Graduate School of Education
Program: Special Education
Summer Semester, 2010
Course title: EDSE 627, Psychoeducational Assessment, Section B01Credit
Hours: 3
Meetings: Mondays, 4:30 PM, June 7 – July 28, 2010
Location: Fairfax Campus, Innovation Hall, Room 223
Instructor: Vaughn K. Lauer, Ph.D.
Office: N/A
Office Hours: N/A
Phone: (703) 464-9592
Email: Vlauer1@verizon.net

Course Description
Course Description from University Catalog:
Prerequisite: None
This course is to provide students with knowledge and experiential learning activities related
to psychoeducational assessment of students with mild disabilities. Content covered includes
statistical and psychometric concepts in assessment; norm-referenced, criterion-referenced,
and curriculum-based measurement techniques, as well as informal testing. Opportunities are
provided for administration, scoring, and interpretation of norm-referenced and informal
assessments. Provides experiences in administering, scoring, and interpreting academic and
behavior assessment instruments commonly used in special education with an emphasis on
writing reports and developing the Individualized Education Program using existing and emerging
technologies. Considers use of assessment results for instructional and placement decisions.
Prerequisites: Enrollment in teaching licensure or in a graduate degree program in education.
This course will incorporate the evidence-based practices (EBPs) relevant to Normreferenced assessments, curriculum-based assessments, and classroom testing and
grading. These EBPs are indicated with an asterisk (*) in this syllabus. Evidence for
the selected research-based practices is informed by meta-analysis, literature
reviews/synthesis, the technical assistance networks which provide web-based
resources, and the national organizations whose mission is to support students with
disabilities. We address both promising and emerging practices in the field of special
education. This course will provide opportunities for students to take an active, decisionmaking role to thoughtfully select, modify, apply, and evaluate EBPs in order to improve
outcomes for students with disabilities.

Student Outcomes
Upon completion of this course, students will be able to:
•
Provide the definition of assessment and the purposes and assumptions
regarding assessment of exceptional children.
•
Compare and contrast the terms assessment and testing.
•
Describe relevant ethical standards, litigation, and legislation related to
assessment.
•
Describe the characteristics of norm-referenced, criterion-referenced,
curriculum-based and informal teacher-made tests, their similarities and
differences, and their respective roles in the assessment process.
•
Demonstrate knowledge of basic measurement concepts and evaluate the
psychometric properties of individual tests.
•
Create graphic displays of data in appropriate formats including: stem and
leaf plot, scatter plot, and line graph using a computer spreadsheet.
•
Calculate descriptive statistics and correlation coefficients using a
spreadsheet.
•
Explain scores from norm-referenced assessments in an accurate manner
appropriate for consumers of assessment information such as parents,
other educators, and the students who participated in the assessments.
•
Select, administer, and score a variety of educational tests.
•
Interpret test results, generate appropriate educational goals and
objectives based upon these results, and report test results in a
professional written format.
•
Use assessment information in making eligibility, program, and placement
decisions for individuals with exceptional learning needs, including those
from culturally and/or linguistically diverse backgrounds.
•
Write assessment reports of academic achievement tests.
•
Conduct curriculum-based measurement activities to guide instructional
decision-making.
Professional Standards:

Relationship of Courses to Program Goals and Professional
Organizations This course is part of the George Mason University, Graduate School of
Education, Special Education Program for teacher licensure in the Commonwealth of
Virginia in the special education areas of Emotional Disturbance and Learning Disabilities,
and Mental Retardation. This program complies with the standards for teacher licensure
established by the Council for Exceptional Children (CEC). The CEC Standards are listed on
the following web site:
http://www.cec.sped.org/ps/perf based stds/common core 4-21-01.html
The CEC Standards that will be addressed in this class include some of the
following:

Standard 8 — Assessment
Knowledge:
•
•
•
•
•

Basic terminology used in assessment.
Legal provisions and ethical principles regarding assessment of
individuals.
Screening, pre-referral, referral, and classification procedures.
Use and limitations of assessment instruments.
National, state or provincial, and local accommodations and modifications.

