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Introduction:
This course is offered as one of the strands in the Early Childhood Education Unified Transformative Early Education Model (UTEEM) and EPK-3 programs. These teacher training models provide an integrated approach to preparing teachers to work with diverse young children and their families.  Teachers are prepared to work with children with diverse learning needs in a variety of inclusive school and community settings.  This course is offered in conjunction with three other courses (development/assessment; math/science; and language/literacy) and linked to a full-time field placement with diverse young children in kindergarten through third grade classrooms.  Students participating in this course are enrolled full time as a cohort in the UTEEM and EPK-3 programs.

Course Description:  

This course provides students with an understanding of developmentally appropriate programs and practices for teaching children in kindergarten through the third grade.  The students will explore, plan, implement, and evaluate curriculum and environments using individually, age-related, and culturally appropriate methods and materials.  This course will provide student interns with an understanding of strategies for planning and implementing a community of learners that is inclusive of children with diverse abilities and needs. In particular, there will be a focus on constructing a project during intersession and engage in curriculum adaptations based on the knowledge and experiences of a child, family, and community, an understanding of learning styles, and the integration of knowledge of effective practices with curriculum expectations across all content areas.  This is an integrative class which will enable students to link their knowledge in specific content areas to the broader picture of managing the classroom's environment, implementing an integrated curriculum across content areas, and applying the philosophical principles related to effective instruction of diverse young learners.  This course continues to develop reflective practices and use of a variety of problem solving strategies needed to be effective classroom teachers. 
CEHD Syllabus Statements of Expectations 

The College of Education and Human Development (CEHD) expects that all students abide by the following:

Students are expected to exhibit professional behavior and dispositions. See www.gse.gmu.edu for a listing of these dispositions.  

Students must follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code. To check if written paper meets Honor Code guidelines, student should submit written assignment to SafeAssign and check for errors with use of references.  

Students must agree to abide by the university policy for Responsible Use of Computing. See https://mail.gmu.edu  and click on Responsible Use of Computing at the bottom of the screen. 

Students with disabilities who seek accommodations in a course must be registered with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester. See www.gmu.edu/student/drc  or call 703-993-2474 to access the DRC.

Note: To determine whether the campus is closed due to inclement weather, call 703-993-1000 or go to www.gmu.edu.
Relationship to Program and Professional Standards:

This course is aligned with the following integrated standards of the Council of Exceptional Children (CEC), the National Association for the Education of Young Children (NAEYC), and Teachers of English to Speakers of Other Languages (TESOL). These professional guidelines were used to design the learning activities and internship experiences that prepare early childhood professionals in the Early Childhood / UTEEM program. 
Council for Exceptional Children (CEC) Standards
1. Foundations

2. Development and Characteristics of Learners

3. Individual Learning Differences

4. Instructional Strategies

5. Learning Environments and Social Interactions

6. Language

7. Instructional Planning

8. Assessment

9. Professional and Ethical Practice

10. Collaboration

For descriptions of each of the above standards, go to http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/. Click on Knowledge and Skills Standards. 
National Association for the Education of Young Children (NAEYC) Standards
1. Promoting Child Development and Learning 

2. Building Family and Community Relationships 

3. Observing, Documenting, and Assessing to Support Young Children and Families 

4. Teaching and Learning

5. Becoming a Professional

For descriptions of the above standards, go to http://www.naeyc.org/faculty/degrees.asp and click on Initial Licensure Standards.
Teachers of English to Speakers of Other Languages (TESOL) Domains

1. Language

2. Culture

3. Planning, Implementing, and Managing Instruction

4. Assessment

5. Professionalism

For descriptions of the above standards, go to www.tesol.org. Click on Professional Issues and then Standards.

More specifically, this course will address the following Standards from the above professional organizations.

Child Development and Learning
· Apply theories of child development, both typical and atypical, and apply current research with emphasis on cognitive, motor, social-emotional, communication, adaptive, and aesthetic development in learning situations and family and community contexts;

· Apply knowledge of cultural and linguistic diversity and the significance of socio-cultural and political contexts of family, culture, and society; 

· Demonstrate understanding of developmental consequences of stress, child abuse, and trauma; protective factors and resilience; the development of mental health; and the importance of supportive relationships.

