GEORGE MASON UNIVERSITY

GRADUATE SCHOOL OF EDUCATION

MANAGING FINANCIAL AND HUMAN RESOURCES—EDLE 614-001 11885
(3 CREDITS)

Spring, 2008


Instructor:
William J. Fowler, Jr., Ed.D.
Phone:  
(703) 993-9190

Fax:  
(703) 993-3643

E-mail:
wfowler@gmu.edu
Websites:
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4485 University Dr., MS4C2


Fairfax, VA 22030
Schedule Information

Location:
Fairfax Campus, Commerce II, rm 101.

Meeting Times:
Tuesdays, 01/21/08-5/06/08; 4:30 – 7:10 p.m. 


All students are expected to attend every class session.  To be counted as attending, it is the student’s responsibility to sign in on the sign-in sheet. If you have a personal problem that will prevent you from attending class, please contact me ahead of time by e-mail. Students shall use their GMU email to communicate with me (it can be set to send a copy to another email address.) 

Course Description
Catalog description: Explores basic functions in financial and human resource management. Examines legalities, ethics, and politics of resource procurement and allocation. Provides experiences to help students better understand tasks typically performed by school leaders. 

This course is required for the Virginia principal’s endorsement.  The course explores basic school site- and district-level functions in financial and human resource management.  Students are expected to participate actively in hands on, real world based activities that bring them as close as possible to the tasks typically performed by education leaders.  Students are expected to apply what they read and learn in class to their writing and oral participation.

Student Outcomes
Students will focus on major issues in financial and human resource management at the school and district levels.  During this course, students will:

1. apply major concepts related to financial and human resource allocation and management.

2. use a site allocation to build a budget that supports school vision, mission, and goals (required performance).

3. develop a staffing plan that is consistent with site goals and district guidelines (required performance).

4. evaluate the effectiveness of teacher interviews that are consistent with legal guidelines (suggested performance).

5. experience their efforts to mediate disputes.

6. identify and pursue financial resources outside of their districts (suggested performance).

7. use technology for learning and administrative purposes.

Relationship of Student Outcomes to Program Goals
This course introduces students to major issues and practices in financial and human resource management as part of the Education Leadership endorsement sequence.  A substantial emphasis on simulation and follow-up discussion gives students opportunities to learn and practice skills they will use in their internship experiences and administrative careers.  All of the program goals are active, to a greater or lesser degree, in this course.  Students will:

· engage in reflective practice with regard to financial and human resource management.

· strengthen and improve their communication skills through simulation, class discussion, oral presentation, and paper writing.

· understand how resource allocation supports or inhibits cultural, economic, and learning diversity.

· reflect on the ethical implications of resource allocation choices in schools and school districts.

· use computers for communication, data analysis, and data and oral presentation.

Standards Addressed by Course

The following ELCC standards are addressed by this course:
3.1 a, b, and c
3.2 a
3.3 a, b, and c
6.1 e
Internship in Education Leadership—EDLE 791
The skills and knowledge students develop in this course are directly related to ELCC Standard 3, which focuses on managing schools and districts. As a result, what students learn in this course should serve them well in some responsibilities required in their internships. Attendance at scheduled internship seminars each semester is required of all students (a minimum of one seminar each term will be scheduled).  During the spring term, students are required to attend the annual EDLE Leadership Conference. University Internship Supervisors will determine if other seminars are needed during the spring term.

Course Materials


Required Readings

Odden, A., & Picus, L. (2008). School Finance: A Policy Perspective (4th ed.). New York: McGraw Hill. ISBN: 978-0-07-352592-1
Seyfarth, J.T. (2005). Human Resources Management for Effective Schools (4th ed.).  New York: Pearson. Chapter 4. (Library e-reserve).
Students are required to signup for EDWeek’s free online (2 articles per week) at http://www.EDWeek.org
Recommended Readings
Education Week. (2005). No Small Change: Targeting Money Toward Student Performance. Bethesda, MD. 24, 17, January 6, 2005. 

