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GEORGE MASON UNIVERSITY

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT

PROGRAM – SPECIAL EDUCATION

Syllabus for EDSE 743: Leadership in Special Education Administration (3 credits)
Fall 2009
Thursday, 4:30-9:30 pm
Hammond Middle School, Room C124
ADJUNCT FACULTY:
Dr. Jane M. Quenneville


Office phone: 703.824.6708
Cell Phone: 571.289.3482 or 757.435.4327

Office location: Central Office


Email:
jane.quenneville@acps.k12.va.us
COURSE DESCRIPTION
Examines leadership issues and applies them to the administration of special education programs. Explores current challenges in the delivery of services for exceptional children through case studies and projects. 

Prerequisites: There are no required prerequisites for this course, but it is strongly recommended that students completing the Certificate in Special Education Leadership complete courses in a specific order. Please refer to your Program of Studies for the recommended sequence of courses if you are completing the Certificate in Special Education Leadership. 
NATURE OF COURSE DELIVERY

Learning activities include the following:

· Discussion of material read in preparation for course sessions.
· Student participation (e.g., discussion, demonstration, inquiry) in small group and cooperative learning activities, including analysis of critical issues and readings as applied to case-based scenarios.
· Lectures and large group discussion activities.
· Online discussions and other individual assignments.
· Access and analyze materials and resources using a variety of medium, including Blackboard, web-based resources, and professional peer-reviewed journal articles.
LEARNER OUTCOMES
This course is designed to enable students to: 

1. Define leadership.

2. Describe the general behavioral and affective elements that define good leaders.

3. Identify specific forms/styles of leadership and explain how the behaviors relate to specific organizational goals.
4. Articulate their core beliefs about teaching, learning, and leadership, and relate these to their vision of effective school leadership.

5. Connect major leadership and organizational theories, and apply these to the understanding of real-world puzzles associated with leadership practice.
6. Describe the general manner in which policies are made including:

a. types of policy decisions

b. various constituent groups affected by each type of decision

c. goals that are often sought in policy-making

d. political and rhetorical tools used in policy-making

e. factors that contribute to uncertainty in policy-making

f. types of errors that affect policy making

g. tools for reducing uncertainty and error in policy making

7. Illustrate reform movements and how they gain momentum by providing examples of the political and rhetorical tools relative to selected reform movements that affect special education.

8. Analyze educational policy-making discussions and describe the elements of policy-making. 
9. Analyze current change initiatives in the context of historical education reform proposals/policies considering the following:

a. fidelity of the reform outcome with the intended purpose

b. internal consistency of logic in the arguments for or against the reform

c. the efficacy of the reform in meeting the stated goals of the policy-makers

d. unintended consequences of the reform

10. Explain how special education laws and policies conform or fail to conform to expectations for genuine change using frameworks for analyzing organizational behavior and outcomes.
PROFESSIONAL STANDARDS

Course’s Relationship to Program Goals and Professional Organization

This course is part of the George Mason University, Graduate School of Education (GSE), Special Education Program. This program complies with the standards for special educators established by the Council for Exceptional Children (CEC), the major special education professional organization. 

The CEC Standards are listed on the following web site: http://www.cec.sped.org . Look in the second column on the left, and click on “Professional Standards.”  On this page, to the right, there is a red book PDF document titled “What Every Special Educator Must Know.” The CEC Standards are located in this document. The primary CEC standards that will be addressed in this class are Standard 1: Foundations for the Special Education Administrator and Standard 9: Professional and Ethical Practice. The standards are stated as follows: 
Special Education Content Standard 1: Foundations

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Special Education Content Standard 9: Professional and Ethical Practice

Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.

COURSE TEXTS AND MATERIALS
Required Texts:

American Psychological Association (2001). Publication manual (5th ed.). Washington, DC: Author.

Bolman, L. & Deal, T. (2003). Reframing organizations: Artistry, choice, and leadership (3rd ed.). San Francisco: Jossey-Bass.
Fullan, M. (2001). Leading in a culture of change. San Francisco: Jossey-Bass.

