George Mason University
College of Education and Human Development
DESIGNING AND ASSESSING TEACHING AND LEARNING
EDUC 614
Fall 2005
Prince William Cohort

ClassDates: Tuesday 10/25, 11/1, 11/8, 11/15, 11/29, 12/6,32/1
ClassTime: 4:30PM — 8:00PM

L ocation: PW Bull Run Hall room #248

Instructor:  Shanon D. Hardy, Ph.D.

Email: shardyl@gmu.edghandhardy@aol.com
Phone: 703-250-3733

|. COURSE DESCRIPTION:

This two-credit course explores the design and Ideweent of curricular, pedagogical,
and assessment strategies that are effectivelpmesge to the needs and interests of
students. It investigates the implications of deviange of factors that affect teaching
and learning, such as culture, politics, ethniatgss, wellness, and gender. The course
provides opportunities for studying the theoretaadl practical arguments underpinning
a variety of specific recommendations for improviegching practice and student
learning. In addition, the course will examine tiplé ways of knowing that the
academic disciplines, students, and teachers paitgriiring to classrooms.

Prerequisite: Admission to Graduate School.
[I. STUDENT OUTCOMES:
This course is designed to enable participants to:

A. Analyze the recommendations for improving teachgragtice and student
learning.

B. Study curriculum, pedagogy, and assessment steatduat are responsive to the
needs and interests of a diverse population ohérar

C. Create a practical and effective assessment tobfi¢ror performance checklist)
to better assess student learning in a specifigsuarea and critique its
effectiveness after use.

D. Design a teaching portfolio that demonstrates &ffeceaching and assessment
strategies.



[I1. RELATIONSHIP OF EDUC 614 TO ASTL PROGRAM GOALSAND NBPTS
PROFESSIONAL ORGANIZATION:

EDUC 614 is one of the five courses in the 12-hgear long ASTL CORE. It is aligned
with the following GSE Priorities: Diversity andjtty; Children, Families, and
Communities; High Standards and Research-Basedid¢asicand Effective Use of
Technology. EDUC 614 is also aligned with the biadil Board for Professional
Teaching Standards’ (NBPTS) five core propositiavisich provide the guiding
principles forwhat teachers should know and be able to Specifically, this course is
aligned with Proposition II: Teachers know the salg they teach and how to teach them
to students and Proposition Ill: Teachers are nesipte for managing and monitoring
student learning. The focus of EDUC 614 is to@ase students’ ability to: 1: articulate,
reflect on, and question how best to create anesagsositive learning experiences
appropriate for diverse student identities botteobive and individual; and 2) effectively
teach knowledge emanating from the various acaddisiplines. This course provides
opportunities for participants to challenge, harg] refine their ability to create
constructive learning environments and appropaasessment strategies for children.

As a result of participating and completing theuiegments for the course, participants

will engage in these learning experiences:

- Analyze student work to monitor student learning anhievement and provide
feedback to students

- Analyze one’s practice through videotaped classroderactions

- Develop a teaching portfolio

The performance-based assessments will include:

- Development of a teaching portfolio containing et commentaries on one’s
teaching accompanied by a video analysis of tegghiactice

- Analysis of student work with the development etibric/performance assessment
checklist to guide and assess student learning

- Blackboard forum responses that will reflect leagpishowing the ability to analyze
teaching experiences and reflect upon those exyma&sein order to determine
implications for future teaching.

V. REQUIRED TEXTBOOKS:

Heacox, D. (2002) Differentiating instruction in the regular classnmo Minneapolis,
MN: Free Spirit Publishing, Inc.

McTighe, J., & Wiggins, G. (1998)Understanding by desigrAlexandria, VA: ASCD.
Required journal readings. The articles listed below are found in GMU’s Elexctic

Reserves:http://oscr.gmu.edu/cgi-bin/ers/OSCRgen.dglhen retrieving articles from
the electronic reserves, chodsBUC 614 and Sprague, Darrene as the instructor.




V. MODE OF COURSE DELIVERY

Course delivery will be through lecture, structucetlaborative assessment groups based
on teaching levels, and discussion groups basédpacs aligned with national standards
and program/student outcomes.

VI. COURSE REQUIREMENTS, ASSIGNMENTS, AND EVALUATION
CRITERIA:

1. CLASS PARTICIPATION (20%)

This includes active participation in class diseuss and online responses, in
cooperative learning groups, and in the structamdidborative assessment groups.
Regular and thoughtful evidence of and the iniatdf higher order questions related to
class readings and discussions; regular and thfuigiairticipation in both cooperative
learning groups and in the structured collaboradegsions will be the criteria for
evaluation. Evidence of application of course eahto personal practice will be
demonstrated through discussion and reflectioherpublic journal responses given on
Blackboard.