Odden, A., & Archibald, S. (2004). Reallocating Resources: How to Boost Student Achievement Without Asking for More. Thousand Oaks, CA: Corwin Press.

Suggested Readings 

Guthrie, J.W., Springer, M.G., Rolle, R.A. and Houck, E.A. (2007). Modern education finance and policy. Boston, MA: Allyn & Bacon.

Mutter, D.W., & Parker, P.J. (2004). School money matters: a handbook for principals. Alexandria, VA.: ASCD.

Osterman, K.F. & Kottkamp. R.B. (2004). Reflective practice for educators (2nd ed.). Thousand Oaks, CA: Corwin Press.

Additional readings and articles may be assigned at my discretion.

Course Procedures

Absence From Class

Students are expected to attend every class for its entirety.  Emergencies sometimes arise, however.  Students who need to be absent from class are expected to notify the instructor in advance by e-mail.  Students who miss more than one class will lose participation points.

Submission of Assignments
ALL ASSIGNMENTS must be submitted electronically through TaskStream. TaskStream is an online assessment system used by GMU to collect student work, provide feedback to students, and maintain an ongoing record of student assessment data. You will be provided with a TaskStream account and use TaskStream to submit work for courses, as well as to prepare and submit your internship portfolio.

Late Work

Students are expected to submit their work on time. Papers due on a day when you are absent must be submitted via TaskStream by the due date. Late projects may be accepted in extenuating circumstances as determined by the instructor, but will be                                    subject to a minimum of a one grade penalty.  Any attempt to submit work past the one-week deadline will result in no credit for the assignment. Students cannot revise and re-submitting graded work to improve their performance.
Grading

Students’ grades are based on their proficiency with respect to the student outcomes stated above.  Outcomes typically have an oral (class participation) and a written component.  
Grading Scale

A
=
95 – 100 percent

A-
=
90 – 94 percent

B+
=
85 – 89 percent

B
=
80 – 84 percent

C
=
75 – 79 percent

F
=
74 percent or below

GSE Expectations of All Students:
College of Education and Human Development statement of expectations

CEHD Syllabus Statements of Expectations 
The Graduate School of Education expects that all students abide by the following: Students are expected to exhibit professional behavior and dispositions. The Virginia Department of Education and the National Council for Accreditation of Teacher Education promote standards of professional competence and dispositions. Dispositions are values, commitments, and professional ethics that influence behaviors toward students, families, colleagues, and all members of the learning community. The Graduate School of Education expects students, faculty, and staff to exhibit professional dispositions through a: 

• Commitment to the profession 

• Commitment to honoring professional ethical standards 

• Commitment to key elements of professional practice 

• Commitment to being a member of a learning community

• Commitment to democratic values and social justice 
See http://www.gse.gmu.edu/facultystaffres/profdisp.htm for a description of these dispositions.

How to Avoid Plagiarism Give Credit Where Credit's Due from College Board.Com, Inc. (2005) How to Avoid Plagiarism. Available Online at: 

http://www.collegeboard.com/student/plan/college-success/10314.html
Students must follow the guidelines of the University Honor Code. See http://www.gmu.edu/catalog/apolicies/#TOC_H12 for the full honor code. 

Students with disabilities who seek accommodations in a course must be registered with the GMU Disability Resource Center (DRC) and inform the instructor, in writing, at the beginning of the semester. See www.gmu.edu/student/drc  or call 703-993-2474 to access the DRC.

Classroom Materials

I expect all students to maintain a binder that contains all Odden& Picus PowerPoints, e-reserve readings, reading notes, class notes, student products, and class handouts which I (or a TA) will periodically check, and will be included in your class participation grade.  The binder will probably need to have at least 2-inch rings.

