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COURSE DESCRIPTION


A
Prerequisite
Completion of EDSE 619, 621, and 623; or of 619 and 621, and concurrent registration in 623; or consent of the instructor

B
Description
This seminar expands students' capability to deal with more complex behavioral situations and enables them to relate to more sophisticated professional issues and environments.  Principals and procedures, and professional and ethical issues are considered from the standpoint of the behavior analytic literature.  

NATURE OF COURSE DELIVERY
Student led in-class discussions, written assignments.

STUDENT OUTCOMES AND PROFESSIONAL STANDARDS

This course is designed to enable students to perform as described by the following objectives, which are taken from the Behavior Analyst Certification Board’s Task List and Guidelines for Responsible Conduct, or from NCATE’s Program Standards, as indicated below.  (NCATE Standards are as follows:  


#
Standard



#
Standard

1
Foundations


6 
Language

2
Development and Characteristics
7
Instructional Planning


of Learners


8
Assessment

3
Individual Learning Differences
9
Professional and Ethical Practice

4
Instructional Strategies

10
Collaboration


5
Learning Environments and Social


Interactions

	Course Obj. #
	Objective
	BACB 

TL or GRC Item 
	NCATE Program Standard

	
	
	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	1
	Solicit or otherwise influence clients only through the use of truthful and accurate representations of intervention efficacy and one’s professional competence in applied behavior analysis
	TL 1-1
	
	
	
	
	
	
	
	
	X
	X

	#
Standard



#
Standard

1
Foundations


6 
Language

2
Development and Characteristics
7
Instructional Planning


of Learners


8
Assessment

3
Individual Learning Differences
9
Professional and Ethical Practice

4
Instructional Strategies

10
Collaboration


5
Learning Environments and Social


Interactions

	Course Obj. #
	Objective
	BACB 

TL or GRC Item 
	NCATE Program Standard

	
	
	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	2
	Practice within one’s limits of professional competence in applied behavior analysis, and obtain consultation, supervision, training, or make referrals as necessary.
	TL 1-2
	
	
	
	
	
	
	X
	X
	X
	X

	3
	Interpret articles from the behavior analytic literature.
	TL 2-7
	X
	
	X
	X
	X
	X
	X
	X
	X
	X

	4
	Define and provide examples of contingency-shaped and rule-governed behavior and distinguish between examples of each
	TL 3-19
	
	
	X
	X
	X
	X
	X
	X
	X
	X

	5
	Use antecedent-based interventions, such as contextual or ecological variables, establishing operations, and discriminative stimuli.
	TL 9-1
	
	
	
	X
	X
	
	X
	X
	X
	

	6
	Use positive and negative reinforcement.
	TL 9-2
	
	
	
	X
	X
	
	X
	X
	X
	

	7
	Use positive and negative punishment.
	TL 9-3
	
	
	
	X
	X
	
	X
	X
	X
	

	8
	Use extinction.
	TL 9-4
	
	
	
	X
	X
	
	X
	X
	X
	

	9
	Use response-independent (time-based) schedules of reinforcement.
	TL 9-5
	
	
	
	X
	X
	
	X
	X
	X
	

	10
	Use differential reinforcement.
	TL 9-6
	
	
	
	X
	X
	
	X
	X
	X
	

	11
	Use instructions and rules.
	TL 9-9
	
	
	
	X
	X
	
	X
	X
	X
	

	12
	Use precision teaching.
	TL 9-15
	
	
	
	X
	X
	
	X
	X
	X
	

	13
	Reliance on scientific knowledge.
	GRC 1.01
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	14
	Competence.
	GRC 1.03
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	15
	Professional and scientific relationships.
	GRC 1.06
	X
	
	
	
	
	
	
	
	X
	X

	16
	Definition of client.
	GRC 2.01
	X
	
	
	
	
	
	
	
	X
	X

	17
	Responsibility.
	GRC 2.02
	X
	
	
	
	
	
	
	
	X
	X

	18
	Consultation.
	GRC 2.03
	X
	
	
	
	
	
	
	
	X
	X

	19
	Rights and prerogatives of clients.
	GRC 2.05
	X
	
	
	
	
	
	
	