Hehir, T. (2006). New directions in special education. Cambridge, MA: Harvard Education Press
*Some of these books may have been used in other programs of study; we will be applying key concepts to special education.
Supplemental Readings include policy briefs and reports, and articles related to special education policy and issues (Available in Blackboard).
Required Access to Course Blackboard Site: GSE Blackboard will be used to post important information for this course. Plan to access the Bb site several times per week; announcements and resources are posted on the Bb site in between class sessions (e.g., in response to queries or information requested by students). 

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT STATEMENT OF EXPECTATIONS

The College of Education and Human Development expects all students to abide by the following: 

· Students are expected to exhibit professional behavior and dispositions. See http://www.gse.gmu.edu/ for a listing of these dispositions. 

· Students must know and follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full Honor Code. 

· Students are expected to use APA Guidelines for written work and provide credit when using the work of others.  GMU currently subscribes to www.turnitin.com and the instructor may submit student work to that site for to determine originality of work.
· Students must agree to abide by the university policy for Responsible Use of Computing. See http://mail.gmu.edu and click on Responsible Use of Computing at the bottom of the screen. 

· Students with disabilities to seek accommodations in a course must be registered with the GMU Office of Disability Service and inform the instructor, in writing, at the beginning of the semester. See http://www.gmu.edu/student/drc or call 703-993-2474 to access the ODS. 
COURSE EXPECTATIONS
G

George Mason University Email: http://mserver3.gmu.edu/
From this link, follow the directions for activating an email account. Every student is required to establish a GMU email account. Course email correspondence and other important university emails will be sent to GMU email accounts. 

George Mason Blackboard: http://blackboard.gmu.edu GSE Blackboard will be used to post important information for this course (and others) and in completing some course assignments. Materials, resources, dialogues, notes, and other types of information will be housed on this course’s Blackboard web site. 

George Mason Patriot Web: https://patriotweb.gmu.edu/
This is a self-service website for students, faculty, and staff of George Mason University. There is a wealth of useful links, information, and online forms on this website including program of studies details, application for graduation, request for transfer of credit, and internship application. 

George Mason University Honor Code: http://www.gmu.edu/facstaff/handbook/aD.html 

This URL defines student and faculty conduct to promote a stronger sense of mutual responsibility, respect, trust, and fairness among all members of the George Mason University community. The honor code deals specifically with cheating and attempted cheating, plagiarism, lying, and stealing. In an effort to maintain trust in the classroom as well as provide a prerequisite for deterring plagiarism, Turnitin, a plagiarism detection service, may be used to evaluate materials submitted by students for evaluation.
Advising: 

Please make sure that you are being advised on a regular basis as to your status and progress through your program. You may wish to contact Amie Fulcher, GMU Special Education Advisor, at afulcher@gmu.edu or 703.993.2387. Please be prepared with your G number when you contact her.

Writing Resources and Support: 

APA Formatting Guidelines are also available at http://www.psywww.com/resource/apacrib.htm  

This website is offered as a companion to the APA style manual. However, it should not be considered a substitute for directly consulting the APA manual, 6th edition for standard of procedures for applying APA style. Additional APA help URLs are available on the GSE library URL and may be available on the course Blackboard site. Caution with using web sites or resources other than the APA manual because some may have erroneous information on them.
Another type of writing support during this course is available via the George Mason University Writing Center for support in writing (support needs will vary among students). The web site for the Writing Center is:  http://writingcenter.gmu.edu/. Many resources are available both on site and on the web, and students can now conveniently register online for appointments. 
TaskStream Submission Requirement

The signature assignment required for this course must be submitted electronically to Mason’s NCATE management system, TaskStream: (https://www.taskstream.com).

Note: Every student registered for any EDSE course as of the Fall 2007 semester is required to begin submitting signature assignments to TaskStream. TaskStream information is available at http://gse.gmu.edu/programs/sped/. Failure to submit the assignment to TaskStream may result in reporting the course grade as Incomplete (IN).

Absences
Understanding you are individuals with full and active lives, who have made the intellectual and financial commitment to regularly attend class, there may be an instance when you are not able to attend. If this unlikely event should occur, it is your responsibility to make arrangements to obtain notes, handouts, and lecture details from another student. Students who are absent are held responsible for the material covered and assignments due as if in attendance. Please be sure to notify the classmate(s) in sufficient time for them to be of assistance to you. Recommended, but not required, is that you notify the Instructor about absences in advance or within 24 hours after an absence. Be aware any points earned for participation in class activities, during a time of absence, will not be earned and cannot be made up.

