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GEORGE MASON UNIVERSITY
COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT
PROGRAM — SPECIAL EDUCATION
Syllabus for EDSE 503 5S1: Language DevelopmentReatliing

Fall 2005
Tuesday, 4:30 to 7:10
Irving Middle School, Room 138

PROFESSOR:Peggy King-Sears, Ph.D.

Office phone: 703-993-3916

Office location: GMU Fairfax Campus, Robinson B A41

Office hours: After class and at GMU office on Tdag and Wednesday 1:00 to 3:00 by appointment
E-mail: mkingsea@gmu.edu

COURSE DESCRIPTION:

Prerequisites: none

Course description from university catalog: Pregidh-depth coverage of reading instruction for
students with special needs. Topics include langumyelopment and emergent literacy skills, reading
sub-skills including auditory discrimination andgotemic awareness, decoding and word reading,
reading comprehension, and use of technologicarambs in the teaching of reading.

Objectives/Competencies

This course is designed to enable students to:

» Describe language development and emergent liteskitly.

» Describe the theories and stages of normal langdegelopment.

» Describe the nature, function, and rules of languag

» Describe disorders and deviations in language elatied areas.

» Demonstrate an understanding of components oatiteacquisition, including sound/symbol
relationships, explicit phonics instruction, syliedy phonemes, and morphemes.

» Demonstrate an understanding of how syntax andrgigzeanteract in the construction of meaning in
literacy and its relationship to reading comprel@ns

» Demonstrate an understanding of the relationshgmegoing assessment and the planning of reading
instruction.

» Describe the elements of balanced reading instnicti

» Demonstrate knowledge of best practices and stestégreading instruction for students with
learning and emotional disabilities.
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PROFESSIONAL STANDARDS

Course’s Relationship to Program Goals and Professnal Organization
This course is part of the George Mason Universigduate School of Education (GSE), Special
Education Program for teacher licensure in the Conwalth of Virginia in the special education areas
of Emotional Disturbance and Learning Disabiliti€kis program complies with the standards for teach
licensure established by the Council for Excepti@taldren (CEC), the major special education
professional organization. As such, the learninigaives for this course cover many of the compaitn
for language development and emerging literacyridividuals with emotional disturbances and leagnin
disabilities.

The CEC Standards are listed on the following wbh s
http://www.cec.sped.org/ps/perf_based_stds/comnure_d&-21-01.html
The CEC standards that will be addressed in thissaihclude some of the following:

CEC Standard 4 - Instructional Strategies
Skills:
» Use strategies to facilitate integration into vagaettings.
» Teach individuals to use self-assessment, probtdvimg, and other cognitive strategies to meet
their needs.
» Select, adapt, and use instructional strategiesraatdrials according to characteristics of the
individual with exceptional learning needs.
» Use strategies to facilitate maintenance and génatian of skills across learning environments.
» Use procedures to increase the individual's selivawess, self-management, self-control, self-
reliance, and self-esteem.
» Use strategies that promote successful transifmmadividuals with exceptional learning needs.

CEC Standard 6 - Language
Knowledge:
» Effects of cultural and linguistic differences omgth and development.
* Characteristics of one’s own culture and use afleage and the ways in which these can differ
from other cultures and uses of languages
* Ways of behaving and communicating among culturasdan lead to misinterpretation and
misunderstanding.
* Augmentative, alternative, and assistive commuitoattrategies.
Skills:
» Use strategies to support and enhance communicskitée of individuals with exceptional
learning needs.
» Use communication strategies and resources tatfdeiunderstanding of subject matter for
students whose primary language is not the domiaaguage.
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NATURE OF COURSE DELIVERY
Learning activities include the following:

» Instructor lecture, to include explicit instructiosing demonstration and modeling, and implicit
instruction by setting up learning experiences thald on graduate students’ background knowledge
and skills.

» Student participation (e.g., discussion, demoristratnquiry) in small group and cooperative
learning activities, including analysis of studewtth language and reading deficits as depicted in
scenarios (e.g., review of cases).

