EDCI 520- Assessment
Summer 2005

College of Education and Human Development
George Mason University
Course Syllabus

EDCI 520 — Assessment in Bilingual/ ESL Settings
Fall Semester 2005
Wednesdays 4:30 — 7:10 p.m.

Professor: Juan Andres Otal, M. Ed., M.S. Ed, NBCT
Telephone: (H) 703-723-0289 Daytime (W) 703-228-6645
Office Hours: before or after class, or by appointment
Email: Jotal@gmu.edu

Course Description

This graduate course provides an introductioratgdprinciples and
current and innovative approachegkassroom-based assessment of
language learning students in ESOL, bilingual edud#n, foreign
language, and grade-level classroomsThe general principles introduced
in this course are also applicable to native spsadieEnglish in general
education classrooms. The course will addres$E®OL standards for
Teacher Education Programs. Among the topics addceare: purposes of
assessment, types of assessment, authentic forassegsment, portfolios
and rubrics, issues in the assessment of ELL, diegjgor adapting
assessment tools for ELL, and assessment in therdcareas for ELL. In
addition the course will apply research on languagppuisition and teaching
to instruction and assessment; embedding assessimanmat language,
reading and writing in instruction to monitor statiprogress; setting
assessment purpose; ensuring reliability andligli scaffolding
assessments in the content areas; using assessmdaedback for
learning; engaging students in peer and self-ass&#; reviewing
language proficiency tests; analyzing criterioferenced vs. norm-
referenced testing; and preparing students todtkelardized tests.

Graduate students will have opportunities to looiically examine
assessment tools used in current practice andviElagetheir own.
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This course is required for ESOL endorsement of tezhers who
are already licensed and for the M.ED. component dicensure
candidates.

Course Delivery

Course delivery will be accomplished in a varietyvays in order to
meet the needs and styles of all learners. Methbahstruction will
include:

» Presentations assisted by Power Point

* Whole group and small group discussions
» Cooperative learning groups

» Student presentations

» Field projects

* Video presentations

» Textbooks and Journal articles

» Blackboard

Course Objectives
Students completing EDCI 520 will be able to:

Students completing EDCI 520 will be able to dentats:

1. understanding of the purposes of assessraartaes to ESOL learners

( TESOL Standard 4.a; INTASC Principles 3 and 8)

2. ability to distinguish between special readd language difference in

students and awareness of the bias that pervadaeg assessment tools
(TESOL Standards 4.a and 2.a and 2.b; GSE GoalerBity; INTASC
Principle 2)

3. understanding of validity and reliability as eef to assessment

instruments (TESOL Standard 4.a; INTASC Principle 8

4. knowledge of ESL standards for preK-12 studeresOL, 1997
(TESOL Standards 4.b and 5.a.2; INTASQdpie 7)
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5. understanding of criterion-referenced and rrmeeferenced
assessments in ESOL (TESOL Standards 4.b andMI&3C Principle 8)

6. ability to design or adapt assessment toasnaeasures for ESOL
learners. (TESOL Standards 4.b; INTAS{@d#ple 8)

7. ability to critically review language proficign@ssessment measures
and make recommendations for use with English améign language
learning students (TESOL Standard 4.a, 4.b, 5a, 5. INTASC Principle

9; GSE Goal: Reflective Practice)

8. use of various assessment tools and measuEsséss content area
learning in ESOL learners in different stages oiglaage development and
acquisition. (TESOL Standard 3.b and 4.c; INTAS@é&iple 3)

9. understanding of self and peer-assessment tpadmi (TESOL
standard 4.b, INTASC Principle 8)

10. familiarity with concepts and terminology used traditional
assessment and evaluation and in innovative appesato assessment.
(TESOL standard 4.a and c, INTASC Principles 8 @nd

C. Relationship to Program Goals and Professional (@anizations
EDCI 520 addresses the following program goals agdfessional
standards:

Grad School of Education Goals

Diversity

* Infuse diversity into the experience, tragiand practice of students,
faculty, and

staff

* Provide support and mentoring of minoritydsnts, faculty, and staff

» Enhance recruitment and retention of miyasttdents, faculty, and
staff

» Ensure that diverse issues are reflectediinculum and syllabi

» Ensure that diverse issues are reflect€aiSg partnerships with
schools,
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communities, and families
* Reflective, Research-based Practice
* Encourage reflective and research-basedipedor GSE faculty and
for our
students in their own practice

INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT
CONSORTIUM
(INTASC)

STANDARDS - Principles ONLY

Principle #2: The teacher understands how chiltb@m and develop, and
can provide learning opportunities that supporirtimellectual, social and
personal development.