Assignments and Readings and Due Dates
For a satisfactory grade in the course, students are expected to attend all classes, arrive on time, be prepared for class, demonstrate professional behavior (see Professional Disposition Criteria at http://www.gse.gmu.edu for a listing of these dispositions), and complete all assignments with professional quality in a timely manner. To successfully complete this course, students need to adhere to the due dates for specific readings and assignments to be completed. 
COURSE REQUIREMENTS, PERFORMANCE-BASED ASSESSMENT, AND EVALUATION CRITERIA
It is expected that each student will: 
(1)
Read all assigned materials for the course.

(2)
Participate in classroom activities that reflect critical reading of materials.

(3)
Research, Analyze, and Design an Exploratory Learning Project.
(4)
Present the findings of the Exploratory Learning Project to the class.
(5)
Work individually or in a small group to present a summary of selected readings.
(6)
Actively participate in blackboard discussions.
(7)
Attend each class session.

Grades: A= 92-100 A-= 90-93 B+= 86-89 B= 80-85 C= 79-70 F= <70 

	Exploratory Learning Project
	
	30 points 

	Reframing Paper- Signature Assignment
	
	30 points 

	Active Class and Blackboard Discussion Participation
	
	20 points 

	Presentation of Exploratory Learning Project Findings
	
	10 points

	Leadership Statement
	
	10 points 

	
	Total 
	100 points 


*Late assignments will not be accepted by the instructor. If an emergency occurs please notify the instructor in advance. 

Participation – 20%

Students are expected to attend class and actively participate in all assignments, group activities, class and blackboard discussions. Active participation includes the asking of questions and the presentation of one’s own understanding with regard to the readings and lectures as well as interactive discussion and participation in activities with other class members. Active participation also includes listening and respectful consideration of the comments of others. This will require all students to complete the required readings, activities, and assignments for each specific class meeting. 
Leadership Statement - 10%
Based on all you have experienced, write a 2-3 page paper typewritten using APA parameters that provides a statement of commitment to personal leadership in special education. Reflect upon the ethical principles, legal procedures, and educational practices that guide you as you strive to provide leadership for excellence in the education of all students, including those with disabilities. Include each of the following items: (a) professional background, (b) current position, (c) motivation for involvement in special education, (d) beliefs about supporting exceptional learners effectively, (e) purpose for becoming a leader in special education, (f) future aspirations for leadership in special education, and (g) learning needs you have if you are to move toward your aspirations. Infuse at least 1 reference to literature.

Exploratory Learning Project – 30%

Select one of the following activities (see Activity Options) use one of these suggestions, or generate your own comparable alternative as these activities are merely a guide to provoke thought. The activity you choose should further your understanding of special education leadership and fulfill the learning needs noted in the leadership statement. Each activity should culminate in a product that clearly links your leadership statement to the exploration outcomes. As evidence-based practices are essential, a minimum of 5 references (in addition to the infusion of any resources provided for the course) are required, as is APA formatting. Excellent projects extend beyond what is and suggest the greater meaning of the knowledge gained for the profession as a whole. Excellent projects also explain why statements are being made rather than simply making a series of statements. Excellent projects can contribute to the professional growth of both the individual and one’s colleagues

Activity Options:
Select an aspect(s) of the field of special education leadership that you need to explore. Choose and complete activities to enhance your knowledge of that aspect of special education. Make sure that there is a link between the activities selected and the learning needs you stated in your leadership statement. Note: I will allow students to work in pairs if the scope of the project is such that it is more meaningful to the project outcome.
Situation Improvement Plan

· Develop a School Improvement Plan that responds to the needs of your setting

· Set forth the mission and objectives relative to the problems presented

· Discuss policies, procedures, strategies, and tactics that would be useful in addressing the problems presented

· Anticipate the implementation dip

· Make provisions for the involvement of staff, students, parents, and the community

· Include a Timeline

· Include a plan for evaluating the Plan

OR

Case Analysis

· Identify a specific case that needs to be analyzed (classroom, school-wide, agency, field-wide, etc.) in the context of current policies