* Review and expansion of material read in prepamdto course sessions.

» Student self-assessment of progress throughouwbilnse.

» Access and analyze materials and resources usiagedy of medium, including Blackboard, web-
based resources, and professional journals.

» Examine curricular materials and analyze studearhiag deficits, patterns, and strategies (such as
review of reading programs, viewing video scenarios

» Instructor-student dialogue and interactions dugnd outside of class sessions that bring relevance
and heightened skills and knowledge to graduatdesiis and insights to the Instructor toward
strengthening the pedagogical skills for teachegmging to students with disabilities.

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT
STATEMENT OF EXPECTATIONS
All graduate students must abide by the following:

B Students are expected to exhibit professional iehand dispositions. See www.gse.gmu.edu
for a listing of these dispositions.

B Students must follow the guidelines of the Univgrélonor Code. See
http://www.gmu.edu/catalog/apolicies/#TOC_H12 toe full honor code.

B Students must agree to abide by the universitycpdtir Responsible Use of Computing. See
http://mail.gmu.edu and click on Responsible Us€a@mputing at the bottom of the screen.

B Students with disabilities who seek accommodatinrescourse must be registered with the
GMU Disability Resource Center (DRC) and inform thstructor, in writing, at the beginning of
the semester. See www.gmu.edu/student/drc o703@H993-2474 to access the DRC.

Required Texts:
Fox, B. (2005)Phonics for the teacher of readifg" ed.). Columbus, OH: Merrill Prentice Hall.

Polloway, E. A., Smith, T. C., & Miller, L. A., (ZB). Language instruction for students with disabilities
(3rd ed.). Denver: Love.
** Chapters 1-3 only; available on Blackboard**

Richek, M. A., Caldwell, J. S., Jennings, J. HlL.&ner, J. W. (2002Reading problems: Assessment
and teaching strategie®oston: Allyn & Bacon.

Required Peer-Reviewed Journal Readingsto be determined and selected by graduate students

throughout the semester for the Journal SummanCase Study summative evaluations.
(Journal articles may also be used for the VRA Birfdrmative evaluation.)
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** Required Access to Course Blackboard SiteGSE Blackboard will be used to post
important information for this course (and othexsyl in completing some course assignments.
Materials, resources, dialogues, notes, and ogipesstof information will be housed on this
course’s Blackboard web site.

First, please subscribe to the special educatsbisdirve. Send an email to listproc@gmu.edu anel ttyg
following in the message of the text: Subscribe¢sql-education-program) (your full name). Afteruyo
send the email message and you will receive anl@wmafirmation of your subscription to the list.i¥h
will allow you to receive notices from GMU/GSE’sexpal education program.

Second, your Instructor will email you as soon asryemail address is entered in the Blackboard
system. The following is how you will access thea&board-GSE Login Page:

Enter the URL http://blackboard.gmu.edu into yotoviser location field.

Click on the Login button.

Enter your Username & Password assigned to yoyoufare a new user to Blackboard,
most likely it will be your first initial of yourifst name and your entire last name or
7 letters of your last name. For example, Josephg®irson would be jrichper. Use
this as both your username and password. If yoalagady a participant in
blackboard for another course, your username assiygad should be the same as
for the other course.

Click Login.

Find EDSE 503 5S1 and click on it.

Recommended Online Readings:

Armbrustser, B. B., Lehr, F., & Osborn, J. (2003t reading first: The research building blocks for
teaching children to reaRetrieved August 1, 2005, from
http://www.nifl.gov/partnershipforreading/publicaris/k-3.html

National Reading Panel. (2000kaching children to read: An evidence-based assestof the
scientific research literature on reading and itsglications for reading instructiorRetrieved
August 1, 2005, from http://www.nichd.nih.gov/pwdations/nrp/smallbook.htm