Principle #3: The teacher understands how studgfiés in their
approaches to learning and creates instructionabmpnities that are
adapted to diverse learners.

Principle #7: The teacher plans instruction bagezhiknowledge of subject
matter, students, the community, and curriculumgoa

Principle #8: The teacher understands and usesaf@na informal
assessment strategies to evaluate and ensurenteuows intellectual,
social and physical development

of the learner.

Principle #9: The teacher is a reflective praatiéowho continually
evaluates the effects of his/her choices and axtonothers (students,
parents, and other professionals in the learnimgneonity) and who
actively seeks out opportunities to grow profesailyn
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TESOL Standards

Standard 1.b. Language acquisition and developmenCandidates
understand and apply concepts, theories, reseamndipractice to facilitate
the acquisition of a primary and a new languagenith out of classroom
settings.

Standard 2.a. Nature and Role of CultureCandidates know, understand,
and use the major concepts, principles, theoriarasearch related to the
nature and role of culture in language developraedtacademic
achievement that support individual students’ leayn

Standard 2.b. Cultural Groups and ldentity. Candidates know,
understand, and use

knowledge of how cultural groups and students’wraltidentities affect
language learning and school achievement.

Standard 3.b. Managing and Implementing Standards-Bsed ESL and
Content

Instruction. Candidates know, manage, and implement a variety of
standards-based teaching strategies and techrfmugsveloping and
integrating English listening, speaking, reading] ariting, and for
accessing the core curriculum. Candidates sup@@iLEstudents in
accessing the core curriculum as they learn langaag academic content
together.

Standard 4.a. Issues of Assessment for ESCandidates understand
various issues of

assessment (e.g., cultural and linguistic biagtipal, social, and
psychological factors) in assessment, IQ, and apeducation testing
(including gifted and talented); the importancest@ndards; and the
difference between language proficiency and otyyees of assessment (e.g.,
standardized achievement tests of overall mastasyihey affect ESOL
student learning.

Standard 4.b. Language Proficiency Assessmer@andidates know and
use a variety of
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standards-based language proficiency instrumentgdon their instruction
and understand their uses for identification, ptaeet, and demonstration of
language growth of ESOL students.

Standard 4.c. Classroom-Based Assessment for ESCandidates know
and use a variety of performance-based assessomsiind techniques to
inform instruction.

Standard 5.b. Partnerships and AdvocacyCandidates serve as
professional resources,
advocate for ESOL students, and build partnershifisstudents’ families.

Standard 5.c. Professional Development and Collabation. Candidates
collaborate with and are prepared to serve asaares to all staff, including
paraprofessionals, to improve learning for all ES$idents

Textbooks
All books have been ordered through the GMU bookstore.

Required

O’Malley, J. Michael, L. Valdez Pierce. (1996)uthentic Assessment for
English Language Learners: Practical Approache3déachers New York:
Addison Wesley

Optional/Recommended

Hughes, Arthur (2003). Testing for Language Teexh€ambridge
University Press.

Stefanakis, E. (1998). Whose Judgment Countsiegsig Bilingual
Children, K-3

Rudner, L., W. Schafer (2002). What Teachers Naeenow About
AssessmentNational Education Association. Online version:
http://ericae.net/books/new

Cline, T. (1996)._Curriculum Related AssessmE€uninmins and Bilingual
Children (Bilingual Edcuation and Bilingualism, Ng). Multilingual
Matters.
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Hayman & Damico. (1991). Limiting Bias in the &ssment of Bilingual
Students Pro-Ed.

Course Requirements

1. In-class Participation 20%

Students will be expected to actively participatelass by
guestioning, commenting and critically analyzinkpvant issues and topics.
Students will make a presentation and lead a dsszu®n a journal or
research article.

2. Electronic Journal 10%

Students will post aritical journal entry on the blackboard website
regarding one of the assigned readings or joumiales that demonstrate
your understanding of issues of assessment tharesentedDue by
November 30, 2005.

3. Reading Response Log 10%
Students will write short (1 page) responses ta¢leings from the
required text. This may be done by hand or woot@ssor.Due last class.

4. Field Project/Performance Based Assessment 30%
Students will design or refinel@anguage/literacy profiency

assessment measureStudents will use the measure as an assessooént t

and write a two to three page paper explainingptioeess and producDue

December 7, 2005.