· Present a situation when the application of special education policy raises controversy
· Describe the nature of the decision(s) being made

· Discuss the historical context of the situation

· Identify the types of evidence presented on each side of the controversy
· Share any outcome that occurred or is anticipated 
· Suggest ways that the discussion presented links with the current literature
OR

Individual Policy Analysis

· Identify a policy in need of review based upon your professional experiences or from the greater field of special education

· Describe the policy you intend to review, how the policy was formed, and how and where it has been implemented
· Discuss at least 2 factors that have contributed to this policy (i.e. laws, ethics, finances, politics, leadership theory, organizational culture, and public relations) 
· Discuss the effectiveness and impact of the policy from a variety of perspectives (i.e. teacher, parent, student, administrator, related services provider, etc.)
· Connect the influence of theory on practice by utilizing at least 5 resources 
· Suggest possible new policy directions or recommendations necessary to resolve some of the issues with the current policy
OR

Field-based Interview Project 
· Describe an organizational, leadership, legal or policy issue that you need to address
· Read and list a minimum of five articles about the topic
· Prepare questions from your readings and professional observations
· Interview at least three individuals from diverse leadership positions about the topic
· Summarize your findings connecting the literature and interview comments 
· Include your own professional observations about the impact of the topic selected
Presentation of Exploratory Learning Project - 10%
Based on the findings of the exploratory learning project present the most salient points of your project. All presentation styles are welcome; however, the information shall be presented in a very concise manner as each individual will only have 10 minutes to present their findings. This opportunity will broaden the scope of our special education leadership capacity as we learn from each others work. Note: based on the extent that students choose to work in pairs, the length of the presentations may be extended.
Reframing Paper (Signature Assignment) – 30%

Bolman and Deal say that the essence of reframing is examining the same situation from different perspectives to develop a more holistic picture. For this paper, and subsequent presentation, reconsider a change situation you’ve experienced in the last year or two in your setting. In this paper, you are going to analyze the case using multiple frames to see what we can learn about the situation.

1. Briefly describe a case needing improvement or change:

· What was the performance or achievement gap being addressed by the change? 

· What was the specific goal?

· What strategy or action was used to promote improvement? (What was the objective of the improvement project?)

· What was the rationale for using this strategy to promote improvement? (Why did anyone think implementing the action plan would bring about the specific improvement you sought?)

· What happened, and what did you learn from implementation of this project?

2. Step back and consider the basis for your description – what primary frame(s) are you using when you describe and analyze the change? Discuss your conclusions explicitly in terms of the use of the frame(s). What does the use of this conceptual lens help you understand about the case?

3. Then, select one or more other frames to use to re-examine the case. What else can you learn by analyzing this case through the lens of this frame? Do you see different opportunities, challenges, or outcomes from an alternative perspective?

HINT: It is likely that you selected the structural or human resources frames instinctively to complete step 2. As a comparison, stretch yourself by selecting the political or symbolic frames for step 3 as these may provide you with the best opportunities to see different things in the same case.

In your paper, be sure to be very clear about which frames you are using, what you believe to be the primary features of the frame (be brief, but let me know that you know what’s unique and valuable about the frame as a way of seeing), and what you learn about the case by using the frame.

This paper* should be 7-10 pages in length and should be typewritten following APA standards. See the Rubric in the Assignments section of Blackboard for additional details about the structure of the paper. The presentation should be concise and stimulate discussion among your colleagues that reinforces everyone’s understanding of the frames (50 points).
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Criteria:
	
	
	
	
	

	Thesis & introduction 

(10%) 
	The paper starts with a clear and concise statement of purpose and an introduction that provides a clear roadmap for the reader, foreshadowing what the paper is intended to cover. 
	Paper starts with a brief introduction that alludes to the purpose of the paper and provides a general foreshadowing of what is to be included.  
	The introduction provides the barest hint of the purpose of the paper and the information to be shared.  
	There is no clear introduction or purpose.  
	  