Recommended Tex{available at local and university bookstores)AMRanual, 3" edition. Tip from
the Instructor: Some internet sites attempt tdldibe APA style down to a few pages. My obseroati
has been that (a) their focus is on the techni&pagets of APA, such as how to cite Referenceshég
are sometimes APA errors on these sites, and éantjor or sole focus is on technical APA withditio
no information on clear and excellent writing. A#signments for this course are scored accorditigeto
APA manual. Caution if you choose to use anotharcmthat claims it is providing exemplars of APA,
but may not be accurate.
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COURSE REQUIREMENTS, PERFORMANCE-BASED ASSESSMENT,
AND EVALUATION CRITERIA

Course requirements include readings (e.g., texigje resources, professional journal articles sina
independently accessed by graduate students) &@udies (both during and between course sessions)
that prepare the graduate student to acquire ambi@ase their knowledge and skills in teachiraglneg
and language to students with disabilities. A magguirement is implementation of a comprehensive
instructional technique with a student with a dibt(see the Case Study). Both formative (ungdde
and summative (graded) performance-based assess(aant evaluations, projects, assignments). The
graduate students’ final course grade is basedenuantity of points students earn through timely
submission of high-quality summative performanceenbevaluations.

Full earned credit given for assignments turnedninime (4:30 pm on the due date). Five perceth®f
total assignment points are deducted for eachduiom of) 24-hour period that passes after th® 43
due date.

All assignments must be typed and submitted as ¢@pg. One assignment (Case Study) must be
submitted both as hard copy and electronically $pexific web site (“True Outcome”). Please refer t
the course Blackboard site for more detail on this.

The APA format for clear and excellent written lange and technical aspects for citations and
formatting must be used. Refer to the APA Publaratanual § edition.

A final grade of Incomplete will be considered odlye to extreme extenuating circumstances; please
contact the Instructor. Participation during clésg., assigned readings are completed and graduate
student is prepared for discussion) and attendaiheach class session are required. In the event an
emergency occurs and a class session is missegratieate student must (a) notify the Instructor
immediately and (b) make arrangements to acquaesthssion's content.

Formative Evaluations (ungraded tasks):

Study card development ungraded
Feedback course progress ungraded
CBA probe and graph on reading terms and defirgtion ungraded
VRA preparation binder ungraded
Performance-Based Summative Evaluationéscored to determine points for the final grade):
1. Self-Paced Completion of Fox Text 25 points
2. Article Summary 30 points
3. Midterm Exam 55 points
4. Case Study 95 points
5. Final Exam 80 points
6. Attendance 15 points

TOTAL 300 points
A =284- 300

A- =270 -283.9
B+ =260 -269.9
B =244-259.9
B- = 240-243.9
C =210-239.9
F =<209.9
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Student Self-Management for Calculating Course Grad
Based on Points Earned on Performance-Based Summati Evaluations

Points Earned /
Title of Performance-Based Summative Evaluations Total Points
1. Self-Paced Completion &honics for the teacher of reading / 25
2. Article Summary / 30
3. Midterm Exam / 55
4. Case Study / 95
5. Final Exam / 80
6. Self-assessment for attendance, preparationpantidipation / 15
Total # of points students can earn throughout thigourse /300

Students can calculate their points earned / patilts available at any date in the semester to
determine what their grade-to-date is. This isipalidrly important for students to self-evaluateith
performance prior to key dates in the George Masuinersity schedule, such as withdrawal dates
with varying tuition penalties and mid-term progreglf-evaluation.

Description of Formative and Performancd&ased Summative Evaluations for this Course
Formative (ungraded tasks)

# 1 Formative Evaluation: Study Card Development

The first formative evaluation includes studentelepment of study cards (e.g., 5” x 8” index cairtis)
contain information from readings and class discunsgpresentations as appropriate. Students wha use
study card format (alternative formats can be upkise confer with and attain approval from Ingou

by the third class session) for listing importarformation from readings and class discussionshaile

a comprehensive format already developed whenghaly for summative evaluations, such as exams.
Moreover, students who review the study cards tjinout the semester may also have a higher retention
of course content and experience less stress wieg@aning for summative tasks. Most important,
however, is that retention of course information terease a person’s capacity for applying course
content and readily accessible repertoire of tepes when teaching students with disabilities.