Skills:
•
•
•
•
•
•
•
•
•
•

Gather relevant background information.
Administer nonbiased formal and informal assessments.
Use technology to conduct assessments.
Develop or modify individualized assessment strategies.
Interpret information from formal and informal assessments.
Use assessment information in making eligibility, program, and placement
decisions for individuals with exceptional learning needs, including those
from culturally and/or linguistically diverse backgrounds.
Report assessment results to stakeholders using effective communication
skills.
Evaluate instruction & monitor progress of individuals with exceptional
learning needs.
Develop or modify individualized assessment strategies.
Create and maintain records.

Nature of Course Delivery
Learning activities include the following:
1. Class lecture and discussion
2. Application activities using computer spreadsheets
3. Application activities using assessment instruments
4. Small group activities and assignments
5. Video presentations
6. On-line assessments
7. In-class paper and pencil assessments

College of Education and Human Development Statement of
Expectations
The Graduate School of Education (GSE) expects that all students abide by
the following:


Students are expected to exhibit professional behavior and dispositions. See
http://gse.gmu.edu/facultystaffres/profdisp.htm for a listing of these
dispositions



Students must follow the guidelines of the University Honor Code. See
http://www.gmu.edu/catalog/apolicies/#Anchor12 for the full honor code. Be
especially observant of proper documentation of source material in order to avoid
plagiarism. See http://mason.gmu.edu/%7Emontecin/plagiarism.htm for guidelines.



Students must agree to abide by the university policy for Responsible Use of
Computing. See http://www.gmu.edu/facstaff/policy/newpolicy/1301gen.html.



Students with disabilities who seek accommodations in a course must be registered with
the GMU Office of Disability Services (OSD) and inform the instructor, in writing, at the
beginning of the semester. See www.gmu.edu/student/drc or call 703-993-2474 to
access the OSD.



Students are expected to attend all classes, arrive on time, and stay for the duration
of the class time. Two or more unexcused absences will result in no credit for this
course.



We will use person first language in our class discussions and written assignments
(and ideally in your professional practice). Please refer to “Guidelines for NonHandicapping Language in APA Journals” http://www.apastyle.org/disabilities.html

Additional Listing of Resources and Expectations:
George Mason University Email: https://mserver3.qmu.edu/
From this link, follow the directions for activating an email account. Every student is required to
establish a GMU email account. Course email correspondence and other important university
emails will be sent to GMU email accounts.
George Mason Patriot Web: https://patriotweb.gmu.edu/
A self-service website for students, faculty, and staff of George Mason University. There is a
wealth of useful links, information, and online forms on this website including program of
studies details, application for graduation, request for transfer of credit, and internship
application.
TaskStream Submission
*Note: Every student registered for any EDSE course as of the Fall 2007 semester is
required to submit signature assignments to TaskStream (regardless of whether a course is an
elective, a one time course or part of an undergraduate minor). TaskStream information is
available at http://gse.gmu.edu/programs/sped/. The signature assignment for this course
(the CBM Project) must be submitted to TaskStream (https://www.taskstream.com) at the
end of this course. Failure to submit the assignment to TaskStream will result in reporting the
course grade as Incomplete (IN). Unless this grade is changed, upon completion of the
required submission, the IN will convert to an F nine weeks into the following semester.*
APA Formatting Guidelines: http://www.psywww.com/resource/apacrib.htm This
website is offered as a companion to the APA style manual. It should not be considered a
substitute for directly consulting the APA manual, 6th edition for standard procedures of applying

APA style. Additional APA style help URLs are available on the GSE library URL.

George Mason University Honor Code:
http://www.gmu.edu/facstaff/handbook/aD.html
This URL defines student and faculty conduct to promote a stronger sense of mutual
responsibility, respect, trust, and fairness among all members of the George Mason
University community. The honor code deals specifically with cheating and attempted
cheating, plagiarism, lying and stealing.