2. TEACHING PORTOLIO (80%)*

Develop a teaching portfolio to reflect your praggien of thought regarding curriculum
design and assessment. The portfolio will be asimatpof personal growth and
development as it pertains to the acquisition grdieation of the essential components
of this course. It will include a written commerytand videotape. The portfolio is
designed to reflect activities that teachers engagaturally during their work. The
portfolio entry captures teaching in real-time |Hida settings and yields valuable
evidence. The contents of the portfolio will inckud

1. A unit plan that includes relevant features of ymaching setting, content area
with instructional goals/objectives, student outesgmmaterials and resources,
and sequences of learning experiences of studemsunit template found in the
assignments section of Blackboard will serve asidayto the portfolio
development.

2. A rubric or performance checklist that guides asskases student learning of one
of the authentic performance task products alonly avidescription and analysis
of how it was used and tested in the classroom.

3. A 15-20 minute video clip of a portion of a lesseith a written analysis.

4. Two different authentic performance task produatsrk samples) from two
students that will be described and analyzed witrpretative and reflective
comments in the unit evaluation.

5. A discussion of your teaching experiences withuhie and implications for
future teaching will be made in the reflection pefrthe unit evaluation.



This teaching portfolio represents the selectideecton, documentation, analysis, and
presentation of materials from one’s own settingnhg whatwas taught, whyt was
taught, and howt was taught. See the rubrics at the end of ylialsis for the criteria for
evaluation. Different parts of the portfolio wile turned in at various times during the
semester for instructor feedback. There will b@sspbility to earn a total of 100 points
for all assignments and those points will be usedietermine your final grade for this
course. Portfolios will be submitted in both haoghyg format and electronic format to the
instructor. Send the electronic format to the instior via the Blackboard’s drop box or
as an email attachment to the instructor.

*NOTE: Partially meets the NBPTS’ quidelines fortiolio entries.

Grading Scale:

| 98-100 =A+ | 95-97=A| 90-94 =A-| 86-89=B+3-&=B | 80-82=B-| 70-79=C
|Below 70=F |

GSE Syllabus Statements of Expectations:

The Graduate School of Education (GSE) expectsalthatudents abide by the
following:

1. Students are expected to exhibit professional hehand dispositions. See
gse.gmu.edu for a listing of these dispositions.

2. Students must follow the guidelines of the Univgrslonor Code. See
http://www.gmu.edu/catalog/apolicies/#TOC_H®b2 the full honor code.

3. Students must agree to abide by the universityepdir Responsible Use of
Computing. Seéttp://mail.gmu.ed@nd click on Responsible Use of Computing
at the bottom of the screen.

4. Students with disabilities who seek accommodatiorasscourse must be
registered with the GMU Disability Resource Cernfl2RC) and inform the
instructor, in writing, at the beginning of the sester. See
www.gmu.edu/student/drc or call 703-993-24@4ccess the DRC.

INTEGRATED TEACHING PORTFOLIO
LESS@WR UNIT PLAN GUIDELINES

The unit plan you choose does not have to be edédoFhe unit should be a strong
sample of what you do on a regular basis that dstratesvhat teachers should know
and be able to do.

Your unit should indicate that you know the subjgmi teach and how to teach it to
students. According to the National Board for Bssional Teaching Standards:



Accomplished teachers command specialized knowlgidgaw to convey and reveal
subject matter to students. They are aware optkeonceptions and background
knowledge that students typically bring to eachesttband of strategies and instructional
materials that can be of assistance. They undedstehere difficulties are likely to arise
and modify their practice accordingly. Their ingttional repertoire allows them to
create multiple paths to the subjects they teant,they are adept at teaching students
how to pose and solve their own problems.

Your unit should also indicate that you are resfmadgor managing and monitoring
student learning. According to the National BofmdProfessional Teaching Standards:

Accomplished teachers command a range of genesiwictional techniques, know when
each is appropriate, and can implement them asetkedhey are as aware of
ineffectual or damaging practice as they are dedateelegant practice. They know how
to engage groups of students to ensure a discipli@@ning environment, and how to
organize instruction to allow the schools’ goals $tudents to be met. They are adept at
setting norms for social interaction among studeamd between students and teachers.
They understand how to motivate students to leachreow to maintain their interest
even in the face of temporary failure. Accomplisteachers can assess the progress of
individual students as well as that of the class agole. They employ multiple methods
for measuring student grown and understanding ardatearly explain student
performance to parents.

