted and in the Mason system (i.e. Banner/PatriotWeb) by the 
application deadline. Students must submit one of the "acceptable evidence" documents listed at 
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http://cehd.gmu.edu/teacher/emergency-first-aid to CEHD Student and Academic Affairs.  In order to have the 
requirement reflected as met in the Mason system, documents can be scanned/e-mailed to CEHDacad@gmu.edu or 
dropped-off in Thompson Hall, Suite 2300. 
 
Background Checks/Fingerprints: 
All local school systems require students to complete a criminal background check through their human resources 
office (not through George Mason University) prior to beginning field hours and internship. Detailed instructions on 
the process will be sent to the student from either the school system or Mason. Students are strongly advised to 
disclose any/all legal incidents that may appear on their records. The consequence of failing to do so, whether or not 
such incidents resulted in conviction, is termination of the field hours or internship. 
 
Please Note: Your G-Number must be clearly noted (visible and legible) on the face of the document(s) that you 
submit. 
  
Application Deadlines: 
The internship application can be downloaded at http://cehd.gmu.edu/teacher/internships-field-experience. 
Spring internship application:                                                                                                

• Traditional semester long internship: September 15 
  
Fall internship application: 

• Traditional semester long internship: February 15 
• Year Long Internship: April 1 (All testing deadlines are August 1 immediately preceding the fall start; RVE 

deadline is December 1) 
 

 
For additional information on the College of Education and Human Development, Graduate School of 
Education, please visit our website [See http://gse.gmu.edu/]. 
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Assignment Rubric  
Ethnographic Observation Report 

 

Your observation report will be evaluated according to the following criteria: 
 

Rating → 
 
 
Item ↓ 

Distinguished: 
understanding 
clear, convincing 
substantial 
evidence 

 
4 

Proficient: 
understanding 
clear 
adequate 
evidence 

 
3 

Developing: 
understanding 
vague 
limited evidence 

 
 

2 

No evidence 
of understanding 

 
 
 
 
 

1 
Description of culture(s) 
in classroom including 

• children 
• teacher 
• classroom 

environment 

Vivid, packed 
with details that 
give reader picture 
& feeling for 
subject as if it had 
been experienced 

Sufficient details 
to have a general 
picture and 
feeling for 
subject 

Few details that 
only give a 
glimpse of a 
picture and 
feeling for the 
subject 

Insufficient details 
to give any picture 
or feeling for the 
subject 

Reflections on classroom 
culture and climate and 
effect on the children’s 
learning and 
development 

Reflections 
specifically make 
detailed 
connections with 
information in 
readings, course 
content and 
discussions 

Reflections make 
general 
connections with 
information in 
readings and/or 
course content 
and discussions 

Mentions some 
information in 
readings and/or 
course content 
and discussions 

Does not refer to 
readings and/or 
course content and 
discussions 

Addresses issues of 
differences from 
mainstream American 
culture. 

Extensive and 
specific discussion 
of bio-ecological/ 
socio-cultural 
implications for 
development and 
learning. 

Complete 
discussion of 
bio-ecological 
/socio-cultural 
implications for 
development and 
learning. 

Limited 
discussion of 
bio-ecological 
/socio-cultural 
implications for 
development 
and learning. 

No discussion of 
bio-ecological 
/socio-cultural 
implications for 
development or 
learning. 

Professionally written 
paper 

a) Focus of paper 
described, 
b) Narrative is 
organized and 
coherent, 
c) Conclusion 
creates complete 
picture of what 
was observed 
relating to 
assignment, 
d)Grammatical 
correctness and 
proofreading 
evident 

75% of  original 
criteria evident 

50% of original 
criteria 
evident 

less than 50% of 
original criteria 
evident 

 

Total points from rubric:    
 

Assignment rating:   /4 
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Assignment Rubric 
Child Development Anecdotal Observation Reports 

 
Your observation report will be evaluated according to the following criteria: 

Rating → 
 
 
Item ↓ 

Distinguished: 
Shows clear 

understanding, 
incudes convincing 
substantial evidence 

 
4 

Proficient: 
Shows clear 

understanding, 
adequate 
evidence 

 
3 

Developing: 
Shows vague 

understanding, 
limited evidence 

 
 

2 

No evidence 
of 

understanding 
 
 
 

1 
Description of child with 
reference to his/her 
development in the focus 
domain (physical, 
cognitive, 
emotional/social/moral). 