	X
	X

	20
	Treatment efficacy.
	GRC 2.09
	X
	
	
	X
	X
	X
	X
	X
	X
	X

	21
	Reinforcement / Punishment.
	GRC 4.02
	X
	
	
	X
	X
	X
	X
	X
	X
	X

	22
	Avoiding harmful reinforcers.
	GRC 4.03
	X
	
	
	X
	X
	X
	X
	X
	X
	X

	23
	Least restrictive procedures.
	GRC 4.07
	X
	
	
	X
	X
	X
	X
	X
	X
	X

	24
	Designing competent training programs.
	GRC 5.01
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	25
	Limitations on training.
	GRC 5.02
	X
	
	
	
	
	
	
	
	X
	X

	26
	Affirming principles.
	GRC 8.01
	X
	
	
	
	
	
	
	
	X
	X

	27
	Disseminating behavior analysis.
	GRC 8.02
	X
	
	
	
	
	
	
	
	X
	X

	28
	Being familiar with GRC.
	GRC 8.03
	X
	
	
	
	
	
	
	
	X
	X

	29
	Discouraging misrepresentation by non-certified individuals.
	GRC 8.04
	X
	
	
	
	
	
	
	
	X
	X


REQUIRED TEXTS
None.

REQUIRED INTERNET ACCESSIBLE TEXT MATERIALS
Download and print the Task List (Third Edition) and the Guidelines for Responsible Conduct (August 2004 Edition) from the Behavior Analyst Certification Board website (www.bacb.com). 

Download the following from the Association for Behavior Analysis (www.abainternational.org): 

Autism Special Interest Group (2007).  Revised (2nd) guidelines for consumers of applied behavior 

analysis services to individuals with autism and related disorders.  Available at the Association for Behavior Analysis website (www.abainternational.org), Special Interest Groups, Autism Special Interest Group.

Barrett, B.H., Beck, R., Binder, C., Cook, D.A., Englemann, S., Greer, R.D., Kyrklund, S.J., Johnson, 

K.R., Maloney, M., McCorkle, N., Vargas, J.S., & Watkins, C.L.  (1990, November).  The Association for Behavior Analysis position statement on students’ right to effective education.  Available at the Association for Behavior Analysis website (www.abainternational.org), member services, publications.

VanHouten, R., Axelrod, S., Bailey, J.S., Favell, J.E., Foxx, R.M., Iwata, B.A., & Lovaas, O.I.  (1988).  

The right to effective behavioral treatment.  Available at the Association for Behavior Analysis website (www.abainternational.org), member services, publications.

ARTICLES
Read and become prepared to discuss assigned articles before coming to class.  These articles are available through Blackboard (http://courses.gmu.edu). 

Ahern, W.H., Clark, K.M., & McDonald, R.P.F. (2007). Assessing and treating vocal stereotypy in 

children with autism. Journal of Applied Behavior Analysis, 40 (2), 263-275.
American Psychological Association (2002).  Ethical principles of psychologists and code of 
conduct. American Psychologist, 57, 1-16.

Austin, J., Hackett, S., Gravina, N., & Lebbon, A. (2006). The effect of prompting and feedback on 

drivers’ stopping at stop signs. Journal of Applied Behavior Analysis, 39, 117-121.

Bannerman, D.J., Sheldon, J.B., Sherman, J.A., & Harchik, A.E.  (1990).  Balancing the right to 

habilitation with the right to personal liberties:  The rights of people with developmental disabilities to eat too many doughnuts and take a nap.  Journal of Applied Behavior Analysis, 23 (1), 79-89.

Baron, A., & Galizio, M.  (2005).  Positive and negative reinforcement:  Should the distinction be 
preserved? The Behavior Analyst, 28, 85-98.

Baron, A., & Galizio, M. (2006). The distinction between positive and negative reinforcement: Use with 
care. The Behavior Analyst, 29, 141-151.
Baron, A., & Galizio, M. (2006).  Distinguishing between positive and negative reinforcement: 
Responses to Nakajima (2006) and Staats (2006). The Behavior Analyst, 29, 272-277.
Binder, C.  (1996).  Behavioral fluency:  Evolution of a new paradigm.  The Behavior Analyst, 19 

(2), 163-197.

Blakeley, E., & Schlinger, H.  (1987).  Rules:  Function-altering contingency-specifying stimuli.  The 

Behavior Analyst, 10 (2), 183-187.