When choosing a particular unit, ask yourself:

« Does this particular unit provide me with ample opnities to demonstrate my
teaching proficiency?

« Does this unit offer me enouglepthto write an analytic and reflective
commentary?

Select two students whose work you will collect andlyze during this unit of study.
The work will consist of two authentic performariask products (work samples) as well
as a rubric or performance checklist that will guathd assess their learning when
completing one of those tasks. Consider selectingstudents who show a range of
abilities. Remember that selecting only the “bestidents does not always provide you
with much to analyze in relation to your practice.

You should identify a unit that you must teach auyclass. You will determine the
enduring understandings and essential questionglaas the content goals/objectives
(standards and/or benchmarks) of the lesson or@nite the instructional
goals/objectives with expected outcomes have bkemed, you will teach your unit in
end of November or December and present your expegs to the class on the last class
session on Dec. 13.

A WORD template entitled teachingunit.doc is postethe assignments section of
Blackboard for you to use. If you do not have WORign follow the list of items on the



hard copy of the template that you will receiveha first class meeting and type the
items into your word processing program of choié,be sure to save the document in
RTF.

For ideas on meeting the varying needs of studergating flexible instructional groups,
and giving students choices, you will be refertioddeacox’Differentiating Instruction
in the Regular Classroomas well as articles found in the electronic ressrv

Maintaining a personal journal will be extremelypiontant in order for you to document
your teaching and learning so that the written cemiary section of your portfolio will
be rich, authentic, and comple¥ou will not turn in this personal journal to your
instructor.

Developing and Assessing an Assessment Tool

You will create a rubric or performance assessrobatklist that will guide your

students through a particular assignment or agtand help evaluate their
understandings. Your evaluation of its use willune a brief description of the device
and how it was used and its effectiveness in ggidimd assessing learning; student
feedback about its use (if possible); and any casmagd reasons for changes that need to
be made in the instrument before using it again

Videotape Analysis

You will make a 15 to 20 minute video of a lessathim your unit that will take place in
your classroom. A homework guide for class seviéimhelp you complete an analysis of
that video. That guide is posted in the documseatsion on Blackboard. You will be
given an opportunity to meet with a small grouglassmates to obtain additional
feedback in order for you to complete the analy¥isur responses to the forum
guestions will also help you respond to the spedéscriptive, interpretive and reflective
guestions in the written commentary portion of yboal teaching portfolio.

Authentic Performance Task Products

During the implementation phase of your unit, giantwo different authentic
performance task products (see pg. 15IhHa Teaching by Design Handbdok ideas)
your students will create. 2) Collect the two @iffint products from each of two
students. You will use the four products to help getermine student understandings. 3)
Include copies of these products in an appendypoaf unit plan portfolio and complete
the descriptive, interpretive and reflective quastiin the written commentary portion of
your final teaching portfolio. If your products awet practical to include in the portfolio,
incorporate digital or photo images of the productan appendix.



“““““““““ Proposed Class Schedule

Class/Session
Date

Session Subject

Due

Class 1 — Oct. 27

I ntroduction to the cour se and overview
of curriculum

- Discuss syllabus and class assignme
- Building a framework from previous
ASTL Program courses.

- Overview of philosophical viewpoints

on reforming education to determine aiRRead:

understanding for the drive to reform
education in order to meet standards.
- Assess understanding of backward
design.
- Introduction to Differentiating
Instruction

Begin thinking about
a unit you will be
teaching in
ntdovember that you
would like to revise,
refine, streamline, of
create!

Understanding by
Design Ch. 1 and 2.
Read: Invitations to
Learnby Tomlinson.
Read:
Differentiating
Instruction in the
Regular Classroom
Ch. 1.

Class 2 — Nov. 1

A Focus on Designing I nstruction

How can we plan for instruction so that w
address required content standards and
curriculum topics, but also plan meaningf

ways to determine students’ understandind3ifferences?

« What is “understanding?” What are Teaching and

the six facets of understanding?

« Why is Backward Design so
effective in identifying curriculum
priorities? Why is selecting the big
ideas worth understanding? An
example of using the Backward
Design Process unit plan, “You are
What You Eat,” found in on pages
54-59 inThe Understanding by
Design Handboolill be reviewed
and discussed in small groups.

« Jigsaw activity on Tomlinson

« Demonstration of Digital Edge

Read: You Can
Teach for Meaning
cby McTighe, Seif,
and Wiggins.
URead: Reconcilable

Standards-Based

Differentiationby
Tomlinson.