Comprehensive and 
in depth; vivid, 
packed with details 
that give reader 
picture & feeling for 
subject as if it had 
been experienced; 

Comprehensive; 
Sufficient details 
to have a general 
picture and 
feeling for 
subject 

Incomplete; 
omits 
information; only 
gives a glimpse 
of a picture and 
feeling for the 
subject; 

Omits many 
elements; 
insufficient 
details to give 
any picture or 
feeling for the 
subject 

Discussion of child’s 
development in the focus 
domain (physical, 
cognitive, affective). 

Makes detailed 
connections with 
relevant child 
development theory 
in readings and class 
content and 
discussions 

Makes general 
connections with 
relevant aspects 
of child 
development 
theory in 
readings and/or 
class content and 
discussions 

Briefly refers to 
relevant child 
development 
theory in 
readings and/or 
class content and 
discussions 

Does not refer to 
readings and/or 
class content and 
discussions 

Addresses how a child’s 
bio-ecological /socio- 
cultural context and 
differences can affect 
development and/or 
learning. 

Extensive and 
specific discussion 
of bio-ecological 
/socio-cultural 
implications. 

Full discussion of 
bio-ecological 
/socio-cultural 
implications. 

Limited 
discussion of bio- 
ecological /socio- 
cultural 
implications. 

No discussion of 
bio-ecological 
/socio-cultural 
implications. 

Professionally written paper a) Focus of paper 
described, 
b) Narrative is 
organized and 
coherent, 
c) Conclusion 
creates complete 
picture of what was 
observed relating to 
assignment, 
d)Grammatical 
correctness and 
proofreading evident 

75% of  original 
criteria evident 

50% of original 
criteria 
evident 

less than 50% of 
original criteria 
evident 

Total points from rubric:    
 

Assignment rating:   /4 
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GRADING/EVALUATION RUBRIC for PARTICIPATION 
 

Remember that because this class only meets one day per week; if you miss one class you have missed a week of 
regular semester classes (3 hours). If you miss more than 3 hours of class, you will not have been involved in 
sufficient class discussion about ideas, concepts, and attitudes to meet the requirements of the course. It is also 
important for students to be on time and to stay for the entire class session in order to participate adequately. 

 
Criteria #1: The student’s participation in class sessions. 

A (4) B (3) C (2) D (1) 

100% participation 
(except for excused 
absence) with no late 
arrivals or early 
departures 

100% participation 
(except for excused 
absence) with few late 
arrivals or early 
departures 

Less than 100% 
participation but more 
than 80% (except for 
excused absence) OR 
with numerous late 
arrivals or early 
departures 

Any class participation 
less than 80% 

 
 

Criteria #2: The student fully participates in readings, class discussions, group work, presentations and 
other learning activities. 

A (4) B (3) C (2) D (1) 

On-time preparation of Demonstrates Less than Minimal preparation 
all assignments; high comprehensive comprehensive and participation in 
level of involvement in preparation and preparation evidenced, learning activities 
class activities completion of all but more than minimal; evident. 
demonstrating initiative assignments (but not basic level of 
and depth of thought. necessarily on-time); participation in learning 
Generates ideas. high level of activities etc. 

involvement in class 
activities. 

 
 

Criteria #3: The student exemplifies a professional attitude as a teacher candidate. 

A (4) B (3) C (2) D (1) 

Comments in class 
clearly indicate a high- 
level attention to 
readings, discussions, 
and class activities and 
depth of thought. 

Comments in class 
clearly indicate at least 
marginal attention to 
readings, discussions, 
and class activities and 
depth of thought. 

Comments in class 
derived from only two 
or three of the indicated 
resources, or are 
exclusively from 
personal experience and 
depth of thought is 
lacking. 

Comments in class are 
derived from one or 
none of the indicated 
resources, or comments 
are not made and 
thoughts and ideas are 
shallow or non-existent. 