Academic Integrity: Students in this course are expected to exhibit academic integrity at
all times. It is essential that all students submit their own work, especially with the technical
information and skills taught within this course. To that end, plagiarism is a violation of academic
integrity, as well as the ideas and principles of this class. Plagiarism is the intentional or
unintentional use of others’ ideas, words, data, figures, pictures, sequence of ideas, or
arrangement of materials without clearly acknowledging the source (based on the Mason
Honor Code online at: http://mason.gmu.edu/~montecin/plagiarism.htm). The instructor
reserves the right to submit your work to turnitin.com, a plagiarism detection service, for an
integrity assessment as needed. Students who commit plagiarism of any form (e.g. whether it be
copying test answers, using someone else’s exact words in a written assignment, etc.) will
be given an “F” as their course grade and the matter will be reported to the Dean of the
Education School and the GMU Honor Council.

Advising contact information: Please make sure that you are being advised on a
regular basis as to your status and progress through your program. You may wish to contact
Jancy Templeton, GMU Special Education Advisor, at jtemple1@gmu.edu or 703-993-2474.
Please be prepared with your G number when you contact her.

Texts and Readings:
Required Texts
Taylor, R. (2009) Assessment of exceptional Students Educational and Psychological
Procedures(8th ed.) Upper Saddle River, N.J.: Pearson.
American Psychological Association. (2010). Publication manual of the American
Psychological Association (6th ed.). Washington, DC: Author.
Blackboard
You can access Bb at http://courses.gmu.edu

It is recommended that students retain copies of all course products to document
their progress through the GSE ED/LD program. Products from this class can
become part of your individual professional portfolio used in your portfolio classes
that documents your satisfactory progress through the GSE program and the CEC
performance based standards.
• The use of electronic devices that produce sound or otherwise interfere
with the learning of others (i.e., cell phones, pagers, etc.) is prohibited
during class. Please turn these devices off or to vibrate before the start of
class.
• Computers may be used to take notes during class, but they may not be
used for internet exploration or other non-class activities during class time.

Assessment of Course Requirements:
Requirements of this course include readings, from your textbook and professional journal
articles, and activities, which include in-class individual and group work, as well as
independent assignments outside of class. The goal of all work for this course is to increase
your knowledge and skills about educational assessment to assist you in effectively
evaluating your students’ academic progress using multiple assessment forms to obtain a
more comprehensive picture of individual students’ learning needs and progress.
The signature assignment for this course is the curriculum-based measurement assignment
that will assist you in applying assessment procedures, evaluating student performance, and
designing instruction based on student need. There are several other forms of assessment
implemented in this class, including both formative and summative evaluation measures.
Students are expected to complete all forms of class assessment and final grading will be
based on the cumulative points that students earn based on their performance on all course
assessments. Student performance on assignments is expected to be both timely and of
high quality.
Online submission of student work is required, and hard copies will not be used in
this course. All submissions are to be emailed to me by the start of class on the due
date (4:30 PM).
Assignments that are received after the above timeline are late Late assignments will be
accepted with a point deduction. All course assignments should be completed with graduate
level use of content, grammar, spelling, and written expression clarity. If writing is an area of
difficulty, you will need to visit the GMU Writing Center to work on these skills
(http://writingcenter.gmu.edu).
.

Assignments will be returned and graded via your email. It is suggested that you
download and save all returned assignments, as well as corresponding evaluations and
comments.:

Course Requirements Evaluation
Assignment

Points Earned/Total
Points

1. Attendance & Participation, Completed
Activities and Assignments (10 pts. per
class meeting)

/80

2.
3.
4.
5.
6.

/25
/20
/80

Article Review
Curriculum-Based Measurement Proposal
Curriculum-Based Measurement Project***
Assessment Description
Behavioral Assessment Tool Implementation &
Summary
7. Standardized test: guided
report/interpretation
8. Standardized test: independent
report/interpretation
9. Midterm Exam
10. Final Exam
Total # of points earned
11.