# 2 Formative Evaluation: Feedback Regarding Cours@rogress

The second type of formative evaluation relategéalback from the Instructor regarding progress wit
course assignments and content. This feedback oy during classtime (note that limited
opportunities during class sessions are available)ng individually scheduled conferences with the
Instructor (note that this is the best way to reeé@ndividual feedback and should be initiated Hgy t
student as needed throughout the semester), amehtinevork turned in throughout the semester.
Additionally, participation during class discusssaamd application of concepts to a graduate stisgdent
program area (e.g., grade level curriculum; stuglesith disabilities) also indicates progress on
summative evaluations.
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# 3 Formative Evaluation: Curriculum-Based Assessnré

The third type of formative evaluation focuses oadyate student’s acquisition of and fluency with
reading assessment terms and definitions. Teaolerare fluid and fluent with these terms can more
quickly and flexibly focus on application (e.g.sfruction) and analytical (e.g., diagnostic) skillsen
teaching students with disabilities. The terms d&fihitions are derived from several sources, idicig

the National Reading Panel reports, the Virginiadieg Assessment, and course texts. Curriculumebase
assessment (CBA) probes with terms and answenkiglygshe terms’ definitions will be distributed

during class, and timings will occur at the begmgnof class sessions. Graduate students will patone
conduct the CBAs with each other, and they willpgréheir results from week-to-week.

# 4 Formative Evaluation: VRA Resource Binder

The fourth type of formative evaluation is your dpment and organization of information that
facilitates your preparation for success on th@iviia Reading Assessment. A container besidesdebin
(e.g., a crate, a mixture of posters and other niaddevideo resources) can be used; be sure igrdes
something that best matches your studying stylé camsider including materials on test-taking siyas
in the binder as well. A suggested organizationcttire is to use subject area dividers, subheadamgs
a table of contents that correspond to the Blu¢pfithe VRA (available at www.vra.nesinc.com).
Although not required, most likely you will inclugis 1 and 3 of the formative evaluations for tlugrse
in the binder.

You have the choice of submitting your VRA Resdsiroger on two occasions for summative course
points.If you would like the VRA Resource Binder to cotimivard points on your midterm and final
exam, you must bring the binder in on those daiem{s will be calculated while you are completthg
midterm and final exams). In order to receive éuédit toward your midterm and final exams, the
content and organization must reflect course-cdntenered-to-date and clearly align with the VRA
domains. If you would prefer to answer all midteand final exam questions in lieu of bringing insthi
binder on the midterm and final exam dates, th&ibops available to you. The midterm and final exa
guestions that can be omitted in lieu of VRA Bingemts will be designated by the Instructor on the
exams themselves.

Performance-Based Summative Evaluationéscored to accumulate points for a final grade)
# 1 Summative Evaluation: Phonics Self-Study == 2Boints
In order to effectively teach reading and languag@chers must be proficient in phonics. For this
summative evaluation, independently complete the(B005) self-instruction textbook. Complete and
score the pretest, then do each of the self-pacetises in the text. Write in the text. You halve t
option to accelerate your pace by completing tiiesRaior to the Session meeting timeline notedwel
Plan to turn in the Fox text at the beginning @& thass session, and stay after class for a fewtssrso
that the Instructor can credit your completionh# specified Parts and Pre/Posttests as noted below
Bring the Fox text to class for the session whem @ seeking credit.