*grade will be assigned upon completion of observein hours (see

FAST TRAIN requirements)

5. Final Project 30%

Take home final exam. Students will select twadspo address that
show understanding of issues of assessment thatesented during the
semester. Responses should be limited to twarée ghages, double-spaced.

*1f you need access to students in a classroom setting to conduct your Field
Project, you can either join a teacher in this class or see me to make
arrangements no later than the third week of class.
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Assessment Rubrics

Class Participation

Rating Demonstrated Competence

Excellent (90-100)

Consistently asks thoughtful, analytic questionmakes astute observations
that indicate reflection and reading of assignedens. Participates very
actively in small groups or class discussions. #dteclass regularly and on
time.

Competent (80-89)

Frequently asks questions or makes observationsgnitiaate reflection and
some reading of assigned material. Participateg aetively in small groups
or class discussions. May be tardy or absent tvibree times.

Minimal (70-79)

Rarely asks questions or makes observations thlatate familiarity with
the assigned readings. Does not participate agtimesmall groups or class
discussions. Is tardy or absent more than threestim

Unsatisfactory (69 or below)

Does not ask questions or make any observatiorisirttiecate reading of
assigned material. Does not participate in smadugs and is frequently
tardy or absent.
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Electronic Journal Rubric

Relevance Summary Critique Due Date
Outstanding | Relates personalSummarizes Critique is Instructor
reactions and/or article clearly, | expressed receives journal
90-100 raises relevant | articulately and | clearly and before or on due
guestions briefly. supported with | date.
throughout reference(s).
response.
Above Relates a few | Summarizes Critique is Instructor
Expectations| personal artile clearly and| expressed receives journal
reactions and/or briefly. clearly and before or on due
80-89 raises relevant supported with | date.
guestions to a reference.
assessment in
an ESL setting.
Meets May relate Summarizes Critique is Instructor
Expectations| personal article.briefly expressed receives journal
reactions and/or with some clearly. on due date.
70-79 raises relevant | coherence.
guestions to
assessment in
an ESL setting.
Minimal Stretches to Summary is Critique is Instructor
raise relevant | unclar and unclear. receives jornal
69 or below | questions and/orpoorly written. after due date,

make a relevant
personal
reaction to
Assessment in
an ESL setting.

but before
December 2004.
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Field Project

The Field Project is a Classroom-Based Assessnamit [T is a proposal for
something that you plan to use with your studeitsu may adapt an
authentic assessment through scaffolding or otheans for ELL or you
may create an assessment tool. The assessmenelatgyto a content area
or to a specific language learning objective.

The Field Project will demonstrate each graduatéesit’'s ability to apply
the required readings to a real life project. Esitlient will clearly provide
support for developing the project through citasida assigned and outside
readings. References to outside readings shotddthyi address your topic
and be limited to those from our course bibliogsgaphd recently published
professional journals and books on assessment.

In this project, you should clearly and specifigzathake reference to the
objective or outcome you wish to assess throughns@d this tool. The
objective may be of two kinds:

related to the content area. In this case, youaddpt the assessment for a
ELL.

related to a specific language learning objectinghis case, you will make
clear which objective you are assessing, and att Wwheel of language
development.

Your Field Project should include:

Description and sample of assessment tool

Description of modifications and/or allowances méateELL students
Description of objective or outcome to be assessed

Rationale (based on literature) of changes and tatiaps made to
assessment tool.

Field Project - Scoring Rubric
Rating Demonstrated Competence

Excellent (90-100)

Project is complete and follows guidelines provid@diting is clear and
presents few mistakes. Demonstrates reflection amalytical reasoning.
Supports analysis with appropriate references tolidgraphy. Shows
application of knowledge to practical classrootuagions.
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Competent (80-89)

Project may be lacking or incomplete in one or nmemesas. Writing presents
some mistakes. Shows some reflection and uses &itations to support
analysis. Observations may be limited to theory raadlings.

Minimal (70-79)

Does not respond to all areas, or does so incoeipld/riting shows some
lack of clarity and/or many errors. Little reflemti is presented, and analysis
IS not supported by readings. Observations andngridloes not apply to
ELL learners or applies minimally.

Unsatisfactory (69 or below)

Project does not conform to requirements. Writingunclear or presents
extensive errors. Reflection and analysis are wioeat, or not supported by
any reading. Does not apply to ELL learners.