 
 

Basic requirements are not met: F = 0 
 

Total rating:  Rating average:  Grade:    
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Schedule for Class Content and Assignments: EDUC 543-003 Spring 2014 
 

Date Topic Readings Assignments Due 

Week 1 
Sept 2 

Course overview Who 
are we? 
Children and schools 

Yardsticks: Developmental 
Considerations pp. 11 – 37; Broad 
Guidelines pp.39 – 44. 

 

 
 

Week 2 
Sept 9 

Basic issues and theories in 
child development Principles, 
analysis and conduct of 
developmental research 

McDevitt & Ormrod, Chapters 1 
and 2 
 
 

 

 
 

Week 3 
Sept 16 

Family, culture and 
community 
Genetic foundations, prenatal 
development, birth: Biological 
beginnings/ 
Library Orientation 

McDevitt & Ormrod, Chapters 3 
and 4 

Bring your laptop if 
you have one! 

Week 4 
Sept 23 

Physical development, brain, 
development, well- being 
Online Class 

McDevitt & Ormrod, Chapter 5 BlackBoard: 
Integrity Modules 

Week 5 
Sept 30 

Cognitive development 
theories: Piaget and Vygotsky 

McDevitt & Ormrod, Chapter 6  

Week 6 
Oct. 7 

 

Cognitive processes McDevitt & Ormrod, Chapter 7 Ethnographic 
report 

 
Week 7 
Oct. 14 

Issues about Intelligence 
Language development 

McDevitt & Ormrod, Chapters 8 
and 9 

 

 
 

Week 8 
Oct. 21 

Emotional development: 
Erikson’s theory/ 

 Sense of self/Social cognition, 
and Interpersonal behaviors 

McDevitt & Ormrod, Chapter 11/12  

Week 9 
Oct. 26 

 

Community Mapping Project 
 

Note: This is a Monday. This will 
take place at 4:30 during 542. We 
will not meet on Wednesday! 

Community 
Mapping Project 

Week 10 
Nov. 4 

Motivation, Self- 
regulation 

McDevitt & Ormrod, Chapter 13 Anecdotal 
observation #1: 
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Date Topic Readings Assignments Due 

    
 

Week 11 
Nov. 11 

Moral development McDevitt & Ormrod, Chapter 14 Anecdotal 
observation #2  
 

 
Week 12 
Nov. 18 

Academic domains: reading, 
writing, math, science, 
history, geography, art, music 

McDevitt & Ormrod, Chapter 10 Anecdotal 
observation #3: 

   

Week 13 

Nov. 25 

Thanksgiving Break   

Week 14 
Dec. 2 

Online  
Military Families/Trauma 

Online Modules  

Week 15 
Dec. 9 

Case study Presentations Use observation data and 
Yardsticks by Wood 

Presentations Case 
study (final paper) 
due December 12 
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Observation Reports (PBA) Rubric 
 

Standards Distinguished 
(met) 

4 

Proficient (met) 
3 

Developing (not 
met) 

2 

Beginning 
(not met) 

1 

Score 

Knows and 
understands 
the major 
concepts, 
principles, 
theories and 
research 
associated with 
the physical, 
cognitive, 
social/emotion
al, and 
language 
development of 
children ages 
4-12. 
 
(ACEI 1.0) 

Content is 
accurate, 
complete, clearly 
stated, and 
appropriately 
referenced. Uses 
in-depth 
knowledge of the 
physical, social, 
emotional, 
cognitive, and 
linguistic 
development and 
learning 
characteristics of 
children ages 4-
12 to give 
detailed 
description of 
child’s whole 
development, 
abilities, interests, 
values and 
cultural 
background from 
many theoretical 
perspectives. 

Content is 
accurate, 
generally 
complete, and 
clearly stated. 
Uses knowledge 
of the physical, 
social, 
emotional, 
cognitive, and 
linguistic 
development and 
learning 
characteristics of 
children ages 4-
12 to describe 
child’s 
development, 
from several 
theoretical 
perspectives. 

Content is 
accurate, but is 
incomplete. Uses 
nascent 
knowledge of the 
development of 
children ages 4-
12 to give brief 
description of the 
child’s 
development with 
some reference to 
theoretical 
perspectives. 