Timeline and Points Earned for Completion of thertbs Self-Instruction Text
Session 2: Session 4: Session 6: Session 8: Session 10:
Pretest Parts I and Il Parts Ill and IV Parts V and VI Posttest
5 points 5 points 5 points 5 points 5 points

Full earned credit when evidence is submitted i ti

# 2 Summative Evaluation: Journal Article Summary = 30 points
Select one recent (2003, 2004, 2005) professiafateed journal article that focuses on technigues
can use to teach students with disabilities. Thelamust focus on one (most likely a combinatioh)

the following components of reading instructionopbmic awareness, phonics, fluency, vocabulary, or
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comprehension. This project requires you to bothrearize the article content and to describe how you
plan to implement one aspect (i.e., techniquehefarticle content with students you are eithectizg

or plan to teach (if you are not in a classroom hd&ecommended but not required is that the aritcle

an original research article (i.e., the researcicgulures and results are the focus of the artithes.

journal summary must be formatted according to Afeidelines for clear and excellent written language
and technical features (e.g., reference list),agdnized according to the subheadings providetl nex
The journal summary will be scored using the rubriavided in the syllabus.

1. Cover sheet (one page)

2. Main ldea: Main idea of article, rationale fdrwoosing the article [be sure to specify the stuslent
characteristics in your rationale] (two pages maxim

3. Details: Two details from article (two pages inaxm)

4. Implementation and Impact: Expand on one dé&taih the article (you noted this detail in # 3)

and describe how you plan to implement it with stud with disabilities you are either currently
teaching or plan to teach. Include in this sectiow you plan to monitor the impact of the
technique related to student learning (what evidemdl you use to know the technique is
working?), and what you anticipate the impact/resswill be for you as a teacher if your
implementation of the detail goes as you plannduy(would you bother to use a new technique
if it has no advantages for you?!? be honest aga elbout impact/results for you) (two pages

maximum)
5. Reference (one page)
Scoring Rubric for Journal Article Summary
1. Format correct throughout and article choicerappate /1.5
2. Main idea and rationale described clearly wikbedlent written language /8
3. Two details described clearly with excellenttten language /9
4, Implementation and impact described clearly wikhellent written language /10
5. Technical aspects of APA accurate throughout /1.5
TOTAL /30

Refer to the assignment for more detailed feedback the Instructor. Full earned credit for assigants turned in on time.

# 3 Summative Evaluation: Midterm Exam == 55 points

Those of you who are working on your credentiadrisure are required to take the Virginia Reading
Assessment (VRA). The midterm exam includes itdms rteflect the style and content of this very
rigorous test, such as multiple-choice items arutstssay responses to scenarios. Additionallyinfil
the-blank, true/false, and essay-type questiorid@ilsed. You have the choice of submitting foiveat
evaluation # 4 (VRA Binder) in lieu of answeringesfic midterm exam questions (to be designated by
the Instructor on the midterm) worth up to 7 paints

# 4 Summative Evaluation: Reading Case Study == 9ipints

The Reading Case Study requires selection of astudith a disability with whom you implement a
comprehensive sequence of tasks representing extphactices in reading assessment and interventio
You must be able to work with this student oveedqd of time (e.g., three sessions per week for a
month). Some graduate students prefer to seleetalestudents for the Case Study to ensure thenees
student with sufficient attendance and patrticipago that they can complete the Case Study onairde
with required detail. More detail about point distition on the Case Study is available on the @urs
Blackboard site. A brief overview follows:
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B Prior to working directly with the student, gatlseifficient background information so that you are
better able to target appropriate informal readisgessments / levels with the student and provide
motivating and meaningful instruction via the in@mtion you select.

B Conduct initial informal reading assessments (éngpymal Reading Inventory, curriculum-based

assessments) to determine appropriate instructiewels and interventions. Data representing

specific strengths and areas of concern are idet#t this stage. Some of these data represent the
student’s baseline data.

Using information from this course and at least peer-reviewed journal articles, design an

intervention.

Implement the intervention.

Continue to collect data to monitor the studenég@rmance during the intervention.

Summarize the impact of the intervention, includyogir reflection and recommendations.

Prepare a one-page description of the interverftaomclude citations for the source), and make

photocopies to distribute to peers in the course.

