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GEORGE MASON UNIVERSITY
Graduate School of Education
Special Education
EDSE 665:  Collaboration with Families of Children with Special Needs

SYLLABUS

Professor:
     Dr. Kristy Lee Park, BCBA-D

Email:   kparkc@gmu.edu

Office Hours:    Before class and by appointment
Phone:  703.993.5251
                           
Course Time:    4:30-8:30 pm 



Day:      Wednesdays
Credits:             3 credits




 Dates:  9/16/09-11/18/09


 COURSE DESCRIPTION

This course is offered as a part of the special education and early childhood education programs and is open to enrolled graduate students.  It is a required course for students seeking licensure in Early Childhood Special Education and Autism Graduate certificate.

This course focuses on strategies for developing culturally-appropriate family-professional partnerships to benefit children with special needs.  Theories and research that support family-centered practices are explored.  The course also provides a focus on family and professional rights and responsibilities in the special education process.  This course takes a family-centered perspective and emphasizes the role of collaborative planning with families and caregivers in preparing developmentally supportive environments.  Students are expected to become familiar with the cultural context of the families with whom they are working and to consider ways in which their own socio-cultural context influences their work with families of children with disabilities.  To increase understanding of family perspectives, the impact of exceptionality on the family is studied in the framework of family systems theory, functions, and the life cycle of the family.  The course requires students to examine their values and beliefs about working with families, to challenge their assumptions, and to critically analyze their professional roles in working with families.

STUDENT OUTCOMES
Upon completion of this course, students will be able to:

1. Discuss theories and research supporting a family-centered approach to special education.

2. Discuss the role of cultural context in attitudes, beliefs, values, and child rearing practices.

3. Analyze personal values, beliefs and cultural biases that influence their work with families.

4. Describe underlying principles and ways to work with families that are both effective and enabling.

5. Identify strategies that support and assist families to identify their priorities, resources, and concerns for their children with special needs.

6. Create tailored opportunities for collaborating with families in the ongoing education of children with special needs.

7. Utilize family systems theory to describe and understand family perspectives.

8. Identify specific components of IDEA that support family voices in the special education process.

9. Adopt a strengths-based problem solving perspective when analyzing dilemmas related to partnering with families.

RELATIONSHIP OF COURSE TO PROGRAM GOALS AND PROFESSIONAL STANDARDS
This course is a required course in GMU’s Early Childhood Special Education (ECSE) master’s degree and licensure program and part of the 15-credit Autism Graduate Certificate.  The ECSE program is an approved program of the Commonwealth of Virginia and accredited by the NCATE national teacher education accreditation system.  Thus, the course content has been developed with reference to the licensure and accreditation standards for teachers of young children with disabilities identified by the Commonwealth of Virginia, the Council for Exceptional Children, and the National Association for the Education of Young Children.  These standards include:

1. The ability to demonstrate an understanding of the role of the family in supporting learning.

2. The ability to understand children in the context of family, culture, and community.

3. The ability to establish positive and collaborative relationships with families as partners in teaching and learning.

4. The ability to provide family-centered intervention.

In addition, the course has been developed to be congruent with the mission of the College of Education and Human Development as a unit.  Specifically, the course addresses the College’s commitment to families and communities, to research-based practices, and to social justice.

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT STATEMENT OF EXPECTATIONS:

The College of Education and Human Development expects that all students abide by the following: 

Students are expected to exhibit professional behavior and dispositions. See gse.gmu.edu for a listing of these dispositions.  

Students must follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code. 

Students must agree to abide by the university policy for Responsible Use of Computing. See http://mail.gmu.edu  and click on Responsible Use of Computing at

the bottom of the screen. 

Students with disabilities who seek accommodations in a course are encouraged to register with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester. See www.gmu.edu/student/drc  or call 703-993-2474 to access the DRC.
For student evaluation, program evaluation, and accreditation purposes, students will be required to submit a signature assignment from each of their Special Education courses to Taskstream, an electronic portfolio system. A Taskstream assignment has not been assigned for this course, however; for future courses at George Mason University, students completing Midpoint and Final Portfolio courses will use Taskstream to create a full portfolio of their work based on assignments completed throughout their program.  For this reason, students will need to retain electronic copies of all course products to document their progress through the GSE Special Education program.  
Advising contact information: 
Please make sure that you are being advised on a regular basis as to your status and progress through your program. You may wish to contact Jancy Templeton, GMU Special Education Advisor, at jtemple1@gmu.edu or 703-993-2387. Please be prepared with your G number when you contact her. 