/25
/40
/50
/100
/100
/100
/620

***Course signature assignment.
Course evaluation and final grades will be calculated based on the below
percentages calculated from each individual student’s point score out of the possible 620
point total. Late assignments will be accepted in the following manner:
> 5% point deduction — up to 1 week late
> 10% point deduction — 1-2 weeks late
> 25% point deduction — 2 weeks until the last class meeting beforeexam
week
*No late assignments will be accepted after the last class meeting before exam week.

Signature Assignment Requires On-Time Submission

***On-time submission of the Signature Assignment required. For this one
assignment, there are no late assignment possibilities or points. Failure to
complete the signature assignment according to instructions and guidelines with
on time submission to me via email will result in a failing grade for the course.

***

Grading Scale:
A

95-100

A-

90-94

B+

87-89

B

80-86%

C+

77-79

C

70-76%

F

69% and below

Course Assignment Details:
Attendance and Participation - Weekly (5 points per class for a total of 75
points)
Class attendance and participation are an important part of this class because of the
technical nature of the information learned through the course. Attendance points are earned
for each class to emphasize the importance of engaging in the learning activities and
educational environment of the course. Students are expected to arrive on time, participate
in all class discussions and activities, and stay until the end of class. Attendance will not be
monitored through a roll call, but maintained through the artifacts students produce during
class through group and individual work. For full attendance credit during each class,
students must not only attend the full class session, but actively participate, work
cooperatively, and turn in high quality class products. If you are unable to make any class
sessions during the semester, please contact the instructor by phone or e-mail before the
class session where you will be absent. In the rare event of an emergency or severe
sickness, each student is given 1 “grace” absence without a point penalty, as long as the
instructor is notified before the class session. Two or more unexcused absences will
result in no credit for this course. If you are to be absent, contact the instructor
prior to that ass.

Article Review*— Due June 15th ( 25 points)
Besides your textbook, there are many peer-reviewed journal articles that are
valuable and timely sources of assessment knowledge and information. It is
imperative that students become familiar with using professional journals in the field
of special education to inform their professional practice. Each student is asked to
independently read and evaluate an assessment article from the list of articles
below. These articles will be available to you via the university library or online. In
some cases I will email these to you. There is no specific length for reviews, but they
should comprehensively address the following:
• What? - What did I learn from reading this article?
• So What? - What was relevant about what I learned? Why is it
important?

• Now What? - Now that I have this information what does it mean to
me?
Note: Do not provide a summary of what the article states.

Possible Articles are below, but may be supplemented by others that will be
provided to you.
Espin, C. A., Shinn, J., & Busch, T. W. (2000). Formative evaluation (Current Practice Alerts No. 3). Reston,
VA: Division for Learning Disabilities & Division for Research of the Council for Exceptional
Children.
Fuchs, D., & Fuchs, L. S. (1986a). Test procedure bias: A meta-analysis of examiner familiarity effects.
Review of Educational Research, 56(2), 243- 262.
Moreland, K. L., Eyde, L. D., Robertson, G. J., & Primoff, E. S. (1995). Assessment of test user
qualifications: A research-based measurement procedure. American Psychologist, 50(1), 14-23.
Thurlow, M. L. (2001). High stakes assessment (Current Practice Alerts No. 4). Reston, VA: Division for
Learning Disabilities & Division for Research of the Council for Exceptional Children.

Article Review Rubric
Element

Points

Comments

What? - What did I learn from
reading this article?
• Several specific key learning points
described from the article (5 points)
• Connections made between key
points and student’s own
understandings (5 points)

/10

So What? - What was relevant about what I
learned? Why is it important?
• Relevancy of key learning points
explained with specific reasons (3
points)
• Importance to the student’s
professional practice explained (2
points)

/5

Now What? - Now that I have this
information what does it mean to me?
• Immediate and long-term meaning of
the learning points described (3
points)
• Action or self-reflection motivated by
this meaning (2 points)

/5

Writing Style
• Grammar, spelling and clarity of
expression (3 points)
• APA format (2 points)
TOTAL

/5

/25

Exercises and Activities — Weekly (10 points per activity assigned up to 80
points total) *
Each week there may be an exercise or activity that corresponds with the chapter covered in
class that week. The exercise will need to be completed and emailed to the instructor by
noon one week from the date of the assignment, each exercise is meant as individual work,
and each student should work independently to achieve the most practice with the content
of the particular chapter. In this way, the instructor can monitor individual understandings,
as well as group understanding, of content that has been presented in class. Each activity or
exercise is worth 10 points.