On the due date, briefly describe the intervenfieith your handout) and the impact of the

intervention (including sharing a graph indicatstigdent performance) with peers in the course.

The Case Study will be electronically submitted tepecific web site (more detail on this availaiiie¢he
Blackboard) as well as hard copy directly to thetrnctor. In addition to the numeric scoring in the
syllabus, the Instructor will assign a correspogdinore to the points earned using the followinginu

1 2 3 4
Does not meet Emergent Knowledge | Meets Expectations Exceeds Expectations
expectations and Skills
Unsatisfactory Novice Proficient Excellent
| have no idea. I’'m beginning to getit. | I'm doing it very well. | | couldn’t do any better!

# 5 Summative Evaluation: Final Exam == 80 points

All course competencies will be assessed in thigrexShort answer, essay, multiple choice, matching,
fill-in-the blank, and true/false format will beeds The final exam includes items that reflectdtyde

and content of the VRA. You have the choice of sitifimy formative evaluation # 4 (VRA Binder) in
lieu of answering specific midterm exam questidnsg designated by the Instructor on the finahgxa
worth up to 15 points.

# 6 Summative Evaluation: Attendance, Preparationand Participation == 15 points

Graduate students self-assess for this evaluat@Emthe last page of the syllabus, which should be
completed each week by the graduate student amditted with the final exam on the last course s@ssi
date). Graduate students must be on time for eaafse session, stay for entire course sessions, be
prepared by doing readings and assignments paoseasd exhibit appropriate and professional
participation and interpersonal skills (i.e., disgpion) during course sessions as well as througtieu
semester.
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IMPORTANT NOTE for
Acquiring Electronic Assignments for Your Professimal Portfolio and GSE Program Evaluation

1. Retain electronic copies of all course assigriméirat have been scored to document your progresg
through the GSE program. We are in process of rieqgua totally electronic professional portfolimfn
graduate students. Assignments from this clasdeaome part of your individual professional poitiol
Be sure to link the assignments to the CEC perfonadased standards.

2. Beginning this semester for specific courseis {thone of those courses!), one specific assigmme
must be submitted to a specific web site (“Trueddotes”) on the same date that it is due to the
Instructor. For more details, refer to the courtackboard site.

Recommended Websites to ExploreNOTE: Internet and web resources are not the sanpeer-
reviewed professional journal articles. The follogisites contain information that your Instructor
recommends out of the millions of websites on negdin the internet. Be sure that you distinguish,
however, between peer-reviewed professional joaraad web resources. More about this distinctisn (a
well as distinguishing professional journals froragazines) will be discussed in class.
http://www.ideapractices.org

www.readingrockets.com

www.TeachingLD.org

www.Interdys.org

www.cldinternational.org

http://dibels.uoregon.edu (Dynamic indicators afigliteracy skills)

www.ed.gov/index.jup (click on education resosjce

http://www.ldonline.org/index.html follow links fagood information

http://lwww.reading.org/ International ReadingsAsiation (IRA)
http://lwww.projectpro.com/ICR/Reasearch/Summary.htm

http://www.nationalreadingpanel.org/ National RegdiPanel info site
http://iris.peabody.vanderbilt.edu

http://lwww.reading.org (International Reading Adation)

http://www.nifl.gov (National Institute for Litergg

http://www.ku-crl.org (University of Kansas Centfer Research on Learning)
http://lwww.state.tn.us/education/ci/cistandards2@@dilarstratteachread.htm
http://darkwing.uoregon.edu/~rhgood/dibels_to_défeiate.pdf
http://ccvi.wceruw.org/ccvi/Staff/home/beglingef/tuencyBibliography070103.pdf
http://darkwing.uoregon.edu/~duesbery/session%2fas/history%200f%20CBMs/point%20form%20
history%200f%20cbms.doc

www.aimsweb.com/norms/reading_fluency.htm.
http://lwww.prel.org/products/re_/assessing-fluehtm.
http://www.nifl.gov/partnershipforreading/adolestidefault.htm
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Course Schedule

Session / Topics Preparation and
Date Assignments Due

1. 8/30 |+ Facilitate introductions.