Read:
Differentiating
Instruction in the
Regular Classroom
Ch. 2 and 3.

Read:
Understanding by
Design Ch. 4 and 5.
Brainstorm some
essential questions
and enduring
understandings for




Interchange and Edutopia website

syour Unit Plan.
*Participate in
Essential Questions
online discussion in

Blackboard
Class 3 — Nov. 8 | Differentiated I nstruction and Read:
I ntegrating Technology Effectively Differentiating

- Differentiation by process, content
and product.

« We will discuss how teachers can
plan for a range of assessment
methods, including “authentic”
assessments that will make eviden

students’ understandings throughaut

their learning experiences instead
just administering assessments at
“end” of instruction.

« Using curriculum frameworks and

the first section of Unit Plan, addresBring to class #4.

ways to differentiate instructional
activities for your students.
« Discuss video exhibits.

Review types of writing used in developin

a teacher portfolio (descriptive, interpretivelnstruction online

reflective
Show Edutopia School Leadership
vignettes.
Share and discuss first portion of Unit Pla

Instruction in the
Regular Classroom,
Ch. 9 & 10.

Read:
Understanding by
tDesign, Ch. 7 & 8.

of

tieflect on ways to
integrate technology
into your Unit Plan.

Participate in
Technology
Integration/or
gDifferentiating

discussion in
Blackboard

n
Work on first portion
of Unit Plan. Send
first portion of Unit
Plan to instructor for
feedback.

Class 4 — Nov. 15

Role of Assessment- Rubricsand
Performance Checklists (Assessment
Tools)

We will review how our plans are
developing and discuss how rubrics,
performance checklists, and performance
assessments can be used to guide instru
as well as assess learning. We will:

ReadLearning from
Performance
Assessments in Mat
by Parke and Lane.
Read:
Understanding by
Design,Ch. 9.

ction
Continue working on

assessment tools for

=

» Discuss authentic assessment,

Unit Plan.




classroom assessment and portfol
assessments.

Discuss with class members and théeedback.

instructor the effectiveness of

rubrics and performance checklistg
that participants and instructor shar®erformance

Designa rubric or performance

checklist for use in your unit. Whern

using computers to design this too
a spreadsheet program such as

AppleWorks or Excel or using tablesReadViewing

in Microsoft WORD or AppleWorks
word processing can be used. Wel
sites such as
http://rubistar.4teachers.org/index.
p can also be used to create rubric|
and performance checklists.

dSend instructor
assessment tools for

Participate in

Assessment online
discussion in
,Blackboard

Teaching on

D Videotapeby Sherin.
ReadUsing Video to
bReflect on
sCurriculumby Finn.
ReadTips for
Videotapingon
National Board
website. (Scroll
down and click on
Getting Started —
scroll to page 26.

Reflect on ways to
integrate technology
into your unit plan.
Bring to class #5

Class 5 — Nov. 29

Planning L ear ning Experiences and
Instruction

This session will focus on completing
planning learning experiences and instrug

Read and discuss WHERE Proces
Working in small groups, complete,
your plan keeping the WHERE
process in mind. Use Chapter four
Heacox’s book to help you
determine the unit activities that wi
fall into the matrix categories foung
on pages 82-83 in Heacox’s book.

Fill out sections A and B of the
videotaping guide during this sixth

You will implement
your newly revised
plan following this
class session.
During this time,
you will videotape a
slesson within the
unit and test out the
Assessment Tool
ifrubric or
performance
lIchecklist) on one of
| the two authentic
performance task
products your
students will
complete related to

class session. You will complete




sections C-F of the video guide
when you review the videotape wit
your small group members in
session eight. Use the notations y¢
make in the guide to help you
complete the evaluation and
reflection sections of the teaching
portfolio.

+ Review with group members your
unit plan’s statements of enduring
understandings, essential question
and the sections related to student
demonstrating their knowledge anc
skills through the performance task
quizzes, tests, prompts, unprompte
evidence and self-assessments.

the unit.
h
Complete the
ulescription sections
of the videotape and
Assessment Tools
sections found in the
teaching portfolio
template. The
description sections
will tell, from your
spoint of view, what
syou observed
I happening when yol
(gaped your lesson
2énd when students
used the Assessmer
Tool to guide and/or
assessed their
learning.