Curriculum Development and Implementation:

· Plan and implement developmentally appropriate integrated curriculum and instructional practices based on knowledge of individual children, the community, curriculum goals and content, and takes into account culturally valued content and children’s home experiences, language, and interests;

· Plan, implement, and explain the rational for developmentally and functionally appropriate methods and activities that include play, environmental routines, individual activities, small group projects, open-ended questioning, group discussion, problem solving, cooperative learning, parent-mediated activities, and inquiry experiences to help young children develop intellectual curiosity, solve problems, and make decisions;

· Make specific adaptations for the special needs of children who have unique talents, learning and developmental needs, or specific disabilities;

· Incorporate information and strategies from multiple disciplines in the design of intervention strategies to encourage children’s physical, social, emotional, aesthetic, and cognitive development;

· Create, evaluate, and select developmentally appropriate materials, equipment, and environments;

· Develop and evaluate topics of study in terms of conceptual soundness, significance, and intellectual integrity;

· Support and facilitate family and child interactions as primary contexts for learning and development;

· Use individual and group guidance and problem-solving techniques to develop positive and supportive relationships with children, to encourage positive social interaction among children, to promote positive strategies of conflict resolution, and to develop personal self-control, self-motivation, and self-esteem;

· Provide a stimuli-rich indoor and outdoor environment that employs materials, media, and technology, including adaptive and assistive technology;

· Demonstrates understanding of the influence of the physical setting, schedule, routines, and transitions on children and use these experiences to promote children’s development and learning; and 

· Select intervention curricula and methods for children with specific disabilities including motor, sensory, health, communication, social-emotional and cognitive disabilities.

Overall Student Outcomes:
At the completion of this strand, students will:

1. Demonstrate the ability to plan curriculum activities, which are responsive to the interests, preferences, motivation, interaction styles, developmental status, learning history, cultural variables, and levels of participation of children in kindergarten through grade three. 
2. Demonstrate the ability to plan, implement, and evaluate an integrated approach across curriculum areas based on school, district, and state curriculum goals and objectives.
3. Demonstrate the ability to implement instruction that is linked to children’s interests and developmental capacities, that is informed by family and community knowledge and experience, that is relevant to the curriculum, and that promotes learning competence.
4. Demonstrate the ability to select culturally, linguistically, and ability responsive materials that have multiple purposes, are adaptable and varied, and promote learning.
5. Demonstrate the ability to construct learning environments that support positive behavioral and learning expectations.
6. Demonstrate the ability to apply systematic problem solving approaches to dilemmas encountered in interactions during the internship experience.
7. Demonstrate the emerging skill to conduct a professional development presentation.
8. Demonstrate the ability to use analysis and reflection to better understand the K-3 learning environment and one’s own role as an early childhood educator in that environment.


Required Texts:


De Melendez, W. R. & Ostertag, V. (latest). Teaching young children in multicultural classrooms. Albany: Delmar Publishers. ISBN: 0-8273-7275-2 

Helm, J. H. & Katz, L. (2001). Young Investigators: The Project Approach in the Early Years. New York: Teachers College Press. ISBN: 0-8077-4016-0

Kostelnik, M, Soderman, A, & Whiren, A. (2004). Developmentally Appropriate Curriculum: Best Practices in Early  Childhood Education. Pearson, Merril. ISBN: 0-13-049658-8
McCaleb, S.  (1994).  Building communities of learners.  New York:  St. Martins Press. ISBN: 0-8058-8005-4. 
Optional Books and Resources:
Bredekamp, S. and Copple, C. (Eds.). (latest). Developmentally appropriate practice in earlychildhood programs.  Washington, DC: National Association for the Education of Young Children.
Katz, L. & Chard, S. (2001). Engaging children’s minds. Ablex. ISBN: 1567505015.
Thompson, S. J., Kushner Benson, S. N., Pachnowski, L. M., Salzman, J. A. (2001). Decision-making in planning and teaching.  New York: Longman. ISBN: 0-8013-3135-8.

Related Resources:
American Psychological Association (2001).  Publication manual of the American Psychological


Association (5th ed.).  Washington, DC: American Psychological Association.

http://www.pen.k12.va.us/VDOE/Instruction/sol.html
Course Delivery Format:
This class will meet on Tuesdays from 9:00-4:00, except during weeks of internship experience. It utilizes a seminar format. Students will continuously link what they are doing in their field work with what they are learning in class. Students are also expected to complete all class readings prior to each session, and be prepared to actively participate in class and online discussions and dialogue. Activities will include participation in varied group formats in class and online, presentations, sharing, and reflection through dilemma writing and journaling.
Course Requirements:

1. Attend all class sessions (unless prior arrangements have been made with the instructors).

2. Prepare for class by completing all assigned readings and participating in all class discussions.

3. Complete and turn in all assignments on time.

4. Maintain daily reflective journal and submit to instructor on day of class session. 

5. Modifications needed due to disabilities or special circumstances to meet course requirements as outlined in syllabus must be discussed with instructor. 