Assessment Description*—Due June 17th (25 Points)
Name of
Assessment/Test:

Criteria

Points

Purpose:

What is this assessment designed to do?

1

Population:

What age group/range is this designed for?

1

Scales:

Domains assessed with respective scaling/scoring
results
Time to administer the entire test.
Self-explanatory
Self-explanatory

3

Explain how and when the scoring is performed.
Explain the manner of scoring
Explain the process of using raw scores and
conversation to various other measures of the score to
the mean scores
Review and summarize the reliability of the test scores,
the subtests and domain scores, dependent on what
information is provided. This is not to be more than a
paragraph. You want to SUMMARIZE reliability scores.
Summarize how the authors determined validity of the
test scores. Be aware, this is not as easy to understand
as reliability scores.
Discuss the samples used in norming and standardizing
the assessment.
What purposes and what fields are listed for use of this
test.

5

Time:
Author(s):
Publisher:
Scoring:

Reliability:

Validity:

Norms:
Suggested use(s):

1
1
1

5

3

3
1

Curriculum-Based Measurement Proposal *— Due June 29th (20
points) The curriculum-based measurement proposal is the written plan that students will
formulate and present to the instructor for how they will monitor a single student’s progress on a
specific academic task. The proposal must detail the key points of the project’s two-fold
purpose: assessment and instruction.
The academic area selected for the CBM project can include any curriculum area taught in
school, but must be appropriate for continuous progress monitoring. Each project will
include two baseline measures and six instructional probes, so the academic area selected
must be one that can be assessed, taught on a regular basis, and then re-assessed
throughout the instructional process. Teachers who are already practicing in the field are
suggested to pick a curriculum area which they already teach to make the project more
meaningful and easily applied in their own classrooms. Individuals without their own
classroom are asked to choose curriculum areas that would be appropriate and easily
teachable to college-aged peers and family members (and one such person would be
targeted for assessment and instruction for this project).

Helpful Guidelines
Curriculum area. When trying to select a curriculum area for CBM, whether you have a
classroom or will be teaching peers, pick instructional tasks that directly support academic
curriculum. Some examples would be reading fluency, mathematics facts proficiency,
spelling tasks, vocabulary knowledge, and identification or matching of facts. Curriculum
areas involving motor skills for sports and games, musical instrument performance, and
other non-academic tasks would not be appropriate. Keep in mind that whatever you select
must be easy to measure in terms of correct/incorrect or
knowledgeable/unknowledgeable.

Continuous progress monitoring. The CBM project has its core focused on
progress monitoring, which means the baseline measures and probes will be used to
evaluate learner progress in terms of accuracy and speed of responses. These abilities are
called fluency tasks within an academic area. The goal of fluency tasks is typically a predetermined level of correctness and speed for mastery, which requires learner practice to
accomplish. As a result, the academic area you target should be suitable for repeated
assessment to gauge progress toward the pre-determined mastery level. When selecting
your target academic area, consider the statement that the content selected and method for
teaching makes about you in your final portfolio, since this project is a required artifact for the
portfolios of degree-seeking students.

Discrete response tasks. Curriculum-based measurement is best implemented
with learning tasks that specifically need fluency (accuracy and speed) for competence.
Some examples are reading fluency, arithmetic computation, and recall of factual
information. They are composed of discrete behaviors which can be scored binomially (i.e.,
right or wrong) and must be executed automatically in order for them to be usable in higherorder tasks that rely upon them. Academic areas that are not appropriate for CBM include
ones that are typically scored holistically or qualitatively.