Bouxsein, K.J., Tiger, J.H., & Fisher. W.W. (2008). A comparison of general and specific instructions to 

promote task engagement and completion by a young man with Asperger Syndrome. Journal of 
Applied Behavior Analysis, 41, 113-116..
Braam, C., & Malott, R.M.  (1990).  “I’ll do it when the snow melts”:  The effects of deadlines and 

delayed outcomes on rule-governed behavior in preschool children.  The Analysis of Verbal Behavior, 8, 67-76.

Brenske, S., Rudrud, E.H., Schulze, K.A., & Rapp, J.T. (2008) Increasing activity attendance and 

engagement in individuals with dementia using descriptive prompts. Journal of Applied Behavior 

Analysis, 41, 273-277. 

Britton, L.N., Carr, J.E., Kellum, K.K., Dozier, C.L., & Weil, T.M.  (2000).  A variation of 

noncontingent reinforcement in the treatment of aberrant behavior.  Research in Developmental Disabilities, 21, 425-435.

Britton, L.N., Carr, J.E., Landaburu, H.J., & Romick, K.S.  (2002). The efficacy of noncontingent 

reinforcement as treatment for automatically reinforced stereotypy.  Behavioral Interventions, 17, 93-103.

Brownstein, A.J., & Shull, R.L.  (1985). On Terms:  A rule for the use of the term, “rule-governed 

behavior.”  The Behavior Analyst, 8 (2), 265-267.
Buckley, S.D., & Newchok, D.K. (2006). Analysis and treatment of problem behavior evoked by music. 

Journal of Applied Behavior Analysis, 39, 141-144.
Cammillieri, A.P., Tiger, J.H., & Hanley, G.P. (2008). Developing stimulus control of young children’s 

requests to teachers: Classwide application of multiple schedules. Journal of Applied Behavior Analysis, 41(2), 299-303.
Cantor, M.B., Smith, S.E., & Bryan, B.R.  (1982).  Induced bad habits:  Adjunctive ingestion and 

grooming in human subjects.  Appetite:  Journal for Intake Research, 3, 1-12.

Carr, J.E., Coriaty, S., Wilder, D.A., Gaunt, B.T., Dozier, C.L., Britton, L.N., Avina, C., & Reed, C.L. 

(2000). A review of “noncontingent” reinforcement as treatment for the aberrant behavior of individuals with developmental disabilities.  Research in Developmental Disabilities, 21, 377-391.

Carr, J.E., Dozier, C.L., Patel, M.R., Adams, A.N., & Martin, N.  (2002). Treating automatically 

reinforced object mouthing with noncontingent reinforcement and response blocking:  An experimental analysis and social validation.  Research in Developmental Disabilities, 23, 37-44.

Cipani, E., & Spooner, F.  (1997).  Treating problem behaviors maintained by negative 

reinforcement.  Research in Developmental Disabilities, 18 (5), 329-342.

Clayton, M., Helms, B., & Simpson, C. (2006). Active prompting to decrease cell phone use and increase 

seat belt use while driving. Journal of Applied Behavior Analysis, 39(3), 341-349.
Cunningham, T.R., & Austin, J. (2007). Using goal setting, task clarification, and feedback to increase 



the use of the hands-free technique by hospital operating room staff. Journal of Applied 

Behavior Analysis, 40(4), 673-677
DeQuinzio, J.A., Townsend, D.B., Sturmey, P., & Poulson, C.L. (2007). Generalized imitation of facial 

models by children with autism. Journal of Applied Behavior Analysis, 40(4), 755-759.
Dougherty, K.M., & Johnston, J.M.  (1996). Overlearning, fluency, and automaticity.  The 

Behavior Analyst, 19 (2), 289-292.

Emerson, E., & Howard, D.  (1992). Schedule-induced stereotypy.  Research in Developmental 

Disabilties, 13, 335-361.

Favell, J.E., McGimsey, J.F., Jones, M.L., & Cannon, P.R.  (1981).  Physical restraint as positive

reinforcement.  American Journal of Mental Deficiency, 85 (4), 425-432.

Ferster, C.B. (1967). Arbitrary and natural reinforcement.  The Psychological Record, 17, 341-

347.

Fisher, W.W., Piazza, C.C., & Hanley, G.P.  (1998). Informing readers of the presence of data 

common to several investigations.  Journal of Applied Behavior Analysis, 31 (4), 703-704.