Course Schedule

Class Date Topics Readings
1 08/31 Overview of course objectives, texts, a O’Malley and Pierce,
requirements. Introductions. What |i€Chapter 1; article

assessment?  Different types of assessmerbvided by professor
Limitations and strengths of traditional and
performance-based assessments.  Assesgment
survey. Fundamental concepts of assessments.

2 09/07 General issues in assessment. Beginning of th€@’Malley and Pierce,
school year and assessment. Article discussigorChapter 2; article
by professor. provided by student #1

3 09/14 Validity vs. Reliability. Characteristics of O’Malley and Pierce,
authentic assessment and instruction. Assessirighapter 3; article
newly arrived students provided by student #2
Article discussion led by student #1.

4 09/21 . Norm-referenced vs. criterion-referenced O’Malley and Pierce,
assessments. Chapter 4; article
Article discussion led by student #2. provided by student #3

5 09/28 Authentic forms of assessment. Portfolio O’Malley and Pierce,

Assessment. Types of portfolios. Essential | Chapter 5; article

elements of portfolios. Managing portfolios. | provided by student #4
Using portfolio results for improving instruction.
Article discussion led by student #3.
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6 10/05 Assessment of oral language. Setting criteria.| Toward Genuine
Developing rating scales and checklists. Steps Azcountabilityby Grant
designing a scoring rubric. Setting Wiggin; article
standards/TESOL standards. Article discussiqerovided by student #5
led by student #4.

7 10/12 Assessment of reading. What works in readindLimiting Bias in the
instruction. Implications for assessment. Assessment of Bilingua
Matching purpose to task. Assessing reading StudentsHamayan
strategies. Developing reading rubrics, &Damico; article
checklists. Article discussion led by student #5provided by student #6

8 10/19 Assessment of reading (k-8). Performance-bgas@dMValley and Pierce,
activity. Distinguishing between language Chapter 6; article
differences and special needs. Bieas inthe | provided by student #7
assessment of ELL. Cloze tests. Reciprocal
teaching. Anecdotal records. Mid-term
Feedback. Article discussion led by student #6..

9 10/26 Assessment of writing. Process writing. Article provided by
Validity and reliability in writing assessment. | teacher; article provide
Developing rubrics and checklists. Article by student #8
discussion led by student #7.

10 11/02 Assessment of writing. Assessing writing O’Malley and Pierce,
strategies. Text structures. Using rubrics to | chapter 7 (I half);
score writing samples. Self and peer assessmeatticle provided by
Involving students in setting criteria Article student #9 and #10
discussion led by student #8.

11 11/09 Assessment in the content areas. Scaffolding| O’Malley and Pierce,
visible criteria, and differentiated scoring. chapter 7 (2 half);
Content area standards. Grading policies. article provided by
Article discussion led by students #9 and #10.| student #11 and 12.

12 11/16 Assessment in the content areas. Integrating p@iMalley and Pierce,
language, writing, and reading with content. | chapter 8; article
Portfolio follow-up. Project-based learning and provided by student #13
assessment. Article discussion led by studentsand 14.

#11 and #12..

13 11/30 Writing multiple choice test items. Preparing | Article provided by
students to take standardized tests. Ethics andstudents 15 and 16.
accountability. Statewide testing programs and
ELLs. NCLB and ELLs. Article discussion led
by students #13 and #14.

14 12/07 TESOL standards for Prek-12 students. WherePrepare for final exam.
do we go from here? More assessment
resources. General issues in assessment of BLLSs.

Article discussion led by students #15 and #186.
End of course survey.
15 12/14 Final Exam.
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George Mason Unitversity Graduate School of Educabn Expectations

The Graduate School of Education (GSE) expectstadients to abide by the following:

Students are expected to exhibit professional hehand dispositions. See gse.gmu.edu for a
listing of these dispositions.

Students must follow the guidelines of the Univgrslonor Code. See
http://www.gmu.edu/catalog/apolicies/#TOC_H®b2 the full honor code.

Students must agree to abide by the universitcpdiir Responsible Use of Computing. See
http://mail.gmu.edand click on Responsible Use of Computing at thigoln of the screen.

Students with disabilities who seek accommodatior@scourse must be registered with the
GMU Disability Resource Center (DRC) and inform thstructor, in writing, at the beginning fo
the semester. Seevw.gmu.edu/student/drc or call 703-993-24@4ccess the DRC.

Approved March 2004