Content is 
not accurate, 
is 
incomplete, 
and lacks 
clarity. Does 
not 
demonstrate 
a thorough 
knowledge of 
the physical, 
social, 
emotional, 
cognitive, 
and linguistic 
development 
and learning 
characteristic
s of children 
ages 4-12 
and fails to 
give 
adequate 
description 
of child’s 
development 
supported by 
examples. 
 

 

Uses child 
development 
theory and 
observation to 
create a 
comprehensive 
description of 
the child's 
physical 
development.   
(ACEI 1.0) 
 

An exhaustive 
description and 
discussion of the 
child’s physical 
development with 
detailed reference 
to child 
development 
theory. 

A full 
description and 
discussion of the 
child’s physical 
development 
with general 
reference to 
child 
development 
theory. 

A general 
description and 
discussion of the 
child’s physical 
development with 
some reference to 
child 
development 
theory. 

A brief 
description 
and 
discussion of 
the child’s 
physical 
development 
with little or 
no reference 
to child 
development 
theory. 
 

 

8/2015 Irish 15  



Uses child 
development 
theory and 
observation to 
create a 
comprehensive 
description of 
the child’s 
cognitive 
development.  
(ACEI 1.0) 
 

Exhaustive 
description and 
discussion 
include all aspects 
with detailed 
reference to child 
development 
theory. 

Description and 
discussion 
include all 
aspects with 
general reference 
to child 
development 
theory. 

Description and 
discussion 
include some 
aspects with brief 
reference to child 
development 
theory. 

Limited 
description 
and 
discussion 
includes few 
aspects with 
little or no 
reference to 
child 
development 
theory. 

 

Uses child 
development 
theory and 
observational 
data to create a 
comprehensive 
description of 
the child's 
affective 
development 
(social, 
emotional). 
(ACEI 1.0) 
 

Exhaustive 
description and 
discussion 
include all aspects 
with detailed 
reference to child 
development 
theory. 

Description and 
discussion 
include all 
aspects with 
general reference 
to child 
development 
theory. 

Description and 
discussion 
include some 
aspects with brief 
reference to child 
development 
theory. 

Limited 
description 
and 
discussion 
include few 
aspects with 
little or no 
reference to 
child 
development 
theory. 

 

Demonstrates 
understanding 
that children 
aged 4-12 
differ in their 
development. 
(ACEI 3.2) 
  

Clearly stated 
evidence of 
knowledge and 
understanding 
how and why 
children differ in 
their development 
and the 
implications this 
has for the 
teacher.  

Stated or implied 
evidence of 
knowledge and 
understanding 
how and why 
children differ in 
their 
development and 
the implications 
this has for the 
teacher. 
 

Inadequate 
evidence of 
understanding 
and knowledge 
how and why 
children differ in 
their development 
the implications 
this has for the 
teacher. 
 

Does not 
show 
understandin
g or 
knowledge of 
how and why 
children 
differ in their 
development. 

 

Demonstrates 
understanding 
that children 
aged 4-12 
differ in their 
approaches to 
learning.  
(ACEI 3.2) 
 

Clearly stated 
evidence of 
knowledge and 
understanding of 
how a child’s 
learning is 
influenced by 
experiences, 
talents, 
disabilities, 

Stated or implied 
evidence of 
knowledge and 
understanding of 
how a child’s 
learning is 
influenced by 
experiences, 
talents, 
disabilities, 

Inadequate 
evidence of 
knowledge and 
understanding of 
how a child’s 
learning is 
influenced by 
experiences, 
talents, 
disabilities, 

Fails to show 
evidence of 
knowledge 
and 
understandin
g of how a 
child’s 
learning is 
influenced by 
experiences, 
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language and 
culture.  

language and 
culture. 

language and 
culture. 
 

talents, 
disabilities, 
language and 
culture. 

Demonstrates 
knowledge of 
the child’s 
ecological 
background 
including:  
•Community  
•Family  
•Demographics 
(e.g., 
race/ethnicity, 
language, 
religion) 
*School  
 
(ACEI 3.2 and 
5.2) 
 

Demonstrates 
clear, explicit 
detail and 
comprehensive 
knowledge of all 
sociocultural and 
ecological 
backgrounds. 