Foster, W.S.  (1978).  Extended Communication:  Adjunctive Behavior:  An under-reported 

phenomenon in applied behavior analysis?  Journal of Applied Behavior Analysis, 11 (4), 545-546.

Fredericksen, L.W., & Peterson, G.L.  (1974).  Schedule-induced aggression in nursery-school 

children.  The Psychological Record, 24, 343-351.

Gross, A., Miltenburger, R., Knudson, P., Bosch, A., & Breitwieser, C. B. (2007). Preliminary evaluation 

of a parent training program to prevent gun play. Journal of Applied Behavior Analysis, 40(4), 691-695.
Hanley, G.P., Heal, N.A., Tiger, J.H., & Ingvarsson, E.T. (2007). Evaluation of a classwide teaching 

program for developing preschool life skills. Journal of Applied Behavior Analysis, 40 (2), 277-300.
Heal, N.A., & Hanley, G.P. (2007). Evaluating preschool children’s preferences for motivational systems 

during instruction. Journal of Applied Behavior Analysis, 40 (2), 249-261. 
Iwata, B.A., Smith, R.G., & Michael, J.  (2000).  Current research on the influence of establishing 

operations in applied settings.  Journal of Applied Behavior Analysis, 33 (4), 411-418.

Iwata, B.A. (2006). On the distinction between positive and negative reinforcement. The Behavior 

Analyst, 29, 121-123.

Johnson, B.M., Miltenberger, R.G., Knudson, P., Egemo-Helm, K., Kelso, P., Jostad, C., & Langley, L. 

(2006). A preliminary evaluation of two behavioral skills training procedures for teaching abduction-prevention skills to schoolchildren. Journal of Applied Behavior Analysis, 39, 25-34.
Johnson, K.M., & Layng, T.V.J.  (1996).  On terms:  On terms and procedures:  Fluency.  The 

Behavior Analyst, 19 (2), 281-288.

Johnston, J.M., & Sherman, R.A.  (1993).  Applying the least restrictive alternative principle to 

treatment decisions:  A legal and behavioral analysis.  The Behavior Analyst, 16 (1), 103-115.

Jones, E.A., Feeley, K.M., & Takacs, J. (2007). Teaching spontaneous responses to young children with 

autism. Journal of Applied Behavior Analysis, 40(3), 565-570.
Kachanoff, R., Levielle, R., McClelland, J.P., & Wayner, M.J. (1973).  Schedule induced behavior 

in humans.  Physiology and Behavior, 11, 395-398.

Kass, N., Beardshall, A., & Wilson, H.  (1966).  The effects of schedules of training upon the 

development of a conditioned reinforcer.  Psychonomic Science, 6 (4), 183-184.

Kubina, R.M., Ward, M.C., & Mozzoni, M.P.  (2000).  Helping one person at a time:  Precision 

teaching and traumatic brain injury rehabilitation.  Behavioral Interventions, 15, 189-203.

Kubina, R.M., Morrison, R., & Lee, D.M.  (2002).  Benefits of adding precision teaching to 

behavioral interventions for students with autism.  Behavioral Interventions, 17, 233-246.

Kudajie-Gyamfi, E., & Rachlin, H.  (2002).  Rule-governed versus contingency-governed 

behavior in a self-control task:  Effects of changes in contingencies.  Behavioural Processes, 57, 29-35.

Lafasakis, M., & Sturmey, P. (2007). Training parent implementation of discrete-trial teaching: Effects 

on generalization of parent teaching and child correct responding. Journal of Applied Behavior Analysis, 40(4), 685-689.
Larraway, S., Snycerski, S., Michael, J., & Poling, A.  (2001).  The abative effect:  A new term to 

describe the action of antecedents that reduce operant responding.  The Analysis of Verbal Behavior, 18, 101-104.

Larraway, S., Snycerski, S., Michael, J., & Poling, A.  (2003).  Motivating operations and terms to 

describe them:  Some further refinements.  Journal of Applied Behavior Analysis, 36 (3), 407-414.


Lattal, K.A., & Lattal, A.D. (2006). And yet…: Further comments on distinguishing positive and negative 

reinforcement. The Behavior Analyst, 29, 129-134.