* Overview entire course.

» Describe syllabus content (please read thorougifigrb
next week’s session).

» Practice selecting peer-reviewed articles.

» Prepare for future sessions.

2. 9/6 » Describe typical language development. READ:
« Describe components of effective reading instrunctio --Polloway et al., Ch. 1 & 2
DUE:

--Fox Pretest
--VRA Test Blueprint
Self-Assessment

3. 9/13 B |dentify factors that impact typical language deypshent READ:

and what is known about effective reading instarcti --Richek etal.,Ch. 1, 2, &
5
4. 9/20 B |dentify factors that impact typical language aedding READ:
development may be correlated with reading diffies| --Polloway et al., Ch. 3
deficits, or disabilities. --Richek et al., Ch. 10 & 13
B Discuss knowledge and skills that effective teashese to
promote language and reading skills for studentis wi DUE:
disabilities and diverse learning needs. --Fox Parts | and Il
5. 9/27 B Describe assessments that enable teachers to target READ:
instructional level and methods for reading andjisge --Richek et al., Ch 3, 6, 16
development & Appendix D

B Analyze assessment results to determine errorrpatte
SELECT CASE STUDY

STUDENT
6. 10/4 B Pulling it all together BEGIN WORK ON CASE
B Share article summaries STUDY
B Prepare for midterm exam
DUE:
--Fox Parts Ill, IV
--Article summaryplease
submit with stamped self-
addressed envelope)
10/11 Odd week: We do NOT meet this Tuesday.

7. 10/18 | 4:30 to 6:00 Midterm Exam (Bring VRA Binder if you opt for
credit on the midterm from this formative evaluajio

6:15 to 7:10 — Bring one of the following if youvea
access to items describedRithek et al., Chapter 12 and
Appendices A, B, & C
* Review curricular materials, reading assessmentk, a
commercial reading programs to determine strengths
and areas to enhance
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8. 10/25 Overview effective instruction READ:
Identify methods for improving word recognition --Richek etal., Ch. 4 & 7
accuracy and fluency
DUE:
--Fox Parts V, VI
9. 1111 Identify methods for assessing and improving READ:
comprehension of narrative text and expository text | --Richek et al., Ch. 8 & 9
10. 11/8 Identify correlates of reading disabilities, chdeaistics | READ:
of students with severe reading disabilities, and --Richek et al., Ch. 14 & 15
instructional methods responsive to the needs of
students with reading disabilities DUE:
--Fox Posttest
11. 11/15 Analyze student scenarios and develop comprehensjve
and systematic intervention plans that include a
monitoring component
12. 11/22 Compare and contrast instructional approaches radtch
to students with specific deficits and disabilifiead
describe how to analyze students’ responses to
interventions
13. 11/29 Share data-based instruction results DUE:
Synthesize interventions used in case studies and | --Case Study
methods for monitoring students’ responses to
interventions
14. 12/6 Continue synthesis of course topics
Review for final exam
15. 12/13 | Final Exam (Bring VRA Binder if you opt for credit on the Submit stamped self-

exam from this formative evaluation)

addressed envelope so the
Final Exam can be mailed

D

to you.
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Self-Evaluation of Course Attendance, Preparationand Participation

To be completed each course session by the grastuatent. Submit with the final exam.

Timely arrival and Appropriate preparation and Points earned / total
Session departure participation points possible
1 15 + 15 = /1
2 /5 + /15 = /1
3 15 + 15 = /1
4 /5 + /15 = /1
5 15 + 15 = /1
6 15 + 15 = 11
7 15 + 15 = /1
8 15 + 15 = 11
9 15 + 15 = /1
10 15 + 15 = 11
11 15 + 15 = 11
12 /5 + /15 = /1
13 15 + 15 = 11
14 /5 + /15 = /1
15 15 + 15 = 11
TOTAL /15
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