Outside-of-Class Resources

All students are required to use http://blackboard.gmu.edu and TaskStream https://www.taskstream.com/pub/ as part of this course.  BlackBoard is an Internet site at which I will post vital information for the course and through which we will communicate from time to time.  I expect all students to have access to a personal computer that is linked to the Internet and the ability to use word processing, spreadsheet, and web-browsing software. Students should also be able to use the GMU library over the Internet at http://library.gmu.edu and e-reserve at http://furbo.gmu.edu/OSCRweb/index.html
Discussion participation - 20 points   

A portion of your course grade is earned through ongoing assessment of your attendance, oral performance and communication, and your binder.  Punctual attendance and regular meaningful class participation are vital to the successful completion of this course.
Participation includes, but is not limited to the following:

· Sharing experiences from work or from observation;
· Bringing pertinent media and academic articles and web sites to the 


attention of the professor;
· Professional behavior and presentation;
· Willingness to volunteer for a class activity;
· Thoughtful and meaningful contribution to class discussion;
· Sticking to the topic at hand;
· Respect for others in your oral responses and demeanor;
· Use of appropriate problem solving techniques;
· Appropriate use of allotted time;
· Coming to class prepared;

· Listening, taking notes, and commenting respectfully to invited speakers and the professor;
· Maintaining flexibility regarding modifications in class procedures, requirements, assignment due dates; schedule.
Required effort
This is GMU graduate school level 3 credit course. As such, the expected outside of class work requirement for each class is 3 hours for each credit, or 9 hours per week.
Dr. Fowler reserves the right to modify syllabus.
Although every effort has been made in this syllabus to accurately portray all class activities and requirements, Dr. Fowler reserves the right to modify proposed course topics, readings, individual and group work, and writing and oral assignments and assessments as he deems necessary in his professional judgment.

ASSIGNMENT #1—GRANT PROPOSAL

20 points

Due 2/19/08, via TaskStream

Rationale
Funds are usually tight in schools and districts, making it very difficult to initiate new and innovative programs. Consequently, grant money is often the only way to reach a particular population of students in a new way. Learning how to write a grant is a vital skill for a future educational leader. The grant you write has the potential to benefit the school site in which you are currently working.

Product
1. Working with your principal or supervisor, you will identify an area of need that could be addressed through the procurement of additional funds. 

2. Once you have identified a need at your site, you will explore several different sources of grant money to find one that is most appropriate to the need you have identified. 

3. Following the scoring rubric, you will write a proposal that presents the need, your plan for how to meet the need, expected outcomes, how you will evaluate the success of your project, and a budget for the grant that Dr. Fowler will score using the rubric and comment upon.

4. Grant proposals must be for not less than $10,000 and should probably not exceed $100,000.
5. The grant proposal should not exceed 5 pages of text, with each section clearly labeled to match the rubric (budget table not included, but a budget narrative should be in the text).

6. Your grant proposal will be used as a component of staffing/budgeting exercise, so thought should be given to how the two are related.

7. Upon return of the scored grant, and following the guidelines of the grant you wish to receive, you will submit the grant for funding to a grantor, presenting evidence of submission to Dr. Fowler.
GRANT PROPOSAL

ASSESSMENT RUBRIC
	
	1

Falls Below Expectations
	2

Approaching Expectations
	3

Meets Expectations
	4

Exceeds Expectations

	Statement of Need (20%) 

The need for the grant money must be obvious for a funding agency to be interested in providing it to your school or district.
	The need for the grant is unclear.
	The need is apparent, but not as clearly or persuasively presented as it might be. Critical information might be missing.
	The need for the grant is evident and tied to teaching and learning.
	The need is very clearly stated and directly tied to teaching and learning. The need is expressed logically and persuasively.

	Plan to Meet the Need (20%)

For a plan to gain the confidence of a funding agency, it must be clearly and directly tied to the specific need you have identified.
	The plan is unclear and/or not directly linked to the need as you have articulated it.
	The plan seems attractive but may have some areas that do not seem to be tied to need as you have identified it.  
	The plan addresses the need adequately and logically. Links between the plan and the stated need are clear.
	The plan addresses the need in detail, demonstrating numerous links that show how each aspect of the need will be met through the plan.

	Expected Outcomes (20%)

The funding agency wants a clear picture of how the grant will help your site. 
	Expected outcomes are unclear or missing.
	Expected outcomes are stated, but they are not as clear as they could be, or they seem unrelated to the plan and/or the need.
	Expected outcomes are clearly stated and expressed in terms of teaching and learning results.
	The expected outcomes are stated so that any person observing the grant in action would recognize them. Expected teaching and learning results are clear.