Proposal Requirements
The CBM proposal should include the below elements. Based on this proposal you will
receive feedback from the instructor on the suitability of your proposed project for the
purposes of the course. If the proposed project does not fit appropriately within the scope
of the course project, then the student will be given suggestions for a proposal revision and
given the opportunity to revise and resubmit.
Your proposal must contain the following elements:
1. Name of the skill you will teach and a description of the probe you will use to
evaluate the skill
2. The time length for your student to work on the probe. Remember, in most cases,
probes are 2 – 3 minutes. Briefly explain the reasoning behind your time length.
3. Explain whether the time on your probe will be applied per item (e.g., name each
word presented in 5 seconds or less) or applied across the entire body of the
probe (e.g., complete 100 single digit multiplication problems, zero through nines,
in one minute). Briefly explain the reasoning behind your timing procedures.
4. Explain whether you will score incorrect and correct responses or only correct
responses for your student. Briefly explain the reasoning behind your scoring
procedures.
5. Explain whether you will score whole points or allow partial credit. (If allowing
partial credit, describe your scoring rules with specifics, e.g., counting individual
digits in arithmetic problems.)
6. Describe how you will ensure that each probe is of identical length and identical
difficulty.
7. Describe how you will determine the desired level of performance for the final
measure.
8. Create a graph showing:
a. your estimation of the first two baseline points,
b. the phaseline separating the baseline from instructional phases, and
c. the aimline for your subsequent six instructional probes.
9. *Create the graph using Excel or another spreadsheet and then paste it into your
proposal document.
10. Briefly describe your instructional method. How long will your sessions last? How
often do you plan to meet with your student? What materials will you use?
11. State your behavioral objective. Your behavioral objective must include: (a) what
the student will do, including response format, (b) how well they are to do it by
your last instructional probe, and (c) the time allotment that you will use to
measure fluency.
*The evaluation of the CBM Proposal will be based on a 2-point scale for each
required element. One point will be awarded for each included item, and a second
point will be awarded for each item description's clarity. The CBM proposal will be
evaluated in this way for a total of 20 points.*

Curriculum-Based Measurement Project *— July 20th (100 points)
When completing the curriculum-based measurement project, the belowinformation is

essential to your success:
1.

2.
3.

Think about whether there is a logical reason for the assessment. A variety of legitimate
reasons for assessing learning and performance exist. Find something better than: “I
had to do a project for a class.”
Analyze the curriculum in use to determine the content and skills necessary to complete
the task to be evaluated.
Make sure that the content you are teaching is appropriate for continuous progress
assessment. That is, do not set up a series of discrete criterion referenced tests
that could be administered independent of each other and without reference to each
other. Such projects can receive grades no higher than70%, even if

everything else is perfect
4.

5.

6.

Formulate behavioral objectives before you start. What does the person have to do
to show that they know the skill – how well and how fast do they have to be able to do
it?
Develop appropriate assessment procedures (i.e., probes). A clear objective leads
directly to a logical probe. Look back at your objective. What do you want the student
to do? In what format? How well? How fast?
Create your probes ensuring that each probe is of the same difficulty, same number of
items, same format, and same skills as the others. The first probes (baseline

measures) should be as difficult as the last probes that you will use.
7.

Obtain baseline data. One data point is not sufficient. Collect a minimum of two
baseline measures, if the baseline measures are stable, then proceed to the next
step. If the first two measures show instability, collect a third measure. If the third point
is similar to either of the first measures, select a measure of central tendency to
represent the overall baseline score for the left side of your aimline. If the addition of
a third measure shows a trend, consider selecting a different topic or continue to
probe until a stable baseline is obtained.
8. Conduct instruction and collect assessment data (6-10 lessons of ten to fifteen minutes in
duration are sufficient for this exercise). As you see, you will need a few weeks to
complete instruction and probes after obtaining baseline data – make sure to allow
yourself plenty of time! In addition to the baseline data, you will need to obtain data
from six instructional probes.
9. At each probe, load you data on the computer-generated graph that describes your
project and apply the data decision rules so that you may adjust your instruction as
needed.
10. Repeat steps as necessary.
After finishing the physical implementation, your project should be
submitted in written format containing the following headings with the
appropriate corresponding information:
1. Student Information
2. Content Description and Reason for Selection
3. Behavioral Objective
4. Description of the Probe(s) and Measurement Format including time limits
5. Description of the Instructional Methods/Materials Employed

6.
7.