LeBlanc, L.A., Patel, M.R., & Carr, J.E.  (2000).  Recent advances in the assessment of aberrant 

behavior maintained by automatic reinforcement in individuals with developmental disabilities.  Journal of Behavior Therapy and Experimental Psychiatry, 31, 137-154.

Lerman, D.C., Iwata, B.A., & Wallace, M.D.  (1999).  Side effects of extinction:  Prevalence of 

bursting and aggression during the treatment of self-injurious behavior.  Journal of Applied Behavior Analysis, 32 (1), 1-8.

Lindberg, J.S., Iwata, B.A., Roscoe, E.M., Wordsell, A.S., & Hanley, G.P.  (2003).  Treatment 

efficacy of noncontingent reinforcement during brief and extended application.  Journal of Applied Behavior Analysis, 36 (1), 1-19.

Lindsley, O.R. (1992). Precision teaching: Discoveries and effects. Journal of Applied Behavior Analysis, 

25, 51-57.

Marr, M.J. (2006). Through the looking glass: Symmetry in behavioral principles? The Behavior Analyst, 

29, 125-128.


McDowell, C., & Keenan, M. (2001). Developing fluency and endurance in a child diagnosed with 

attention deficit hyperactivity disorder. Journal of Applied Behavior Analysis, 34(3), 345-348. 

McKerchar,T.L., Kahng,S.W., Cassioppo, E., & Wilson, D.  (2001).  Brief report:  Functional analysis 

of self-injury maintained by automatic reinforcement:  Exposing masked social functions.  Behavioral Interventions, 16, 59-63.

Michael, J.  (1975).  Positive and negative reinforcement:  A distinction that is no longer 

necessary; or a better way to talk about bad things.  Behaviorism, 3 (1), 33-44.

Michael, J.  (2000).  Implications and refinements of the establishing operation concept.  

Journal of Applied Behavior Analysis, 33 (4), 401-410.


Michael J. (2006). Comment on Baron and Galizio (2005). The Behavior Analyst, 29, 117-119.
Moore, J., & Shook, G.L.  (2001).  Certification, accreditation, and quality control in behavior 

analysis.  The Behavior Analyst, 24 (1), 44-55.

Nakajima, S. (2006). Speculation and explicit identification as judgemental standards for positive and 

negative reinforcement: A comment on Baron and Galizio (2005). The Behavior Analyst, 29, 269-270. 
Neef, N.A., Marckell, J., Ferreri, S., Jung, S., Nist, L., & Armstrong, N.  (2004).  Effects of modeling 

versus instructions on sensitivity to reinforcement schedules.  Journal of Applied Behavior Analysis, 37 (3), 267-281.

Patel, M.R., Carr, J.E., Kim, C., Robles, A., & Eastridge, D.  (2000).  Functional analysis of aberrant 

behavior maintained by automatic reinforcement:  Assessments of specific sensory reinforcers.  Research in Developmental Disabilities, 21, 393-407.


Petscher, E.S., & Bailey, J.S. (2006). Effects of training, prompting, and self-monitoring on staff 

behavior in a classroom for students with disabilities. Journal of Applied Behavior Analysis, 39 

(2), 215-226.
Poling, A., & Normand, M.  (1999).  Noncontingent reinforcement:  An inappropriate description 

of time-based schedules that reduce behavior.  Journal of Applied Behavior Analysis, 32 (2), 237-238.

Reed, G.K., Ringdahl, J.E., Wacker, D.P., Barretto, A., & Andelman, M.S.  (2004).  The effects of 

fixed time and contingent schedules of negative reinforcement on compliance and aberrant behavior.  Research in Developmental Disabilities, page proofs.

Reeve, S.A., Reeve, K.F., Townsend, D.B., & Poulson, C.L. (2007). Establishing a generalized repertoire 

of helping behavior in children with autism. Journal of Applied Behavior Analysis, 40, 123-136.

Ringdahl, J.E., Vollmer, T.R., Borrero, J.C., & Connell, J.E.  (2001).  Fixed time schedule effects as 

a function of baseline reinforcement rate.  Journal of Applied Behavior Analysis, 34(1), 1-15.