	Evaluation of the Project (20%)

The funding agency usually wants to know how you will know if the money was well spent.
	The evaluation plan is missing or difficult to understand. Criteria and/or standards may be missing.
	The evaluation plan is not clearly connected to other aspects of the grant and/or lacks clear criteria and standards.
	The evaluation plan is clear and directly related to expected outcomes. Evaluation criteria are measurable and/or observable.
	The evaluation plan addresses all components of the proposal as it explains how you will know whether or not the project has been successful. Clear criteria and standards are established.

	Budget (15%)

All grants require a budget so that the funding agency has a clear picture of how granted money will be spent.
	The budget is unclear or incomplete.
	The budget appears to relate to some but not all aspects of the grant.
	The budget is clear and thorough. All grant needs appear to be met.
	The budget is clear and persuasive. Funds are allocated in an efficient and effective manner.

	Grammar & Mechanics (5%)

Any writing submitted for public review should be free of errors. 
	The grant proposal has numerous errors.
	The grant proposal has several errors.
	The grant proposal has a few errors.


	The grant proposal is free of errors.


 ASSIGNMENT #2—REFLECTIVE ESSAY ON INTERVIEW PROCESS

20 points

Due 3/11/08, via TaskStream

Rationale
Perhaps the most important activity for a school site administrator is the selection of staff—both certified and classified. Going through a process of teacher selection is helpful for thinking about important characteristics of prospective teachers and school needs. But, the experience is made richer by reflecting on the experience so that the student can become much clearer in her or his own mind about how to make teacher selections count toward school improvement. This reflection paper should help you to discover what worked well during the interview(s), what could be improved, and what you would do differently next time. An important aspect of this paper is how to hire the best teacher given the constraints imposed by your school Division.
Product
You will write a coherent reflective essay that explains your reaction to the total interview experience you had in connection with this class, following the scoring rubric. Your paper must contain the following:

1. A thesis that clearly describes the major insights you gained as a result of participating in preparing an interview and the actual interviews that you witnessed

2. A brief description of what happened during preparation and the interviews

3. A thorough reflection of the entire process from start to finish that demonstrates the validity of your thesis

4. A conclusion that includes what you learned from the process and how you might engage in it differently when you are working as an administrator.
5. The reflection should not exceed 5 pages of text, with each section clearly labeled to match the scoring rubric.
REFLECTIVE ESSAY ON INTERVIEW PROCESS

ASSESSMENT RUBRIC
	
	1

Falls Below Expectations
	2

Approaching Expectations
	3

Meets Expectations
	4

Exceeds Expectations

	Thesis (20%) 

The thesis establishes the burden of proof for the paper, i.e., your overall learning from the interview process. It provides structure for the paper by telling the reader what the author intends to prove.
	The paper contains no explicit thesis.
	The thesis appears in the opening paragraph and is relatively clear.  The thesis is more expository than analytical.  It may be posed in the form of a question to be answered.
	A clear, one-sentence thesis is presented in the introduction to the paper and establishes a burden of proof.
	A clear, one-sentence thesis is presented at the end of the opening paragraph and establishes a burden of proof.  The thesis clearly states everything the author has learned as a result of the interview process.

	Supporting Arguments (35%)

The author must articulate arguments in support of the thesis. These should be logical and made compelling by clear examples.
	Analysis is largely absent from the paper. The paper may be expository rather than analytical.
	The body of the paper provides some support for the thesis, but it also contains paragraphs that are irrelevant to the thesis, not logical, or not persuasive.  
	The paper proceeds in a logical fashion and the thesis is supported and/or demonstrated by the end of the paper.
	Each paragraph of the body of the paper has a direct relationship to the thesis and helps to demonstrate the validity of the thesis. The author uses persuasive arguments relevant to the thesis.