Performance Graph
Discussion of Results including:
a. summary of the student responses to instruction
b. any decisions made using the data decision rules
c. recommendations for others or to be implemented on a repeated
implementation (i.e., what would you do different next time?)

Curriculum-Based Measurement Project Rubric
Element
Student Information

Points

Comments
/10

• Brief academic history
•

Brief description of student’s
academic strengths and
weaknesses in the area targeted

Planning

•
•
•
•

/25

Reason for assessment
Curriculum analysis
Behavioral objective(s)
Probes

Instruction

•

Instruction and materials
selected show an
understanding of the targeted area

•

Instructional modifications based
on student assessment data evident

Measurement
• Clarity of Display
• Baseline

/10

/25

• Aimline
• Phaseline
• Data-decision rules evident
Overall Presentation

•
•
TOTAL

/10

Logical organization and
explanation of project
APA format
/80

Behavioral Assessment Tool Implementation & Summary* — July 22nd
(40 points)
Assessment of both academic and behavioral progress is essential for student success.
While you will take other courses that more specifically target behavioral assessment
tools and corresponding interventions, the current behavioral assessment assignment is
geared at familiarizing you with basic behavior monitoring tools. For this assignment, you
are required to select one of the behavioral assessment tools from your text: event
recording, interval recording, anecdotal recording, duration recording, latency recording, or
interresponse time. Using your selected assessment method, you are asked to use the
assessment tool on three different occasions to collect behavioral data on a target
student. Each occasion should be on a different day of interaction with the student. If you
do not have your own classroom, you are asked to use the behavioral assessment tool to
observe the behavior of a family member or peer. Using the assessment tool data, you are
then asked to write up a summary about your assessment experience and knowledge gained
from implementing the behavioral assessment.
The behavioral assessment tool summary should contain:
1. Description of the problem behavior. Explain why the behavior is causing the student
educational difficulties.
2. Description of the desired replacement behavior. Explain why this behavior is
desired and preferable for the student’s educational outcomes.
3. Description of behavior assessment implemented and how you specifically used it to
assess your student. Explain why this particular assessment was chosen – reasons
should focus on the type of behavior being observed and the most appropriate method of
monitoring that particular behavior.
4. Explanation of the technical aspects of implementing the assessment. Was it easy to
implement? What complications did you encounter? Was there anything you discovered
about the assessment during the implementation?
5. Describe the behavioral data you were able to collect using the assessment and
the possible utility of such information for the student’s educational progress.
*Note: The behavioral assessment tool implementation does not have an
instructional component as the CBM Project does. As a result, you should
not be teaching replacement behaviors or implementing any form of
behavioral intervention before, during, or after the three behavioral
assessments. The goal of this assessment project is for you to become
more comfortable with monitoring student behaviors.

Behavioral Assessment Tool Implementation & Summary Rubric
Element

Points

Comments

Problem behavior
• Description of problem behavior (3
points)
• Explanation for why the
behavior is causing educational
difficulties (3 points)

/6

Replacement behavior

/6

•
•

Description of replacement
behavior (3 points)
Explanation for why the
behavior is preferable for student’s
educational outcomes (3 points)

Behavior Assessment
• Description of behavior
assessment implemented (3
points)
• Explanation of behavior
assessment usage with your
particular student (3 points)
• Explanation for type of behavior
assessment tool chosen (3 points)

/9

Technical Aspects of
Implementation
• Description of ease or
challenge of usage (3 points)
• Description of complications or lack of
complications encountered (3
points)
• Explanation of any discoveries during
implementation (3
points)

/9

Behavioral Data Collected
• Description of behavioral data collected
using the assessment (3 points)
• Explanation of possible uses of collected
behavioral data for student’s educational
progress (3 points)