	Description of school improvement case  (15%)
	The case is described thoroughly, with clear delineation of the critical events relating to the SIP project  
	The case is described thoroughly  
	Description of the case is incomplete or poorly constructed  
	Description of the case is largely missing or wholly inadequate 
	  

	Case analysis - Framing: Applies appropriate models of organizational management (ELCC 3.1.a)  (20%)
	The model of organizational management (frame) used to initially describe the case is accurately identified, characteristics of the frame are clearly described, and the frame is used as a conceptual lens to gain an understanding of the case
	The model of organizational management (frame) used to initially present the case is identified, discussed, and applied as a conceptual lens for understanding the case  
	Analysis is weak or incomplete, or superficially considers the application of a model of organizational management (frame) to the analysis  
	Analysis is unrelated to the case, is largely missing or wholly inadequate 
	  

	Case re-analysis - Reframing: Applies appropriate models of organizational management (ELCC 3.1.a)(20%) 
	At least one additional theoretical frame is clearly and thoroughly described, and the frame is used as a conceptual lens for re-analyzing the case and highlighting additional insights to explain the case  
	At least one additional theoretical frame is briefly described and used as a conceptual lens for re-analyzing the case  
	Re-analysis is weak or incomplete, or superficially considers the application of at least one additional theoretical frame  
	Re-analysis is unrelated to the case, is largely missing or wholly inadequate 
	  

	Reflection: Explains & applies various theories of change (ELCC 6.1.h)  (15%)
	Specific lessons are presented relating to the process and value of reframing for school leaders, and the insights gained by using reframing to describe and explain educational change in this case  
	General lessons are presented relating to the process and value of reframing for school leaders, and the insights gained by using reframing to describe and explain educational change in this case  
	Superficial conclusions are offered relating to the process and value of reframing, and the insights gained by using reframing to describe and explain educational change in this case  
	Conclusion and implications are largely missing or wholly inadequate 
	  

	Support: Acts as informed consumer of educational theory and concepts (ELCC 6.1.a)  (10%)  
	Specific, developed ideas and/or evidence from theory or research are used to support analysis  
	Supporting theory or research used to support analysis lacks specificity or is loosely developed  
	Uses some supporting ideas and/or evidence in analysis of case 
	Few to no solid supporting ideas or evidence  
	  

	Organization of paper

(5%)  
	Paper is powerfully organized and fully developed  
	Paper includes logical progression of ideas aided by clear transitions  
	Paper includes brief skeleton (introduction, body, conclusion) but lacks transitions  
	Paper lacks logical progression of 
ideas 
	  

	Mechanics 

(5%)
	Nearly error-free which reflects clear understanding and thorough proofreading  
	Occasional grammatical errors and questionable word choice  
	Errors in grammar and punctuation, but spelling has been proofread  
	Frequent errors in spelling, grammar, and punctuation  
	  


Tentative Course Schedule
	Meeting Date
	Topic
	Assignments

	9/30
	Course Overview
CEC Standards for School Leaders in Special Education
IDEA/NCLB Policy Overview

Overview of Reframing


	Bolman & Deal, Part 1 & 2
Confronting Ableism, Hehir (2007), Educational Leadership
Assigned Reading in BB



	10/7
	Leadership Initiatives in Special Education
Policy and Legislation Issues

	Fullan, Chapters 1-4
Bolman and Deal : Reframing the Path to School Leadership

Assigned Reading in BB


	10/14
	Focus on Special Education Policy 
Leadership Role for Principals in Special Education

	Hehir, Chapters 1-6
Bolman & Deal Part 3

Leadership Statement Due

	10/21
	Human Capital: Teacher Supply & Demand in Special Education-Preparation, Recruitment, Retention Issues
	Assigned Reading/Discussion in BB




	10/28
	School Reform and Inclusive Schools

Facilitating Access to the General Education Curriculum
	Bolman & Deal, Part 4
Assigned Reading in BB



	11/4
	The Leader’s Role in Special Education Policy, Programming, and Practice

	Bolman & Deal, Part 5
Assigned Reading in BB

Reframing Paper Due

	11/11
	Selected Policy Issues
	Assigned Reading/Discussion in BB

	11/18
	Exploratory Learning Project Presentations
	Exploratory Learning Project Due
Presentation of Project Findings



PAGE  
George Mason University – Programs in Special Education