	Concluding Paragraph (20%)

It is important to conclude your paper in a manner that is persuasive to the reader and that leads to broader thinking on the topic.
	Conclusions are unclear or irrelevant to the thesis.
	The conclusions the author draws are clearly stated in the final paragraph, but they may not follow logically from the body of the paper.
	The final paragraph begins with a re-statement of the paper’s thesis. Conclusions are drawn that relate the content of the paper to larger issues related to school leadership.
	The conclusions the author draws are clearly stated in the final paragraph, beginning with a restatement of the thesis in new language. The concluding paragraph follows in a compelling manner from the body of the paper and explains what the author would do differently for the next interview opportunity.

	Grammar & Mechanics (5%)

Any writing submitted for public review should be free of errors. 
	The paper has numerous errors.
	The paper has several errors.
	The paper has a few errors.


	The paper is free of errors.


ASSIGNMENT # 3— GROUP Staffing and BUDGET ALLOCATION

20 Points

Due 4/15/08, via TaskStream
Rationale: 

Budget/staffing allocations must be prepared in a fashion that is both comprehensive and clearly understood by school personnel, central office administrators, and parents. The primary goal of this assignment is to help students learn how to take a site budget dollar amount and staffing allocation; allocate it among needs at the school site consistent with the school’s vision, mission, and goals; and present the allocation in a brief verbal statement, in detail using numbers, and orally to multiple constituents. (Note: The oral portion is not part of this assignment sheet, but will occur during class.)

Product:

Students are required to submit (both electronically and in hardcopy) three written pieces for this assignment; and to present, as a group, a (approximately) half-hour PowerPoint presentation:

1. A brief, written verbal overview of the budget in the form of school division memo to the budget director the budget that includes a clear rationale for the allocation of staff and funds—this may not be longer than one single-spaced page and serves as a cover sheet for #2 below

2. A spreadsheet that shows the staff allocation, dollar amount allocated to each relevant budget category and the fact that the budget balances.

3. A PowerPoint presentation that explains, to both the budget director the budget the change in the allocation of staff and funds, and the rationale for the allocation of staff and funds.

Suggestions:

1. See the staffing and budget allocation at http://cpre.wceruw.org/finance/reports.php.
2. Your 1 page cover memo should be as brief as possible, but it also needs to be clear. It should be written with the person who misses your presentation in mind. In other words, you want to state all the important thinking that went into the budget to avoid future arguments as much as possible.
3. Be certain your cover memo has a clear thesis—“My rationale for this budget allocation is 

 because 

.” Support your thesis with strong reasoning in the rest of the statement.
4. Your spreadsheet should be simple enough for your grandmother to be able to understand it. Teachers are most concerned about who gets what relative to their own budgets, so you need to make certain that comparisons are easily made.
5. Remember, this is a group project. Before you begin, be certain to get clear agreements and understanding regarding the following:
· How and when will you communicate and/or meet with one another while working on the project?

· What work will be divided up and how?

· What work requires approval from the whole group before going forward?

· What deadlines will you need to meet along the way to insure that your assignment is ready on time?
6. 
Practice the PowerPoint group presentation, which will be to the director of personnel.

Staffing and BUDGET ALLOCATION

ASSESSMENT RUBRIC
	
	1

Falls Below Expectations
	2

Approaching Expectations
	3

Meets Expectations
	4

Exceeds Expectations

	Cover Memo—School Factors (ELCC 3.1) (10%)
The cover memo communicates the rationale for and highlights of the site budget and staffing allocation. It communicates a connection to student achievement.
	The cover memo lacks a clear direction and the rationale for resource and staffing allocation is not clear. No connection between the budget and staffing allocation and student achievement is evident.

	The cover memo leaves open questions of effectiveness and efficiency, but intent is communicated. The connection to student achievement is ambiguous.
	The cover memo conveys a plan of action for efficient allocation of resources. Effectiveness may not be as compelling. The cover memo clearly communicates the rationale behind resource and staffing allocation to improve student achievement.
	The cover memo conveys a clear, persuasive, and comprehensive plan of action for an efficient and effective allocation of resources and allocation of school staff. It persuades the reader that this particular allocation of resources has a high probability of improving student achievement.