6. Blackboard is an online resource that will be used throughout the semester. To access Blackboard-GEHD enter the URL http://courses.gmu.edu into your browser location field. Your password is same as the one for GMU email. For help with Blackboard, go to http://irc.gmu.edu or to Collaborative Learning Library at JC 311.

Written Assignments

All written assignments prepared outside of class will be evaluated for content and presentation as graduate level writing. You must follow the most recent version of American Psychological Association (APA) style of writing for all assignments. Portions of the APA manual appear at the Style Manuals link on the GMU library web guide at http://library.gmu.edu/resources/edu/.

Performance Based Assessment and Evaluation Criteria:
	        Assignments
	          Due Dates
	             Points

	Participation in class and online activities and preparation for class
	Ongoing

      
	10

	4 Meaningful Dilemmas
Submitted online @ 2.5 pts



	2/24, 3/17,4/7,4/28* (Full time Internship Dilemma*)
	10

	Child/Family/Community Knowledge and Experience
	2/24
	15

	Transforming Curriculum:

Intersession Family Centered Project plan, analysis and reflections
	Follow time line handout.

Final paper due on
4/7
	25

	Transforming Curriculum: Integrated Family Stories Project, analysis, and reflection
	Final paper due
5/12
	25

	Videotape Self-Analysis and Reflection
	5/5 (TBD)
	15


Grading Scale: 

A    94-100

B+  87-89

C   70-79

A-
 90-93

B    84-86

F   below 70





B-   83-80

Description of Assignments

1. Meaningful Dilemmas (12 Points):


Select a situation from your internship experience that has perplexed you, caused you anxiety, or made you wonder.  Describe the situation and list the questions that you wish to be discussed. Download your written dilemmas on Blackboard to be graded and bring one hard copy to class. Use the attached form as a model format to complete this assignment. Dilemmas will be used in class discussions for the purpose of encouraging reflection and practicing a variety of systematic problem solving approaches. The final dilemma must be based on behavior or guidance situation (4 @ 3 points each, 12 points total).
2. Child/Family/Community Interests, Knowledge and Experience (15 Points): 

This written assignment is designed to help you consider how you would create a culturally responsive learning environment for the children in your class. It will be the first step you take in planning and constructing your curriculum unit and lesson plans for your math and science course. You are to use the McCaleb and deMelendez readings as guides to help you plan the information gathering approach you use to learn from the children and families. Use various information gathering strategies to identify children’s classroom interests and preferences, and gather insight on the knowledge and experiences offered by their families/communities. Conduct an analysis of the classroom environment. Use deMelendez as a guide, including Appendix K, to help you examine the opportunities available for the children to learn in your internship setting. 


Be prepared to share your learning on Feb 24.  Your paper should be downloaded to be graded on Blackboard and include the following:  

1.) Description of information gathering strategies used;

2.) description and discussion of what you learned;

3.) discussion of the implications of your findings for planning meaningful learning activities in the context of your classroom;

4.) explicit linkages to McCaleb and deMelendez; and a

5.) personal reflection on this process for you as a teacher responsible for establishing strong partnerships with families and communities and creating a culturally responsive classroom.  

3. Transforming Curriculum:  
Purpose: This semester you will implement two family focused projects (Intersession & Full Time Internship). Through the design, development, implementation, and evaluation of these plans, you will demonstrate your ability to integrate across curriculum areas, respond to the individual learning needs of diverse young children, link family and community stories to established classroom curriculum goals and objectives, and conduct teacher research. 

A. Intersession Family Centered Project (25 points)
This semester you will develop and implement a project based learning plan focused on the lives of children and their families. Through the design, development, implementation, evaluation, and reflection of these plans, you will demonstrate your ability to engage children in a project that is child centered, responds to the individual learning needs of diverse young children and links family stories to established classroom curriculum goals and objectives. 

This assignment includes two steps:
Project plans: You will work with a classmate to develop a two-week project that you will implement during your intersession. Your plans should include daily mapping of what you intend to do in the classroom. More specifically, a detailed plan for your project focused on families must be provided. You will be responsible for developing an interdisciplinary plan focused around the lives of the families in your classroom. McCaleb presents the idea that through validation, reflection, and inquiry children can be researchers who generate new knowledge relevant to the classroom experience. Read McCaleb for guidance on the design and implementation of this family centered project. You must include how you presented the idea of the project to the intersession coordinator, children, and families. Consider developing written/visual products and/or designing activities that will help you introduce the idea that children can be researchers of their own lives. The time frame for the plan should be for half days during a two week period. Be prepared to share your project work. In your presentation, consider the items listed above:
1.) How the children and families helped generate the themes and products for the     
project; 