Sarakoff, R.A., Taylor, B.A., & Poulson, C.L. (2001). Teaching children with Autism to engage in 

conversational exchanges: Script fading with embedded textual stimuli. Journal of Applied Behavior Analysis, 34, 81-84.
Sarakoff, R.A., & Sturmey, P. (2004). The effects of behavioral skills training on staff implementation of 

discrete-trial teaching. Journal of Applied Behavior Analysis, 37(4), 535-538.
Scherrer, M.D, & Wilder, D.A. (2008). Training to increase safe tray carrying among cocktail servers. 

Journal of Applied Behavior Analysis, 41, 131-135.
Shabani, D.B., Katz, R.C, Wilder, D.A., Beauchamp, K., Taylor, C.R., & Fischer, K.J. (2002). Increasing 

social interactions in children with Autism: Effects of a tactile prompt. Journal of Applied 
Behavior Analysis, 35, 79-83.
Shook, G.L.  (1993). The professional credential in behavior analysis.  The Behavior Analyst, 16

 
(1), 87-101.

Shook, G.L., Hartsfield, F., & Hemingway, M.  (1995).  Essential content for training behavior 

analysis practitioners.  The Behavior Analyst, 18 (1), 83-91.

Shook, G.L., & Favell, J.E. (2008) The behavior analyst certification board and the profession of 

behavior analysis. Behavior Analysis in Practice, 1, 44-48.
Sidman, M. (2006). The distinction between positive and negative reinforcement: Some additional 

considerations. The Behavior Analyst, 29, 135-139.

Staats, A.W. (2006). Positive and negative reinforcers: What about the second and third functions? The 

Behavior Analyst, 29, 271-272.

Taylor, B.A., Hughes, C.E., Richard, E., Hoch, H., & Coello, A.R. (2004). Teaching teenagers with autism 

to seek assistance when lost. Journal of Applied Behavior Analysis, 37, 79-82.
Vollmer, T.R., & Iwata, B.A.  (1992).  Differential reinforcement as treatment for behavior 

disorders:  Procedures and functional variations.  Research in Developmental Disabilities, 13, 393-417.


Walpole, C.W., Roscoe, E.M., & Dube, W.V. (2007). Use of a differential observing response to expand 

restricted stimulus control. Journal of Applied Behavior Analysis, 40(4), 707-712.
Wilder, D.A., & Carr, J.E.  (1998). Recent advances in the modification of establishing 

operations to reduce aberrant behavior.  Behavioral Interventions, 14, 43-59.
COURSE REQUIREMENTS
Requirements, Performance Based Assessments, and Criteria for Evaluation
Spoken Assignments.  Each is as described below.

Discussion Leader.  Each student will choose one topic session, from the schedule below, during which to lead discussion.  To lead the discussion, the student will have read each of the articles or chapters assigned for that week; developed and prepared a list of topics of discussion and questions based on the week’s reading; will conduct the class session by engaging students in discussion of the topics of discussion and questions the leader has developed and/or those posed by students; will answer some questions and direct others back to the class for consideration; will engage each student in discussion; and will prepare visual aids or other aids as needed to conduct the session and will use them while conducting the session.  Up to twenty points may be earned for involving all students in discussion; up to ten points for pronouncing terms and names, and accurately and completely describing or discussing concepts; up to ten points for maintaining relevance of the discussion to the assigned topic; and up to ten points for appropriate use of well developed, readily understandable supplementary materials that add to or enhance the discussion.  Up to 50 points per discussion leader experience.

Discussion participant.  Each student will actively participate in each topic session’s discussion, asking and answering questions, making relevant comments, and otherwise adding to the discussion of the topic at hand.  Five points may be earned during each session for adding to the discussion.  Clearly, attendance at a session is a necessary prerequisite for participating in that session.  However, you may miss one discussion class without penalty. Up to 5 points per session, for up to 55 points.
Review paper presentation.  During the last class session, each student will present her or his review paper to the class.  Each student will not necessarily read the paper to the class, but instead will lead the class in a discussion on the topic, using visual and other aids as needed to enhance the discussion.  Up to five points will be earned for presenting and discussing most salient points for the chosen topic, up to five points for adhering to the chosen topic in the presentation, up to five points for involving all other classmates in discussion, and up to five points for pronouncing names and terms correctly.  Up to 20 points.