	Cover Memo—Context (ELCC 6.1) (10%)

The cover memo communicates the larger context in which the site budget and staffing was developed.
	The cover memo fails to mention anything about economic factors impacting the site budget and the staffing plan.
	The cover memo mentions one or two economic factors in the general school environment, but does not relate them directly to the site budget and the staffing plan.
	The cover memo discusses important factors impacting the site budget and the staffing plan.
	The cover memo provides clear and persuasive analysis about economic factors impacting the site budget and the staffing plan.

	Spreadsheet (ELCC 3.1) (25%)
The spreadsheet contains all pertinent site budget information and the staffing plan and demonstrates equity, effectiveness, and efficiency.
	The spreadsheet does not appear to relate to the cover memo. It is difficult to follow and does not make proper use of the software.
	The spreadsheet has some positive features, but it does not indicate an equitable, effective, and/or efficient allocation of resources. Inconsistencies are apparent and formatting may impede understanding.
	The spreadsheet is consistent with the cover memo and all required data can be easily understood.  The deficit or surplus is clearly indicated, as is the staffing plan. Equity, effectiveness, and efficiency may not all be readily apparent.
	The spreadsheet persuasively supports the cover memo and demonstrates an equitable, effective, and efficient allocation of resources and the staffing plan. It is clearly laid out in a way that allows the reader to understand it quickly. Formatting is used effectively to convey meaning.

	PowerPoint (ELCC 3.1) (25%)

The PowerPoint contains all pertinent site budget information and the staffing plan and demonstrates equity, effectiveness, and efficiency.

	The PowerPoint does not appear to relate to the cover memo. It is difficult to follow and does not make proper use of the software.
	The PowerPoint has some positive features, but it does not indicate an equitable, effective, and/or efficient allocation of resources. Inconsistencies are apparent and formatting may impede understanding
	The PowerPoint is consistent with the cover memo and all required data can be easily understood.  The deficit or surplus is clearly indicated, as is the staffing plan. Equity, effectiveness, and efficiency may not all be readily apparent.
	The PowerPoint persuasively supports the cover memo and demonstrates an equitable, effective, and efficient allocation of resources and the staffing plan. It is clearly laid out in a way that allows the reader to understand it quickly. Formatting is used effectively to convey meaning.

	Mechanics and accuracy (5%)

Students use standard English and avoid grammar and punctuation and data errors. 
	The assignment has numerous errors.
	The assignment has several errors.
	The assignment has one or two errors.
	The assignment is free of errors—both verbal and numerical. All data is accurately and consistently presented.

	Oral Presentation (25%)
	The oral presentation is neither professional nor coherent. Questions posed by audience are not adequately addressed.
	The oral presentation is less professional and less coherent. Questions posed by audience draw partial responses.
	The oral presentation is professional and but less coherent. Questions posed by audience draw less thoughtful responses.
	The oral presentation is professional and coherent. Questions posed by audience draw thoughtful responses.


ASSIGNMENT #4—What Have You Learned About Managing Financial and Human Resources?
20 points

Due 5/06/08, via TaskStream
Rationale
This course attempted to address aspects of managing financial and human resources. Part of your ability to manage financial and human resources will rest on your knowledge of both school finance and human management. This cumulative assessment will demonstrate the knowledge you have acquired, and how well you understand aspects of funding schools, creating and monitoring budgets, managing school moneys, and selecting, motivating, evaluating and managing staff.
Product
You will respond in writing to a series of questions that will assess what you have learned from this class about managing financial and human resources. 
 Proposed Course Topics, Reading and Writing Assignments
	DATE/TOPICS
	WRITING
	ACTIVITIES & READINGS

	1/22/08
What is money and what are your feelings towards it?
What makes great schools?
	Guthrie, p. 8; discussion questions 1 & 2.
	Introductions to each other; Structure of the course; Administrative details.
Thinking about money; What makes a great school?
READ : Guthrie, Chapter 1 (e-reserve, Case 2 : 

‘Bay Point Principal’s Performance Pressures‘). 
Obtain 2007-2008 school budget from principal or budget officer, including amounts raised by PTA, PTO, Boosters, soda machines, fund raisers.
GROUP work: What makes great schools? Browse  http://www.jimcollins.com/


	1/29/08
Introduction to issues in school finance
Where does your school funding come from?