NATURE OF COURSE DELIVERY
This is an interactive course that requires active participation of students.  In-class and out-of-class readings play a critical part in preparing students for discussion.  Small and large group activities will enable students to practice what they have been learning.  In-class and at-home activities will be structured to encourage individuals to reflect on their own families and on the families with whom they come in contact.

REQUIRED TEXT:

Turnbull, A.P., Turnbull, H.R., Erwin, E., & Soodak, L. (2006). Families, professionals, 
 
and exceptionality: Positive outcomes through partnerships and trust (5th ed.). 

Upper Saddle River, NJ: Merrill/Prentice Hall.
COURSE REQUIREMENTS:

1. Attend all class sessions and participate actively in small and large group activities. Attendance and participation will account for 10% of your grade.
2. Complete written assignments using APA format 6th edition.  
3. It is expected that assignments be turned in on the due date. Late assignments will be penalized one point per day. 
4. Rubrics have been created for the Annotated bibliography, Cultural Competency Assessments, Toolkit for Parents, and In-class presentation activities. Students are expected to follow the activity expectations listed on the rubrics.

Course Grading

1.
Participation and preparation for class


10 points
2.     
Annotated bibliography 




20 points

3.  
Cultural Competency Assessments


30 points
4.
Toolkit for Parents





30 points

5.
In-class presentation




10 points

Assignments of Grades

94-100 = A

90-93 =   A-


87-89   = B+
83-86 =   B
80-82   = B-
70-80 =   C

Below 70 = F

DESCRIPTION OF ACTIVITIES
1. PARTICIPATION






10 POINTS

  
Participation is graded according to the following criteria:

a) Attending all classes on time, unless prior arrangements have been made with the instructor:

b) Completing all assignments on time;

c) Participating in large group discussion and activities on a regular basis, assuming a balance of leadership and participant roles;

d) Participating in small group discussions and activities on a regular basis, assuming a balance of leadership and participant roles;

e) Working as a collaborative group member, supporting the participation of classmates and recognizing the unique contribution of each.
2. ANNOTATED BIBLIOGRAPHY




20 POINTS

You will choose an area of interest related to family collaboration and special needs. Areas of interests include but are not limited to: behavior management strategies, precision teaching, school-wide positive behavior support, social skills instruction, family collaboration practices, functional behavior assessments, applied behavior analysis, or teaching students with Aspergers. 

Once you identify your area of interest, you will find 5 peer-reviewed journal articles and complete an annotated bibliography. Classmates with similar areas of interests are encouraged to work together on this assignment.

Assignment must be correct APA format and no more than 5 pages in length including a title page and reference list.  A sample template will be provided for you. See the Annotated Bibliography rubric to review expectations for this assignment and points assigned. 
3. CULTURAL COMPETENCY ASSESSMENTS


30 POINTS

a. School-wide Cultural Competency Observation 
20 points

A cultural audit involves collecting data in order to assess how well organizational policies, programs, practices, rituals, artifacts, and traditions reflect the perspectives of diverse groups. This assignment asks you to look critically at current school-wide practices and opportunities within your environment. The cultural audit will include 2 components: assessment and action plan. First, assess the current cultural competence of your school/program using the School-wide Cultural Competence Observation Checklist (SCCOC; Bustamante & Nelson, 2007). Next, complete an action plan that will improve one or more features of cultural competence such as, student interaction and leadership, professional development, or differentiated instruction. The action plan should include a time frame for objectives, activities, and members involved. Sample action plan template will be provided.
b. Cultural self-assessment and action plan


10 points
Following the format conducted for the school-wide cultural audit, complete a self-assessment on your current practices as an educator. Use the Self-assessment Checklist for Personnel Providing Services and Supports to Children with Disabilities & Special Health Needs and their Families to determine your areas of competence. Next, complete an action plan that will improve one or more features such as, visual aids, visual formats, or varied approaches to communicate and share information with children and/or their families.

4. TOOLKIT FOR PARENTS





40 POINTS

The purpose of this assignment is to develop a comprehensive package of information relevant to parents about an area related to special education. Projects should be connected to your interest area and supported by your annotated bibliography. You will provide descriptions of the significance of the purpose, general information, specific strategies for parents, resources, and list of activities. I will provide in class more information about project requirements and the format for completing this toolkit.