Written Assignments.  Each of these must be typed, and must be submitted on paper, in class.  No faxed assignments will be accepted.  Each assignment is described below, and each is posted on Blackboard at our course’s website under Course Documents.  Each assignment is due at the time of the class session indicated on the syllabus.  On-time submissions can potentially earn all of the points for the given assignment; late submissions up to 90% of the possible points.
Research Worksheets. Over the course of the semester, students will complete SIX research worksheets.  Each completed worksheet will be submitted in class at the points so indicated in the schedule (below).  Each research worksheet must cover one of the articles assigned during topic sessions covered. Up to 20 points are possible for each worksheet, for a total of up to 120 points.
Review Paper.  To do this assignment, first choose one topic from the list below.


Update: Each topic with its assigned student:

· The aversives controversy:


· Behavior analysis in geriatrics: 

· Transfer of stimulus control

· Similarities and differences between applied behavior analysis and positive behavior support

· Thinking as behavior

· Assessment and treatment of self-injury

· Assessment and treatment of aggression

· Assessment and treatment of pica

· Assessment and treatment of pediatric feeding disorders

· Incidental teaching

· Organizational behavior management

· Analysis and treatment of aerophagia

· Analysis and treatment of hand mouthing

· Delayed reinforcement

· Contributions of behavior analysis to head trauma rehabilitation

· Behavior analysis in education

· Behavior analysis in corrections

Next, search the behavior analytic literature for articles, chapters, and books pertaining to your topic.  Note:  at least 80% of the references you use for your paper must be from behavior analytic journals or books.  Recommended journals include the Journal of Applied Behavior Analysis, Journal of the Experimental Analysis of Behavior, Education and Treatment of Children, Behavioral Interventions, Journal of Behavior Therapy and Experimental Psychiatry, Behavior Therapy, Research in Developmental Disabilities, The Analysis of Verbal Behavior, The Behavior Analyst, Journal of Organizational Behavior Management, Journal of Behavioral Education, and The Psychological Record, although there are many other very good journals.

Get at least 10 articles, chapters, or books, or combinations of articles, chapters, or books, pertaining to your topic.  Whenever possible, try to get literature that spans a number of years so that you can read about and experience (very vicariously) the development of behavior analytic work on your topic.

Write your paper.  Use this outline:

Introduction.  Introduce your topic.  Explain what it is and why it is noteworthy.  (Up to 15 points.)

Literature Review.  If you’ve been able to get a body of literature that covers a number of years, describe the development of the clinical / educational / experimental / or other research on your topic over the years, describing early research, later research, and current research.  If you haven’t been able to get literature that spans a number of years, summarize the work you have gotten, in terms of procedures, findings, conclusions, and implications.  (Up to 40 points.)

What is known?  Explain what, based on the literature, is known about your topic.  That is, summarize what is currently known.  (Up to 15 points.)

What isn’t known?  Identify at lest two things about your topic that the literature has not addressed, and for each make a recommendation for future work.  When making your recommendation, state what the recommendation is, on what it is based, and how it could add to the behavior analytic literature.  (Up to 15 points.)

Ensure that your paper is written in APA Style (Fifth Edition), and that syntax, grammar, spelling, and punctuation are correct (Up to 15 points).  While there is no minimum of number of pages required for this assignment, students are encouraged to keep the maximum number of pages to 15 or fewer.  This assignment is worth a total of 100 possible points, is due no later than the beginning of the last class period, although papers will be accepted early.  No late papers will be accepted.

Grading Scale
Given these assignments, the distribution of total possible points per assignment type and grading scale are as follows:

Description


Possible Points
Cumulative Possible Points 

Research Worksheets

120 points

120 points

Review Paper


100 points

220 points

Discussion Participant

55 points

275 points


Discussion Leader

50 points

325 points
Review Paper Presentation
20 points

345 points
A = 310-345 points;  B = 276-309 points;  C = 241-275 points;  F <241 points
SCHEDULE
	Class

Date
	Topic and 

Presenter
	Read Before Class
	Submit At Beginning of Class

	9/4/08
	Introduction, review syllabus, carve up rest of the semester 
	Nothing
	Nothing

	9/11/08
	Reinforcement
Presenter:

Presenter: 
	Cipani & Spooner (1997); Favell et al. (1981); Ferster (1967); Kass et al. (1966)
Michael (1975); Baron & Galizio (2005); Micael, J. (2006); Iwata (2006); Marr (2006); Lattal & Lattal (2006); Sidman (2006); Baron & Galizio (2006); Nakajima (2006); Staats (2006); Baron & Galizio (2006)