The thief (Fraud: how to detect it; how to prevent it)
	Written submission: Explain how you discovered the per pupil expenditure for your school district (and school), and what it was. What was the tax rate that enabled that expenditure? If you own a home (or rent), how much did you pay in school taxes?
	READ Odden & Picus, Chapter 10 (especially the property tax). 
BROWSE  at http://EDWEEK.org:

Education Week. (2005). No Small Change: Targeting Money Toward Student Performance. Bethesda, MD. 24, 17, January 6, 2005. 

Visit NCES web site: http://www.nces.ed.gov/edfin/search/search_intro.asp (locate your district and school)

GROUP work: examine various cases of fraud; devise (1) ways to detect it; (2) ways to prevent it.
 

	2/05/08
How school funding came to be this way.
The problem employee, I
	Written submission: Grant topic chosen after discussion w/ your school principal.

Suggested grant topic potential grantors.

	READ Odden & Picus, Chapter 1, 2.
READ Overview and Inventory of State Education Reforms: 1990 to 2000 (Chapter 3) at http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2003020 

And update: http://nces.ed.gov/programs/statereform/fnan.asp.
GROUP work: handling the problem employee (inappropriate language w/students/parents/colleagues; constantly tardy; leaving school during work day w/o signing out; carrying a concealed weapon; conducting fund raising w/o advance approval; abusing drugs or alcohol; leaving students unsupervised; using excessive force with a student; using prep periods to bowl in town)


	2/12/08
Resource allocation at the school division levels
The problem employee, II
	Written submission: Create Excel staffing spreadsheet for your school.
Have you scheduled your teacher interview(s)?

	READ Odden & Picus, Chapter 8 & 9.
Funding of Standards of Quality by Kathy Kitchen:

http://www.cepi.vcu.edu/policy_briefs.html#soq 

GROUP work: handling the more serious problem employee (felony and morals offense; stealing money and equipment; faking credentials).


	2/19/08
Resource allocation at the school site levels.

 Resource allocation linked to vision, mission, and goals

Evaluating teacher applicants


	Written submission: Assignment #1 grant proposal due**

	READ: Odden & Picus, Chapters 4 & 6.

GROUP work: Comparisons of staffing spreadsheet for each group member’s school.
READ: Seyfarth, J.T. (2005). Human Resources Management for Effective Schools (4th ed.).  New York: Pearson. Chapter 4 “Obtaining Information and Evaluating Applicants”. (Library e-reserve).

GROUP work: Choosing the best teacher.

	2/26/08
How does money matter in education?
Induction programs


	
	READ: Rebell & Wardenski: “Of Course Money Matters” at

http://www.schoolfunding.info/ ; Odden & Picus, Chapter 3. 
GROUP work: How does money matter in education?

GROUP work: How to assist new teachers & staff to help them acquire social & technical and personal skills to perform effectively.


	3/04/08

Resource allocation adjustment in the face of changing circumstances.
Federal funding

Categorical funding.


	
	Using education dollars more wisely to improve results.

Odden& Picus:  Chapter 7. 
GROUP work: Discussion of different staffing and allocation strategies; 

their costs; their effectiveness.
DoED web: 

http://www.ed.gov/programs/titleiparta/index.html  

http://www.ed.gov/rschstat/eval/disadv/title1interimreport/index.html 

Library e-reserve –Wall St. Journal series on Special Education Mainstreaming.


	3/11/08

The SCES budget/staffing

exercise.
assigning students to schools (school boundaries; racial balance)

	Written submission:

Assignment #2: Reflective essay on interview process**
	GROUP work: Shirley Chisholm Elementary School budget/staffing exercise.