2.) Plans for involving family and community resources; 


3.) Evaluation plan for feedback from children, families, and community; and

For the final paper, each Team will provide a copy of the plan, detailed description of what happened, discuss modifications made during implementation of project, what you learned about children and families, feedback from children (15 Points), and a Team analysis and reflection (5 Pts) of the planning and implementation process, including what went well, what would you change, and what did you learn about working as a team. Also submit an Individual reflection about what you learned about yourself as a teacher (5 Points). Use McCaleb and deMelendez to help you reflect on your role as a culturally responsive practitioner. Download your written paper on Blackboard. Bring any products, pictures, children's feedback and other pertinent evidence of project work. (Total 25 Points)
B. Full time Internship: Family Stories Integrated Unit (25 Points). 
Students will develop a two-week integrated project plan that includes social studies as one of the content areas. The project based learning plan addresses required learning outcomes; integrates social studies across the curriculum; incorporates family stories as a connection to the curriculum; and engages children, families, and the community in the implementation of the project. Use McCaleb and deMelendez to help you plan your project. Detailed information about the format and required components will be provided by the instructor.
4. Videotape Self-Analysis and Reflection (15 Points)
During the full time teaching experience, videotape yourself on at least two occasions for at least 20 minutes total. Use your reading to help you reflect on your practices. Place particular attention to questioning techniques, issues related to gender bias, responsiveness to linguistic and ability diversity, and children's reaction to curriculum. Ask your university supervisor and/or your cooperating teacher to view the videotape with you and to help you analyze your teaching and classroom discourse style. Write a short analysis and reflection of their feedback and your findings. Submit CD/DVD in class and post written analysis on Blackboard. 
Rubrics will be provided for individual assignments.
	DATE
	TOPICS
	READINGS AND ASSIGNMENTS

	Jan 27
	Discussion of course syllabus.  
Overview of class texts

Introduction to the Project Approach Projects and Young Children

Family Involvement in Education 

Rationale for Building Communities of Learners
	Read: Helm & Katz, Ch 1, pp1-11; McCaleb, Ch 1” pp. 3-27;



	Feb 10
	Curriculum Framework
Project Work in Action: Selecting Topics

Developmentally and Culturally Appropriate Practice

Partnerships and Dialogue with Families
	Read: Kostelnik, Ch 1-2; Helm, Ch 2; McCaleb, Ch 2-3
 

	Feb 24
	Phases and Features of Project Based Learning

Culturally Responsive Teaching and Learning 
Learning Styles, Gender, & Culture
In class: Identify project’s instructional objectives using SOL’s; Systematic problem solving linked to dilemma
	Read: Helm, Ch 6; Mc Caleb, Ch 5-6; Kostelnik, Ch 3-4, 16;
Handout: Learning Styles

Online Resources: SOL’s
Written Due: Interests, Knowledge &Experience; Dilemma 1

	Mar 12
	Spring Break
	No Class

	Mar 17
	Using Family Stories for Project Based Learning
Families and Communities  within a Transformative & Inclusive Educational Context

Participatory Research in Diverse Communities
In Class: Systematic problem solving linked to dilemma
	Read: McCaleb, All; deMelendez, Ch 3,10; Kostelnik, Ch 8-10
Written Due: Dilemma 2

	Apr 7
	Beyond Discipline: Environment for Positive Learning  and Guidance
Young Investigators of their Own Lives

Exploring Sociocultural context through Family Stories
Designing & Selecting Responsive Learning Activities

In Class: Systematic problem solving linked to dilemma
	Read: Kostelnik, Ch 5-7; Helm, All; de Melendez, Ch 5-7 
Written Due: Dilemma 3; Intersession Family Centered Project   

	Apr 28 
	No Class; Only Assignment is Due
On line: Systematic problem solving linked to dilemma
	Written Due: Dilemma 4 

	May 5 (TBD)1-4pm
	Teacher as Reflective Practitioner
In Class: Presentations
	Written Due: Video Analysis

	May 12
	Integrating Across Content Areas
Social Studies and Family Stories

Formative and Summative Assessment in Project Based Learning
In Class: Family Stories Presentations
	Read: Kostelnik, Ch 13-15
Written Products Due: Integrated Family Stories Project (Up Load to TaskStream and Blackboard)
 Student Evaluations

	
	
	


Meaningful Dilemma


#1, 2, 3, 4, 5 (Circle or list Dilemma number)

G Number:________________               Date:______________________ 

Setting (No names): 

People Involved (descriptors or first name only): 

Description of Situation (tell a rich story and include background information we may need to understand the dilemma): 

What perplexed me about the situation was...