5. PRESENTATION AND RESOURCE FAIR


10 POINTS

a. Each student presentation about their Toolkit will be about 20 minutes long. Presentation will include lecture and group activities. 
b. During the resource fair, you will share resources about your toolkit. Sample resources can include information such as: fact sheets, checklists, process flowcharts, community resource list, or brochure.
CLASS SESSION TOPICS AND ASSIGNMENTS DUE
	Date
	Class Topics
	Class Activities/
Assignments Due

	Sept 16
1
	▪ Overview of the course and assignments
▪ Family systems theory

▪ Impact of exceptionality on family 
  functions

- Toolkits- purpose, examples, and 
  your ideas

Class Activities:

· Family characteristics Bingo

· ABC Brainstorm- areas of interest for Toolkit project
· Think pair share: 

	For next class:

Identify area of interest


Read Turnbull chapters 1, 3, and pages 288-291
Read Kozleski et al. (2008)

	Sept 23
2
	Setting up proactive environments through effective behavior systems

Parents as collaborators and partners in SWPBS 
Family, home, and community partnerships
Class Activities:

· “”Hmmm…”

· SWPBS & RTI interventions

· PBS matrix for home routines

· Finalize area of interest

· Think-Pair-Share: Kozelski et al., (2008)
 
	For next class:

Outline of toolkit
Read Turnbull pages chapter 9, *192-193, 246
Read Skiba & Sprague (2008)

	Sept 30
3
	Promoting cultural diversity and 

cultural competence

Linking cultural competency and school environments
Assessments for climate and culture and SWPBS features

School improvement plans
Class Activities:

· “Hmmm…”

· Self-Assessment checklist for personnel providing services and supports to children with disabilities

· School-wide evaluation tool (SET) and SCCOC
· Partner review of Toolkit outline

· Article critique -Skiba & Sprague (2008) 
	For next class:
Read Turnbull chapter 6

Conduct School-wide Cultural Competency Checklist and Self-Assessment
Read Dunlap, Newton, Fox, Benito, &  Vaughn (2001)



	Oct 7

4
	Policies shaping school reform
IDEA
No Child Left Behind – key points for parents
Procedural safeguards  
Avoiding Due Process

Class Activities:

· “Hmm…”

· Parents as collaborative team members: Information for teachers
· Family Engagement Checklist

· Article Critique:  Dunlap, Newton, Fox, Benito, &  Vaughn (2001)

· Q & A resources: discipline procedures and procedural safeguards

	For next class:

Cultural Competency Assessment Due 

Work on annotated bibliography
and introduction to Toolkit 

Read Turnbull chapter 11, 12

Read Park (2007)


	Oct 14

5
	Families and student evaluation processes

Families involvement student IEPs
Increasing self-determination skills

ERASE problem behavior 
Peer editing review
Class Activities:
· “Hmmm…”

· Article critique: Matuszny, Banda, & Coleman (2007)

	For next class:

Read Rogers (2001)
Read Turnbull chapter 9

	Oct 21

6
	Effective Parent-teacher meetings

(before, during, and after)

Effective communication and collaboration with families
ERASE problem behavior

Class Activities:
· “Hmmm…”

· Team-based FBA role-play

· Article critique Rogers (2001)



	For next class:
Complete annotated bibliography

Bring Purpose and Description sections of Toolkit for peer edits


	Oct 28

7
	Panel lecture with teachers, behavior specialists, and parents

Activities on building inclusive environments for students with disabilities 

Peer editing
Class Activities: 

· “Hmmm..”

· Peer edits of Purpose and Description
	Annotated Bibliography Due

For next class:
Resource fair
Read Matuszny, Banda, & Coleman (2007)


	Nov 4

8
	Putting it all together


Guest speaker- Cathy Shwaery, Behavior Support Coordinator, Loudoun County Public Schools

Class activity:

Think pair share: Matuszny, Banda, & Coleman (2007)

Resource Fair 

	Resource fair supplementary materials due

For next class:
Parent toolkit 



	Nov 11

9


	Class presentation on Parent Toolkit

Resource Fair

	Parent toolkit due



	Nov 18


10

	 Class presentation on Parent Toolkit

Resource Fair

	


 **  Any changes to this or other class dates will be posted as an announcement on Blackboard prior to class. Syllabus is subject to change as needed. 
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