GROUP work: Evaluating the FCPS proposal for attendance boundaries for high schools in western Fairfax County. Also, examining the U.S. Supreme Court’s Parents Involved in Community Schools v. Seattle School District and Meredith v. Jefferson County Board of Education decision, a 5-4 ruling overturning circuit court decisions that allowed the limited use of race in voluntary school integration plans. 

	3/18/08
	
	Class will not meet. Spring Break for school systems.


	3/25/08

The AEHS budgeting/staffing exercise.

Motivating personnel.


	
	AERA- NYC

GROUP work: Determining the current state of AEHS, its budget and staffing.

GROUP work: Motivating Personnel, Creating a productive work environment.



	4/01/08
The AEHS budgeting/staffing exercise.

Evaluating employee performance.
	Written submission: Mid-term evaluation: What have you learned?
	GROUP work: Redesigning AEHS, its budget and staffing to improve student performance.

GROUP work: Evaluating employee performance.

	4/08/08

AEFA week

Denver, CO

The AEHS budgeting/staffing exercise.

Terminating staff.


	
	GROUP work: Dr. Fowler reviews redesigns of AEHS budget and staffing.

GROUP work: Terminating staff and reduction in force.

	4/15/08
The AEHS budgeting/staffing exercise.

Compensation & rewards.


	Written submission Assignment #3 due*
	READ: Odden& Picus; Chapter 7

GROUP work: Dr. Fowler reviews PowerPoint presentations of AEHS budget/staffing.
GROUP work: Compensation and Rewards.

	4/22/08

	
	Class will not meet so students can attend  EDLE Annual Leadership Conference (4/26/08)

	4/26/08

	
	EDLE Annual Leadership Conference

Saturday, April 26 from 8:00-1:00

Attendance at the conference is a program requirement. 


	4/29/08

	Assignment #3 Presentations*
	GROUP work: oral presentations of AEHS budget/staffing.

	5/06/08


	Assessment of what you have learned **(20 points).
	Pick up and wrap up: What have we all learned about managing human and financial resources?


*These assignments must be completed as a group of three or four. One grade will be assigned to the final product. Since the same grade will be assigned to each group member, each group member will be asked to confidentially assess the contribution of the other members in the group to ensure no free-riders. ** This assignment shall be completed individually.
	Class participation EDLE 614

20 points
	


	Levels: 
	exceeds expectations  
	meets expectations  
	approaching expectations  
	falls below expectations  
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Criteria:
	
	
	
	

	
	value: 4 
	value: 3 
	value: 2 
	value: 1 

	Attendance 
	Exemplary attendance, no tardies  
	Near perfect attendance, few tardies  
	Occasional (1-3) unexcused absences or tardies  
	Frequent (>3) unexcused absences or tardies  

	Quality of Questions, Interaction 
	Most queries are specific and on point. Deeply involved in class dialogue. Challenges ideas, seeks meaning.  
	Often has specific queries, stays involved in class dialogue, though sometimes tentative or off-base.  
	Asks questions about deadlines, procedures, directions or for help with little specificity. Little discussion of ideas.  
	Rarely asks questions of any quality.  

	Effort 
	Willingly participates when asked. Plays a leadership role in groups. Engages and brings out the best in others.  
	Willingly participates when asked. Takes on group tasks. Engages others.  
	Reluctantly participates when asked. Seeks easiest duties in groups. Tolerates others.  
	Actively avoids involvement when possible. Complains about others. Has large set of excuses.   

	Engagement 
	Enthusiastically initiates discussion. Personalizes and takes ownership of activities. Always knows where class or group is.  
	Sometimes initiates discussion and always works well with direction. Generally knows what's going on.  
	Seeks direction, but does not initiate discussion. May know where class or group is.  
	Waits for direction. Knows little of what is going on. Cannot describe where class or group is.  

	Class binder
	Includes all handouts and assignments with notations that show understanding and reflection.
	Includes some handouts and assignments. Notations that show understanding and reflection are few.
	Includes few handouts and assignments. Seldom has notations that show understanding and reflection.
	Handouts and assignments missing. Few notations that show understanding or reflection. 
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