/6

Writing Style
Grammar, spelling and clarity of expression (2
points)
•
APA format (2 points)

/4

•

TOTAL

/40

Standardized Test Report & Interpretation *
Assignments and dates to be determined based on class progression
You will be required to complete two incomplete reports provided to
you.
Test Report 1 You will be provided a psychoeducational report to read. There will be
no summary or conclusions provided by the evaluator. Under each heading found
within the assessment at the end of the report, you are to provide summaries of
interpretations of findings for each under the headings provide. You are also to cite
recommendations you would make to the IEP team based on this assessment. You
are encouraged to work with someone else.
Total Score
/50

Test Report 2 You will be provided a psychoeducational report to read. There will be
no summary or conclusions provided by the evaluator. Under each heading found
within the assessment at the end of the report, you are to provide summaries of
interpretations of findings for each under the headings provide. You are also to cite
recommendations you would make to the IEP team based on this assessment. Unlike,
Test Report 1, you are to complete this activity independently.
* For Test Report 2, the total score is multiplied by 2 so that it is worth 100 points
instead of 50, the value of Test Report 1.

Midterm Exam — June 29th (100 points)
The midterm exam will consist of multiple choice, true or false, fill-in-the-blank, short answer,
and essay questions. This exam will include all textbook chapters, lectures, and class
learning activities covered up to that point in the class. A midterm review will be conducted
in class the week before the midterm exam. The midterm is open-book and open-note, so
feel free to bring and use your text and class notes the night of the midterm. However, it is
expected to be your own independent work, so collaboration with classmates is not
permitted during the midterm.

Final Exam — July 27th (100 points)
The final exam will have a similar format to the midterm exam with multiple choice, true
or false, fill-in-the-blank, short answer, and essay questions. Since the nature of the
material learned in class is cumulative, the final exam will cover all textbook chapters,
lectures, and class learning activities from the whole semester, including items covered
prior to the midterm. A final exam review will be conducted in class the week before the
final exam. The final exam is open-book and open-note, so feel free to bring and use your
text and class notes the night of the final exam. However, it is expected to be your own
independent work, so collaboration with classmates is not permitted during the final exam.

COURSE SCHEDULE
Date
6/8

Topics

Assignments Due

Syllabus
Overview and Introduction to Assessment
6/10

6/15

Assessment: Historical, Philosophical
and Legal Considerations

Read Chapter 1 and 2

Practical and Ethical Considerations

Read Chapter 3

Understanding Descriptive Statistics
6/17

RtI

Read Chapter 4

Observation and Functional
Behavior Assessment

Read Chapter 4

Criterion-referenced Testing and
Curriculum-Based Assessment

Read Chapter 5

6/22

6/24

Mid Term Review
6/29
Mid Term

Mid-Term

Portfolio Assessment and Other
Alternative Assessment Procedures

Curriculum-Based
Measurement Proposal due
Chapter 6

7/1
Norm Referenced Assessment

Article Review
Handouts

7/6
Assessment Behavioral and
Emotional Status

Chapter 9

Assessment of Intelligence

Chapter 7

7/8

7/13 Assessment of Adaptive Behavior

Chapter 8

7/15
Assessment of General Achievement

Chapter 11

Early Childhood Assessment

Read Chapter 15

Presentation on Curriculum-Based
Measurement Project

Curriculum-Based
Measurement Project

7/20

7/22
Final Review

Behavioral Assessment
Tool Implementation
Presentation on Behavioral Assessment Tool and Summary
Implementation
7/27 Final Examination
Test Report 2

NOTE:

•
•
•

•

This syllabus may change according to class needs.

•

If you need course adaptations or accommodations
because of a disability or if you have emergency
medical information to share with the instructor or need
special arrangements, please call and/or make an

Registration Dates: Mar 15, 2010 to Jun 11, 2010
Drop without Tuition Penalty Dates: Mar 15, 2010 to Jun
11, 2010
Drop with Tuition Penalty (and final drop deadline)
Dates: Jun 12, 2010 to Jun 18, 2010