Participate in Video
Taping online
discussion in
Blackboard

Read:
Understanding by
Design,Ch. 10 & 11

it

Class 6 — Dec. 6

Collaborative Review

Choose a meeting location where you an
your small group members can discuss y
unit. Share your videotape with one anot
and discuss how your Assessment Tool is
guiding student learning and assessing th
understandings. Obtain feedback from yc
group members so you can complete the
analysis and reflection sections of your
teaching unit pertaining to the video and {
use of the Assessment Tools. Note:
completing the video analysis portions of
the video guide C-F as you share your
videotapes will help each person complet

his/her own analysis in the evaluation and

Finish your Unit
Plan analysis and
dreflection portions.
Dur

h&end Unit Plan to
5 instructor, via
ebigital Drop Box in
yiBlackboard.

Read: Understandin
hey Design, Ch. 12
and 13.

D

reflection sections of the teaching portfoli

O




Class 7 — Dec. 13

What Have We L earned?

Share highlights from your teaching portfq
with the class (ten to fifteen minute

overview). Highlight your favorite parts of
your unit by telling what you learned while
implementing it.

Complete course evaluations and discuss
ASTL’s second reflection point response
follows the completionof EDUC 614.

Portfolio Due

Rubric for The Teaching Portfolio

Teaching Pts | No Evidence Beginning Developing Accomplished
Portfolio 80 | (little or no (Limited evidence)
evidence) (Just evident) | (Clear, convincing,
substantial evidence
Unit Plan 20 <14 14-15 16-17 18-20
This lesson or] Lacked a lesson | Lesson plan Plan states Plan clearly
unit plan will or unit plan that | reflects the desired results, | identifies desired
be the reflects the teacher’s decision-| acceptable results, determines
framework teacher’s making with evidence of acceptable evidence
for guiding decision-making | respect to the needslearning, and the| of learning, and
student with respectto | of learners, but learning outlines learning
learning. the needs of includes some, but| experiences experiences and
learners. not all the instruction that will
necessary take place.
components.
Assessment 20 <14 14-15 16-17 18-20
Tool
This rubric or Tool was Tool was All guidelines Tool was created
performance developed but | developed and usedwere followed: | using a technology
checklist will not used and/or | in the classroom, | Tool uses clear, | application and
guide assessed. but not all of the concise expresses clear,
instruction guidelines were language; each | concise language;
and be used followed. skill of learning | each skill or learning
as one of the is assessed is assessed
assessment separately; both | separately; both
components student and student and teacher
to determine teacher assess | assess the skill;
student the skill; but the | written evaluation
learning. written demonstrates
evaluation outstanding
demonstrates just precision, order, and
adequate clarity of ideas.
precision, order,
and clarity of
ideas.
Student 10 <5 5-6 7-8 9-10




Work
Samples

These two
task products
are authentic
products/
samples
created by the
students as

Two product
samples for two
students were
included with
only a
description of
how they were

The narratives
included a
description of the
two samples used
for evaluation
purposes, but did
not include an

The narratives
included a
description of the
two samples
used for
evaluation
purposes, but

The narratives
included a
description of the
two samples used
for evaluation
purposes and
showed outstanding

part of the used. analysis of student| lacked clarity of | thought in analyzing
learning unit. performance or thought in and interpreting
how practice can | analyzing student
be modified based | student performances.
on the results of the performance and
samples. how practice can
be modified
based on the
results of the
samples.
Video 20 <14 14-15 16-17 18-20
Analysis
This analysis Videotape was | Analysis includes | Analysis Analysis includes
reveals an completed but | statements that includes well-developed
understanding the analysis does predicted what adequate statements that
about what not include all might happen prior| statements that | reflect both teaching
actually the required to the taping, and | predicted what | and student learning.
occurred components. an analysis of what might happen These statements
during a actually happened | prior to the include predictions
lesson. and why the events taping, and an | about what might
occurred. analysis of what | happen prior to the
However, actually taping ,and an
reflective happened, and | interpretive analysis
statements or why it happened. of what actually
implications for happened, and why
future teachings are the events happened.
lacking.
Future 10 <5 5-6 7-8 9-10
Teaching
The Written Descriptive, There is a lack of The future teaching
evaluative comments were | interpretive clarity in the section of the
and reflection descriptive only, | comments were reflective portfolio contains
components not reflective. made, but not statements based reflective statements
of the reflective on student that are expressed
portfolio statements. responses to the| well, showing how
reflect the unit, and in practice can be
teacher’s reflective modified for future
thought statements of teaching based on
regarding how practice can| the student
curriculum be modified responses to learnin
design and based on those | experiences.
assessment student
for future responses to their
teaching. learning.