	

	9/18/08
	Differential Reinforcement
Presenter:
Stimulus Control and Classroom Management
Presenter: 


	Buckley & Newchok (2006); Reed et al. (2004); Vollmer & Iwata (1992)
Brenske et al. (2008); Cammilleri et al.  (2008); Hanley et al. (2007); Petscher & Bailey (2006); Walpole et al. (2007)
	Research Worksheet 1

	9/25/08
	Extinction
Presenter:


	Britton et al. (2000); Carr et al. (2000); Lerman et al. (1999); Lindberg et al. (2003); Poling et al. (1999); Ringdahl et al. (2001)
	

	10/2/08
	Sensory / Automatic Reinforcement

Presenter:

Presenter:


	Britton et al. (2002); Carr et al. (2002); LeBlanc et al. (2000); 
McKerchar et al. (2001); Patel et al. (2000); Ahern et al. (2007)
	Research Worksheet 2

	10/9/08
	Teaching and Instruction
Presenter: 
	Bouxesein et al (2008); DeQuinzio et al. (2007); Heal et al. (2007);  Jones et al. (2007); Reeve et al. (2007); Sarakoff et al. (2001); Shabani et at (2002); 
	

	10/16/08
	Behavioral Safety Skills

Presenter:
	Austin et al. (2006); Clayton et al. (2006); Cunningham & Austin (2007); Gross et al. (2007); Johnson et al. (2006); Scherrer & Wilder (2008); Taylor et al. (2004). 


	Research Worksheet 3 and 4

	10/23/08
	Precision Teaching

Presenter:

Presenter: 


	Binder (1996); Dougherty & Johnston (1996); Johnson & Layng (1996); Lindsley (1992); 

Kubina et al. (2000); Kubina et al. (2002); Lafasakis & Sturmey (2007); McDowell & Keenan (2001); Sarakoff & Sturmey (2004)
	

	10/30/08
	  Motivating Operations

Presenter:


	Iwata et al. (2000); Larraway et al. (2001); Larraway et al. (2003); McGill (1999); Michael (2000); Wilder & Carr (1998)


	Research Worksheet 5

	11/6/08
	Adjunctive Behavior

Presenter:

Rule Governed Behavior

Presenter:


	Cantor et al. (1982); Emerson & Howard (1992); Foster (1978); Fredericksen & Peterson (1974); Kachanoff et al. (1973)

Blakeley & Schlinger (1987); Braam & Malott (1990); Brownstein (1985); 
Kudajie-Gyamfi & Rachlin (2002); Neef et al. (2004)


	

	11/13/08
	2008 Autism Conference Presentations

	Autism Special Interest Group (2004)
	

	11/20/08
	Ethics
Presenter:

Certification and Regulation

Presenter:

	American Psychological Association (2002); Bannerman et al. (1990);  Barrett et al. (1991); Fisher et al. (1998); Johnston & Sherman (1993); Van Houten et al. (1988)

Moore & Shook (2001); Shook (1993); Shook et al. (1995); Shook & Favell (2008)
	Research Worksheet 6



	11/27/08
	No Class
	Enjoy Thanksgiving!
	

	12/4/08
	Review Paper Presentations
	
	Turn in Review Paper,
Present & Participate!


ATTENDANCE

You are expected to arrive on time for all class sessions, attend all class sessions, remain in class for the duration of each session, and to participate actively throughout the session.  Should you need to be absent, please contact a classmate regarding notes and other activities that took place in your absence.  
OTHER INFORMATION:

Please do not email, text message, or make phone calls during class. 
CONTACTING YOUR INSTRUCTOR

You can contact Julie Allen by phone at 703/678-7349, or by e-mail at jallenc@gmu.edu   

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT STATEMENT OF EXPECTATIONS

The Graduate School of Education (GSE) expects that all students abide by the following:

Students are expected to exhibit professional behavior and dispositions.  See http://gse.gmu.edu for a listing of these dispositions.

Students must follow the guidelines of the University Honor Code.  See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code.

Students must agree to abide by the university policy for Responsible Use of Computing.  See http://mail.gmu.edu and click on Responsible Use of Computing at the bottom of the screen.

Students with disabilities who seek accommodations in a course must be registered with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester.  See www.gmu.edu/student/drc or call 703/993-2474 to access the DRC.