Demonstrates 
some detail and 
general 
knowledge of all 
sociocultural and 
ecological 
backgrounds. 

Demonstrates 
limited detail and 
knowledge of 
sociocultural and 
ecological 
backgrounds. 
 

Does not 
demonstrate 
awareness 
and 
knowledge of 
sociocultural 
and 
ecological 
backgrounds. 

 

Demonstrates 
understanding 
of how the 
child’s socio-
cultural 
context can 
affect 
development. 
 
(ACEI 3.2, 5.1 
and 5.2) 
 

Extensive and 
specific 
discussion of 
socio-cultural 
implications for 
development with 
particular 
reference to case 
study.  
 

Full discussion 
of socio-cultural 
implications for 
development 
with general 
reference to case 
study. 

Limited 
discussion of 
socio-cultural 
implications for 
development and 
little reference to 
case study. 
 

No 
discussion of 
socio-
cultural 
implications 
for 
development. 

 

Demonstrates 
understanding 
of how the 
child’s socio-
cultural 
context can 
affect learning. 
 
(ACEI 3.2, 5.1 
and 5.2) 
 

Extensive and 
specific 
discussion of 
socio-cultural 
implications for 
learning with 
particular 
reference to case 
study.  

Full discussion 
of socio-cultural 
implications for 
learning with 
general reference 
to case study. 

Limited 
discussion of 
socio-cultural 
implications for 
learning and little 
reference to case 
study.  

No 
discussion of 
socio-
cultural 
implications 
for learning. 

 

Compare and 
reflect 

Reflection 
addresses review 
of similarities and 

Reflection 
addresses review 
of similarities 

Limited reflection 
on the review of 
similarities and 

No reflection 
on 
similarities 
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observation 
reports  
 
(ACEI 5.1) 

differences across 
developmental, 
cultural and 
academic 
indicators 
comprehensively.  
Exhaustive and 
specific 
discussion on 
how candidates 
will address these 
similarities and 
differences in 
their future 
classrooms. 
 

and differences 
across 
developmental, 
cultural and 
academic 
indicators 
generally. Broad 
discussion on 
how candidates 
will address 
these similarities 
and differences 
in their future 
classrooms.  
 

differences across 
developmental, 
cultural and 
academic 
indicators 
comprehensively.  
Limited 
discussion on 
how candidates 
will address these 
similarities and 
differences in 
their future 
classrooms.  
 

and 
differences 
across 
reports. No 
discussion to 
how 
candidates 
will address 
similarities 
and 
differences in 
their future 
classrooms. 

Organization 
 
Report adheres 
to written 
assignment 
expectations 
and 
demonstrates 
clarity, fluidity 
and adherence 
to APA format.  
 

Highly organized 
report with 
effective 
transitions. 
Superior 
introduction and 
conclusion, which 
provides 
synthesis for the 
aims of the report. 

Logical 
organization 
with some 
inconsistent 
transitions. 
Introduction and 
conclusion 
related to report 
aims generally 
and broad 
synthesis 
provided. 

Logical 
organization, with 
few transitions. 
Ineffective 
introduction 
and/or conclusion 
providing little 
relevance to the 
report aims.  

Poor 
organization 
and lacks 
unity. No 
transitions. 
No 
introduction 
and/or 
conclusion. 

 

Written 
Mechanics 
 
Report 
demonstrates 
grammatical 
correctness 
and evidence 
of 
proofreading.   
 

Superior editing. 
No errors in the 
following areas: 
spelling, 
grammar, 
punctuation, 
capitalization and 
adherence to APA 
format. 

Careful editing. 
Fewer than 3 
errors in the 
following areas: 
spelling, 
grammar, 
punctuation, 
capitalization 
and adherence to 
APA format. 
  

Some attempt at 
editing. Fewer 
than 6 errors in 
the following 
areas:  
spelling, 
grammar, 
punctuation, 
capitalization and 
adherence to APA 
format. 

Careless 
editing. 
More than 6 
errors in the 
following 
areas: 
spelling, 
grammar, 
punctuation, 
capitalization 
and 
adherence to 
APA format. 
  

 

 
Peer Review (2/2) _______ 
 
Total (50 points)   _______ 
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